South African Extraordinary Schools Coalition
Meeting Highlights 25 August 2021
PIVOTING THROUGH THE PANDEMIC: Transforming leading, teaching and learning
Virtual meeting

WELCOME
The South African Extraordinary Schools Coalition (SAESC) is an articulate expression of
professional development, and the focus is to continuously grow the voices of teachers and
advocate for staff development in education. The pandemic has changed the landscape of
education thus the change of theme to “Pivoting Through the Pandemic” which will allow us to
transform leading, teaching and learning. The convening is for committed practitioners who
are dedicated to sharing ideas, transforming and revolutionising education spaces.

INTRODUCTIONS & CHECK-IN
The tradition of the SAESC is to ensure that everyone’s voice is captured. A Mentimeter was
used to document participant’s voices in the meeting. In order to engage on the Mentimeter,
participants were probed on the question, “What opportunities did the COVID restrictions
bring to you”? Below is a set of responses captured from some of the participants.
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Introductory Breakaway Session
Participants were assigned to breakaway rooms and Glenn Harpur shared an introductory
activity where everyone had an opportunity to introduce themselves using a scripted
statement reading “Hi my name is… and the most accurate thing a teacher ever said
about me was… because…”. Participants were encouraged to focus on positive things that
have contributed to their growth, and if it was negative, to take out what was constructive
in the criticism.
Some sentiments shared in the groups are:


“My teacher said that I would be a leader, today I am a leader of a school”.



“My teacher said that I would go to university, and I was the first in my family to go
to university”.



“My teacher said I would be a great teacher as I always helped other students and
today, I am a teacher”.

Teachers have an impact on what their learners achieve. If they say positive things to
learners, it resonates and inspires them. It also builds confidence and helps them to focus
on their positive attributes.

SAESC
RESET
]
John Gilmour
In resetting the Coalition people reconnect, recharge,
and continuously work towards creating a more
equitable education system. John shared the
following quote which he used as a base for his
discussion: “Innovation is not born from the dream;
innovation is born from the struggle”. He pointed out that this is what we struggle with as a
country. People are always advised to live their dream, but the reality is that people must
live their struggle and innovation will emerge as a result of living the struggle. The South
African Extraordinary Schools Coalition emerged because of the struggles and not because
of the dream; we struggled to find new ways of teaching and learning; we struggled to find a
team that cares and struggled to find a place we could be vulnerable. Out of this struggle
the SAESC was co-created, using the baobab tree as its symbol with roots and branches that
extend deep and wide, yet remain unusual and connected, and it continues to tackle the
struggles, and extend its resources so that all stakeholders are connected.
“The heart of the coalition lies in
working collaboratively, risking ideas
and developing a team where the
ideas can land safely”-John Gilmour

Covid-19 has forced us to step back, reflect and reset the mission of the SAESC. We are
reminded of the reason for our existence - we are a space where we develop big ideas from
small places. By pressing the reset button, we allow ourselves as individuals to be expressive
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and think without fear or more importantly, be expressive while managing our fears. We are
reminded that all great ideas start in a thought and a conversation, and the Coalition has
always been a place where we can share thoughts and feelings, develop conversations and
work collaboratively.

Thoughts can be a way through which big conversations can be initiated and resetting the
button for our children is just that. “What are we doing to press the reset button?” is a
question that can enable us to be aware of the challenges that exist in the education
system.
As the Coalition resets, different organisations will have an opportunity to host the Coalition
meetings. As hosts of the first meeting for 2021, Inanda have demonstrated how we can
reset and do things differently. Other organisations are invited to take up the challenge and
be a part of the RESET.
Finally, participants are encouraged to use the Coalition as a platform to start conversing
and suggesting collaborative ideas because the Coalition is for people who want to work
together. There is a need for teachers to push the reset button to improve the future of
learners.
Click here to view
John’s Presentation

SOCIAL EMOTIONAL LEARNING
Nomcebo Dladla
Nomcebo commenced her presentation by citing a few alarming educational challenges
wrought by the Covid-19 Pandemic, namely: the increase in teen pregnancy rates, the loss
of learning time as SA learners fall behind by a year, and about 50% to 75% of learning is
lost due to Covid 19 (including content and curriculum coverage).
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The inception of lockdown had people elated by the new normal and the opportunities it
presented for education. It was pleasing to see how education shifted to a Social Emotional
Learning emphasis - where we took into account the well-being of both learners and
teachers. However, with the return to schools, everyone wanted to go back to their
comfort zones and practice what they already knew. We regressed and returned to tried
and tested methods and strategies where social and emotional learning was emphasized
less.
We can all agree that social and emotional losses of teachers and learners alike were
escalated by the pandemic. It is therefore critical that we remain cognizant of social
emotional learning since it makes up a crucial component of a conducive learning and
teaching environment.
Below are the social emotional learning losses experienced by teachers and learners.

The diagram references three presences – teacher, social and cognitive, and shows how
they are inter-linked and work together to give a child a positive educational experience.
Teacher presence and social presence (peers) create a conducive learning climate; social
and cognitive presence support discourse and teacher and cognitive presence are helpful
for selecting content.
The lockdown brought with it personal and social distancing which meant the human
connection, so critical for social and emotional learning, was lost. The educational climate
had changed, and the peer engagement and safe space provided by schools was missing.
Safe spaces
Schools are safe spaces for learners and the increase in teenage pregnancy can be
attributed to learners being away from schools. These safe spaces offer more than just
learning, they provide peer engagement, comfort, and a space for teachers to instill
confidence in learners, but the disruption has changed the educational experiences
completely.
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Today’s theme Pivoting Through the Pandemic means “changing the strategy without
changing the vision”. The vision is to support the well-being of learners, and this became
more apparent when education was disrupted and there was a need to change teaching
strategies to support learning.
The abrupt closing and opening of schools have resulted in a loss of motivation for both
teachers and learners. It has further led to questioning the need for being at school or if
there really is a need for education. Other factors that play a role in low performance are
trauma in families, loss and bereavement, an increase in stress and anxiety, and poor
personal health.
What have we done as Khanyisa:


Increased the number of check-ins during lockdown to monitor how teachers and
learners are doing. This was constantly done through WhatsApp.



Intentional spaces were created to address social issues faced by students and
intern teachers. Gender based violence is one of the topics under discussion.



Debriefing sessions with teachers and learners were held and from these, it was
established that to increase the voices of students they must be given an
opportunity to express their emotions.



Expansion of workshops that increase the joy factor. This can be achieved through
peer engagement. A question raised is “What are you doing to increase the joy
factor of your learners now that they are back at school”?



The use of empathy is imperative as it ties together the various components of the
school including the teachers, learners’, and other staff.
Click here to view
Nomcebo’s
Presentation

Breakaway Session
The following question was explored in the breakaway session: “What is stopping
us from doing things differently in our schools and classrooms, post lock-down?”
Here are some responses from the groups.




There is nothing stopping us from doing things differently, but it is easy to fall back
into our comfort zones and regress. The pressure from the principals to cover the
curriculum limits the possibility for teachers to implement new strategies or apply
innovative methods.
The change in the academic year made things difficult as teachers focused on
ticking boxes. The social emotional aspect is important to attend to rather than the
curriculum which can be caught up with later. We should not just focus on
headlines but on the social emotional learning of learners and teachers to improve
learning.
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There should be a breakdown of pathways on our brain that make us comfortable
with certain ways of doing things as this is a barrier that prevents us from doing
things differently. We need to embrace discomfort, disruption and adapt to
flexibility and agility.
There is a need to remain stable for the benefit of learners and teachers. The
schools did things differently because they had planning booklets, drive by’s, pick
up by parents and electronic communication. Some schools have used almost all
resources at their disposal to get learners back to school.
The last year has proved that we can adapt to different situations but moving from
a comfort zone to a learning zone has been a challenge. The state of the
environment and individual mentality can assist in adapting. Fear is an obstacle to
adapting to the new ways of learning. New learnings have been drawn from the last
year and these should be embraced and applied.

For us to learn, adapt and embrace the new normal we must appreciate disruption. We
need to go out there and disrupt the system.
“You do not grow if you are comfortable, growth does not come from being comfortable
with what we already know “-Nomcebo Dladla.

OPERATIONALISING GROWTH MINDSET
Peter de Lisle
The Pivot is not about the delivery mechanism but rather about the skills we want to try to
(CAFÉ
teach
andSTYLE)
how we want to teach them. During the pandemic, learners struggled with the
challenges presented by online learning and dealing with them in a meaningful and sustained
manner. In order to assist learners to deal with these challenges, the starting point is to
change their mindset.
Peter identified three problems related to growth mindset.


Growth mindset is not only about effort but about being open to new strategies and
having the ability to rethink, revise and change the way things are done.



Growth mindset is contextual, and for this reason an individual cannot have either a
growth or fixed mindset. It is a continuum and different individuals will be on varying
levels of the continuum at different times.



If you say “well done, you have tried your best” this works against the purpose of the
growth mindset because it is not praising the change in strategy but praising the
effort.

Growth mindset is openness to new ideas, not giving up, seeing a need for new strategies,
and grappling with difficult things. It is about implementing practices that focus on growth
and learning.
What is going wrong for our education.
There is a need for learners to achieve good marks and this is done through teaching
learners’ information they need to pass. Learners are told that they can get whatever they
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want without much effort. Growth mindset is about working through the struggle and
dealing with the challenges brought by struggle.
The way in which
information is shared with
learners disputes the
purpose of growth
mindset.

In order to operationalize growth mindset, Peter shared the big ideas course, which was
carried over in terms 1, 2, 3 and 4.


In terms 1 and 2 he has spent time looking at the question of mindset, practicing
academic and critical thinking skills. He gave an example that, it takes time to read
and understand an article and to completely understand the article it must be read
multiple times. This helps with understanding and critical thinking.



In terms 3 and 4 project-based learning (PBL), TEDEd student talks and embedded
academic skills were used. The slides below show the steps that informed the PBL
process.

Learners ask essential questions regarding how they learn and things that intrigue them. This
question must be answered in two school terms. The next two stages are gathering
information to answer a question and processing it into a useful format. This is where deep
academic skills are required. The purpose is to create and present a tangible product at the
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end. The student talk is a programme used to develop an idea like a TEDEd talk to present
ideas on a YouTube channel.
The 13 explorations will allow students to develop their own TEDEd talk. This helps build
resilience and give students skills to deal with the challenges they face. The slide below shows
four of the 13 explorations that informed the TEDEd talks.

Click here to view
Peter’s Presentation

Breakaway Discussion
The questions explored in this breakaway session are:


Think of a time when you really learned something?



How did it feel?
Was it enjoyable? When? During or after?



Where did it take place?



What was the manner in which you learned?

Participants shared that they learnt how to swim, cook and other skills. It was enjoyable to
have a patient, consistent and supportive instructor. Participants shared that learning is
gratifying if the teacher is supportive, patient and encouraging. A willingness to learn new
skills made acquiring the information easier.
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COACHING AND COACHING CONVERSATIONS
Devan Govender
Devan initiated his presentation by sharing the importance of coaching. Coaching is one of
the best ways to grow teachers and school staff. The theses of his presentation centred
around these three ideas.




Coaching as leadership style
Coaching does not consume time- it is quick
Compiling a coaching conversation

Coaching is not giving advice or
telling the other person what to do,
but it is about helping the coachee
to arrive at their own solutions.

Devan shared the titles of the following books that focus on coaching leadership styles:
 Emotional intelligence by Daniel Coleman and
 Work Rules by Laszlo Bock.
These authors shared a similar position - that coaching made an impact on performance and
great leaders were those that were able to coach their employees. Not all leaders can coach
but it would be useful if leaders can tailor their management and leadership styles to be
more coaching based.
Questions to Conversations
Devan then explored a series of questions that can be used to guide and inform coaching
conversations. These questions are adapted from “The coaching habit: say less, ask more
and change the way you lead forever” by Michael Bungay Steiner. There are four questions
relevant for meaningful coaching conversations:





What’s on your mind?
And what else?
What’s the real challenge for you here?
How can I help?
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All these questions are important for refining and clarifying coaching conversations. They
ensure that the coachee makes clear requests and that they are offered autonomy to make
final decisions in the conversations.
Devan closed his presentation with a practical demonstration of how the
coaching conversation can be structured.

Click here to view
Devan’s Presentation

DIFFICULT CONVERSATIONS
Thembi Ndlovu
Thembi kicked off her presentation with a quote by Naim Eeman which stated that:
“Difficult conversations are the most important ones. Things we
find hard to explain are the most worthwhile. Unfortunate
circumstances are actually life defining moments. So, we
shouldn’t surrender ourselves to the illusion of easy course. Let’s
go around an extra mile across the turning point of the road”.

Navigating through difficult conversations requires individuals to think beyond themselves.
Individuals must take the feelings and emotions of the other person into consideration
because a conversation happens between two people. This is an act of courage because
most individuals avoid difficult conversations because they fear the implications and
consequences involved.
Here are a few strategies to use in difficult conversations:









Change mindset- this helps overcome the anxiety of initiating difficult conversations.
Have a purpose. Identify some of the anticipated outcomes of the conversation and
the root of the problem.
Be confident and direct.
Be open to the other person’s perspective by acknowledging their feelings. This
clears away bias and enables a constructive conversation to take place.
Don’t exaggerate, stick to the facts as exaggeration undermines the overall
credibility of the conversation. This is a way to bear substance and avoid arguments.
Take responsibility, avoid blaming behaviour and focus on the issue.
Slow down and listen.
Pause and respond.
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Paraphrase and ask clarity seeking questions.
Prepare yourself for bad reactions.
Propose solutions, this helps the other person to see the way out.
Follow up and check-in with the person to show care and empathy and to maintain
the relationship.

It is very difficult to engage in difficult conversations but the above strategies, if applied
correctly, may lead to difficult conversations being more constructive.
Click here to view
Thembi’s Presentation

QUICKWRITES FOR WRITING FLUENCY
Sinoxolo Ndlovu
Sinoxolo shares Quick Write as a way of developing writing proficiency of students. Quick
Write is a focused writing activity to improve writing of students. Pomodoro underlines the
writing process and allows children to write clear sentences under time pressure. This
permits 25 minutes to do the quick writing process. Deliberate process entails that every
activity needs to be focused. The activity must be done regularly which is every fortnight.
The Quick write up process takes place in the following steps:
After the writing process,
the teacher marks the
writing and provides
feedback. The marking
process entails checking the
structure of the sentence,
giving positive feedback to
keep learners motivated and
identifying recurring errors
in their writing.
This is a work in progress and learners are constantly improving their writing.
Some of the lessons learnt from the Quick write up are noted below:
Click here to view
Sinoxolo’s Presentation
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She concluded by sharing some of the write ups compiled by students adapting to the
sequence of the quick writing process. The feedback from the marking enables them to
enjoy writing more.
MULTIPLE INTELLIGENCE AND CLASSROOM
IMPLICATIONS
James Malope
Teaching in classroom still takes place traditionally with teachers standing in front of the
learners. James will explore ideas that teachers can apply and implement in their classrooms
to accommodate multiple intelligences. It is important to evaluate where we are in terms of
our mindsets and what we are doing to embrace change. This is vital in promoting better
ways of learning. We should encourage a growth mindset as it allows learners to embrace
challenges in their learning and to embrace the struggles they come across.
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There are eight types of multiple intelligences that can be applied in learning. These eight
intelligences show that there is not one existing intelligence and individuals have varying
potentials. These open up new possibilities while challenging the traditional
conceptualisation of intelligence. Students are inspired by different things and this is why it
is crucial to understand the ability of each learner.

The picture above illustrates the various intelligences as incorporated in his school to
accommodate the different abilities of learners. These are detailed below:
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Verbal Linguistic intelligence: Learners are stimulated by oral and written work and
can generate poems and writing stories.
Logical mathematical intelligence: These learners are intrigued by numbers, and they
are more inclined towards solving patterns and calculations. They are “maths smart”.
Visual-Spatial intelligence: These learners are “picture smart”, they are interested in
visual arts and can interpret graphs and charts. They use visual material and mental
images to solve problems.
Musical Intelligence: Learners are intrigued by musical patterns, and they enjoy
singing and playing musical instruments. It is easy for them to remember certain
sounds, rhythms, and pitches.
Naturalistic Intelligence: Learners are interested in nature, plants and animals. They
prefer interacting with nature and they are likely to choose careers such as Zoology.
Bodily Kinesthetics Intelligence: Learners use their body to solve problems, they are
creative in applying their bodies and enjoy dancing, sport and crafting artefacts with
their hands.
Emotional intelligence entails being empathetic and being aware of oneself. It
creates a space where learners can connect with others and develop social skills.
o Intrapersonal Intelligence is the individual’s ability to understand themselves,
assess and understand their characteristics.
o Interpersonal Intelligence: these individuals are people smart; they love
working together and collaborating on different activities.

James shared the following list of resources to encourage teachers to further implement
ideas and strategies that accommodate multiple intelligences in schools.

Click here to view
James’s Presentation
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CLOSING, PRECISE PRAISE AND CHECK OUT
Nomcebo closed off the session with Shout Outs. Some of the participants extending their
shout outs to the presenters and to a productive session full of applicable and practical
learnings. Quick writes were however the most appreciated by teachers, followed by the
steps and strategies to difficult conversations.
Below are some takeaways captured by participants on the Jam board.

In closing Judy Tate, shared that this Coalition meeting is different from the previous ones,
and she used the De Bono 6 hats +who +what +why model to capture the emotions of the
individuals in the meeting. This was further used to understand how participants are feeling,
and if the process benefitted them today.
The next Coalition meeting will be convened by another organisation under the Coalition
umbrella and member schools and organisations are invited to host future Coalition
meetings as well.

Feedback, suggestions, and further engagement can be communicated to
patience@bridge.org.za
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