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Background
• NIDS-Wave 5 (2017)

• Existing panel study 2008-2017: the National Income Dynamics Study (NIDS).

• Nationally representative survey with the same individuals and their descendants being re-
interviewed every 2-3 years.

• It has been used in over 100 academic articles.

• NIDS-CRAM  (2020)
• 17 568 randomly selected individuals from NIDS were called and of these ~ 7 000 individuals 

surveyed in NIDS-CRAM Wave 1

• Wave 2: ~5 700 responses (80% response rate – same individuals) 

• Details of the telephonic survey:

• Managed by SALDRU at UCT

• 50 call centre agents phoning from 7 May – 27 June (W1) and 13 July – 13 August (W2)

• 20-minute survey (available in all 11 languages)

• R20 airtime given to respondents to thank them for participation.

• Questions on demographics, migration, grant-receipt, employment, income, hunger + 
COVID-19 risk perceptions and behaviour + (W2) education, ECD, mental health

• Waves 3-5 (Oct 2020 – July 2021) – includes sample top-up of ~ 3 000



• School closures have played a significant role in the global response to reducing 
COVID-19 spread
• In April 2020, 193 countries had closed schools; by June this number had fallen to 112, and by September 46 

(UNESCO, 2020)

• After schools closed in SA on 18 March, a phased reopening was adopted by the 
government 

• Deviations were permitted based on a school’s ability to comply with guidelines and 
approval by provincial HoD

• Unexpected school closure on 24 July (in the middle of the NIDS-CRAM Wave 2 data 
collection), with return in August
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Main findings 

How worried were adults
living with children about 
their return to school during 
a pandemic?

What did school 
attendance rates look like 
after reopening?

What was the objective 
health risk of reopening 
schools?

How ready were 
schools to receive 
returning learners?

How much learning 
has been lost?

What were the other 
costs of school closure?



Attendance & 
learning loss



Attendance: overall

Officially “open” Officially “open”

Absence in normal times = 2% (GHS, 2018)

“not yet open” “not yet open”

In a different DBE sample (non 
representative) of 611 schools 
(excl. WC), principals reported 

average “open grade” 
absenteeism between 1—10 

July of 17%  

“open grade” 
absenteeism

between 13—24 
July of 11.8—

38.6%  



Attendance: by household per capita quintile/decile 

Do patterns reflect different household choices or different levels of school 
readiness to reopen? “closed grade” attendance amongst wealthiest 10% 

3-times higher than poorest 80% and twice that of 
80th-90th percentile



Learning loss

School days lost due to school closures in the 2020 calendar year 
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Perceptions on 
school return



• The question of how to reopen schools is not just a scientific and technocratic
one, but also an emotional one (Levinson et al, 2020).

• School return is unlikely to look anything like it used to; this can cause some
anxiety and raise concerns in households with children.

• Concerns can be exacerbated when the reopening of schools is followed by
decisions to temporarily close, or the readiness of schools to mitigate the
potential spread of COVID-19 or provide the necessary learning and
psychosocial support to learners, comes under scrutiny.

• The reopening of schools has been publicly contested since the pandemic
onset

• Cases filed by Educators Union of South Africa and South Africa Movement (OSAM) and Mr 
Maimane, amongst others

• disruptions of schooling by several groups, including School Governing Bodies (SGBs) and 
Congress of South African Students (COSAS). 

Perceptions on school return



72.6% of respondents 

very worried about 

learner return to school 

during pandemic

Perceptions on school return

58.6% of respondents to a 

StatsSA online survey 

conducted in last 2 weeks 

of June said it was not 

safe to return to school; 

additional 15.8% said they 

didn’t know

Unfortunately, NIDS-CRAM 
doesn’t allow us to determine 
why adults are worried.

StatsSA survey only asks 
respondents about the health 
risk (note: sample of 1 323 
respondents highly skewed 
towards Gauteng and middle 
class).



Perceptions on school return and attendance

“open grade” attendance 
unrelated to level of worry



Perceptions on school return and attendance

Are concerns amongst high-attendance households 
lower because attendance has not been associated 
with increased risk, or is attendance high because 
these households perceive less risk to school 
attendance? 



Perceptions on school return: by household characteristics

Concern significantly lower amongst 
those living in wealthiest households

Concern significantly higher amongst those 
living in households with “vulnerable” groups



School readiness, 
infections and 
protection



• Whilst parental concern, school readiness and attendance provide an indication of the support for and 
effectiveness of school reopening, what matters ultimately is the extent to which the reopening of 
schools contributes to the spread of the virus

• Emergent findings include:
• children (especially younger children) are significantly less likely to become infected with COVID-

19 than adults (Munro & Roland, 2020); chances of infection amongst <20 years 50% lower
• children contracting COVID-19 are usually less severely affected than adults (Munro & Roland, 

2020; NICDSA, 2020)
• No evidence (yet) that children are “super-spreaders”; some evidence that they are less likely to 

be the ones bringing the virus into a household (Munro & Faust, 2020)
• child-to-child transmission in schools is uncommon (ECDPCl, 2020)
• school closures have in general not been an effective mechanism for slowing the spread of 

COVID-19 (ECDPCl, 2020)

School readiness



School readiness: by thematic area

Levels of readiness were higher in all 9 sections of the monitoring tool 
compared to a similar exercise in June. Biggest improvement in 
curriculum and orientation to new protocols Note: Source is not NIDS-CRAM but a 

different DBE sample (non representative) 
of 611 schools (excl. WC), observed 

between 1-10 July.



… 968 (<4%) of SA’s 
schools had been closed 

and reopened for reasons 
related to COVID-19

… 2 740 (<1%) of school teachers had 
confirmed infection

… DBE & PED reports showed more teacher 
infections than learner infections

… 5% of the 661 schools sampled in 
the DBE monitoring survey reported 
any COVID-19 cases; less than 2% of 

schools reported > 2 cases.

A month after school-reopening in early June...



The social protection offered by schools

Respondents living in households where a child received a meal at school 



Conclusions and Recommendations

• The majority of adults are worried about learners returning to school
• However, levels of worry differ by income and household composition. 
• The levels of worry did not seem to affect school attendance patterns. 
• Parents are both aware of the risk of the pandemic and the need for schooling to resume

• School attendance in July was relatively high (given the circumstances), particularly for Grade 12 
learners at 88%
• Attendance amongst "not yet open" grades differed by socio-economic status
• This underscores the importance of government-led broader reopening of schools to allow the majority 

of learners to return to prevent further deepening of inequalities in access to education and learning

• Now that schools are open they must remain open
• Focus on long-term recovery as primary focus
• Rotational timetabling optimised to minimize further losses of contact time



M&E resources

Challenges and lessons



Challenges and lessons

Study design and data analysis
• NIDS panel data allowed unique opportunity – nationally representative 
• Access to rich background data over extended time
• W1-5 allow deeper and richer analysis with multiple refinements in questions 

Questionnaires
• Multiple language questionnaire is important but challenging
• Limited data can be collected in quantitative questionnaires – timeframes and complexity
• Understanding the why behind responses can be challenging

Interpretation and policy relevance
• Short timeframes – pressure to produce info but ensure accuracy 
• Drawing on additional data, political and media debates enhanced relevance
• Consulting prior to data collection created appetite for dissemination – virtual platforms increased access



Wave 2: 15 papers https://cramsurvey.org/reports/

https://cramsurvey.org/reports/


Wave 2: Technical reports

https://cramsurvey.org/reports/

https://cramsurvey.org/reports/


https://www.datafirst.uct.ac.za/dataportal/index.php/catalog/NIDS-CRAM

https://www.datafirst.uct.ac.za/dataportal/index.php/catalog/NIDS-CRAM

