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VISION AND
MISSION

EVERY LEADER
EVERY TE ACHER
EVERY LEARNER

Our vision is one of an education
community which is connected, engaged
and actively working together to improve
the quality of learning outcomes.
Through collaboration and the sharing
of knowledge and working practice,
the education community can promote
improved system performance to benefit
learners. Our mission is to provide the
platforms and develop the resources that
support these goals.
BRIDGE believes that solving complex
problems in education requires the views
of diverse stakeholders, who all have a
role to play in systemic improvements
in education in South Africa. BRIDGE
stakeholders include representatives
from civil society, government, funders,
educational practitioners, learners,
teachers, principals, parents, research
organisations, universities and unions.
This Annual Report covers the reporting
period July 2018 - August 2019, but the
financial year remains July - June.

HOW DOES BRIDGE
IMPROVE THE QUALITY OF TEACHING AND LEARNING IN SA?

WE LINK

people in education
through reflective
learning forums and
through project-based
partnerships

WE SHARE

knowledge products such
as tools, resources and
learning briefs

WE SUPPORT

communities of practice
that meet and share
knowledge, resources and
working practice
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BRIDGE CORE
FUNCTIONS

BRIDGE is recognised as an organisation
that collaborates with others to deliver
services, resources and products that are
useful to the education community, and
that can have an impact on practice.
BRIDGE’s core functions include:
• facilitating and convening reflective
engagement in communities of practice
• partnering with others in
education interventions
• creating and sharing knowledge
management products.

CONVENING
COMMUNITIES
OF PRACTICE

LEARNER
SUPPORT

EARLY CHILDHOOD
DEVELOPMENT

KNOWLEDGE
MANAGEMENT

TEACHER
DEVELOPMENT

SCHOOL
LEADERSHIP

CROSS-CUTTING THEMES
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SCHOOL LEADERSHIP

Effective leadership is the foundation for successful learning in schools.
Principals are key agents for change in the school environment and are
vital to the improvement of our nation’s schools. BRIDGE believes in the
transformative power of the principal to reshape a school, and to this end
supports and capacitates school principals in their instructional leadership
role.

TEACHER DEVELOPMENT

Competent and motivated teachers are arguably the most important
school-related factor influencing learner performance. Understanding the
challenges teachers face is vital to developing and supporting an effective
teaching force in our country. BRIDGE is committed to capacitating educators
and works with a significant number of teachers and teacher development
organisations that use our forums to reflect on practice, to learn from each
other and to share solutions.

EARLY CHILDHOOD DEVELOPMENT

The early years of life are crucial, not only for individual health and physical
development, but also for cognitive and social-emotional development. ECD
is prioritised in education policy in South Africa, but its actual provision is
fragmentary and functions to some extent in competitive silos. BRIDGE’s
ECD communities of practice at a national level and in the Western Cape and
KwaZulu-Natal work to understand provision and increase quality in this vital
sector.

LEARNER SUPPORT

South African learners face numerous challenges, and therefore require a
diverse range of support interventions. BRIDGE facilitates learner support
in various ways; for example, by mapping and making information on
various forms of provision and support services for learners accessible, by
sharing resources and important lessons in relation to a range of topics
and programmes, and by promoting collaboration between providers and
funders.

CROSS-CUTTING THEMES

Where ideas, topics or dynamics are relevant to a number of aspects of
education, BRIDGE describes these as a cross-cutting theme. Monitoring and
Evaluation (M&E) is a major area of interest in which M&E approaches and
tools relate to projects in any of the four focus areas. Another cross-cutting
theme that has been gaining momentum across all CoPs is that of the role of
literacy in education. BRIDGE has established the Early Grade Reading CoP
to provide a forum for these discussions. Another example is Information
Communication Technology which plays out across all BRIDGE focus areas.
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OUR TEAM

Chief Executive
Officer
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Senior
Project Manager
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Manager
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THANDEKA RANTSI

Senior Project
Manager

Project
Manager

Communications
Manager
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Manager

HASSIENA
MARRIOTT

ONGEZIWE
NXOKWANA
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Knowledge Manager

Knowledge Manager
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JADE PIETERSE

NKHENSANI BALOYI

OUR BOARD

JOHN
GILMOUR

JOHN
VOLMINK

TEBOHO
MAHUMA

SHAFIKA
ISAACS

NONHLANHLA
MASINA

ALASTAIR
CAMPBELL

ZOLA
MKUMLA

GODWIN
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SAMUEL ISAACS
Resigned August 2018
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BRIDGE FACILITATORS
• Peter Glover
• Thiru Govender
• Jeff Ilsley
• Chimwemwe Kamanga
• Zarina Khan
• Charles Marriott
• Cynthia Moeng
• Kenneth Twala
• Margie Roper

PROVINCIAL CHAMPIONS
Carol Harington
Western Cape ECD Champion
Kauthar Jacobs
Western Cape Provincial Coordinator
Patsy Pillay
KwaZulu-Natal ECD Champion
Asgar Bhikoo and Maurisa Moloto
Western Cape M&E CoP
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BRIDGE BOARD CHAIRMAN ANNUAL
REPORT FOREWORD 2018/19
Decades ago in 1970 Ivan Illich challenged
society to reimagine the way in which
schooling should address inequity and the
oppression of ‘schooled imagination’.
Illich wrote:
“Neither revolution nor reformation can
ultimately change a society, rather you
must tell a new powerful tale, one so
persuasive that it sweeps away the old
myths and becomes the preferred story,
one so inclusive that it gathers all the bits
of our past and our present into a coherent
whole, one that shines some light into the
future so that we can take the next step…
If you want to change a society, then you
have to tell an alternative story.”

This is the intent and purpose of the work
of BRIDGE!
To tell a new story that will change a society
prepared to commit to finding emotional
settlement, requires innovators to work
together collaboratively to test change
hypotheses and to reflect, distil, and share
learning. Through Communities of Practice,
innovative
knowledge
management,
facilitation, and project partnerships we
enable all involved to take the next step.
We convene, support and document
processes and projects that develop the
ability of leaders and teachers to structure
the learning environment in new ways;
to merge new technology with a new
pedagogy; and to develop socially active
classrooms,
encouraging
co-operative
interaction, peer review and support, and
collaborative learning – flipping practice to
develop the 21st century skills required for
work readiness.
This continues to be the exploratory
focus of the work of BRIDGE!

To build coalitions and ensure that
education innovators and pioneers are
heard, we strive with our partners to create
the right environment for innovation and
disruption. We reinforce an objective to
show that education is actually the key to
unlocking all the other – more attention
grabbing – challenges, from health to
climate change. Campaigns are more likely
to succeed when they are led from the
ground up by patient, empowered citizens.
During the past year Vuyiswa Ncontsa has
lead her collaborative team to deepen
our community-driven work to ensure
purposeful knowledge management and
distilled product creation. The voice of
BRIDGE continues to call for the personal
and professional development of teachers
and leaders through developing a sharing
and collaborative culture in which
accountability is created and shared as
we seek by choice to work for the greater
benefit of all children on our continent.
Thank you to each member of the BRIDGE
team for your innovative mindset, tireless
commitment, and clear focus. Thank you,
Vuyiswa, for all the bridges you continue to
construct and reinforce to create greater
coherence in the education sector. The
impact and influence of the work of BRIDGE
are real consequences of your clear,
focussed leadership.
The BRIDGE Board team is in itself a
committed group of wonderful leaders
willing to take fiduciary responsibility and
to enable and sustain the important work
of BRIDGE as we seek to develop and share
an alternative new story for the future of
our country.
John Gilmour
BRIDGE CHAIRPERSON
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CHIEF EXECUTIVE OFFICER’S MESSAGE
In this tenth year of BRIDGE’s existence,
the organisation has undertaken work
that has amplified its role as a connector
of innovators in education and a sharer
of improving practice, evidenced by better
understanding of government constraints
and priorities and creating an environment
where funders support these priorities. The
Early Grade Reading Community of Practice
(CoP), the Initial Teacher Education CoP, the
M & E CoP and the Standard Bank Tutuwa
Community Foundation programme are
some of the BRIDGE-enabled catalytic
projects and programmes that have
impacted positively on the education sector.
BRIDGE’s core values are collaboration
and partnerships. Collaboration is defined
as the action of working with someone
to produce something, with synonyms
like cooperation, alliance, participation,
combination,
association,
concert,
teamwork, joint effort, etc. These words
underpin inclusion and working together
rather than individually or apart. In
BRIDGE’s experience, collaborations can be
volatile, uncertain, unpredictable, complex
and ambiguous. Nowhere has this been
felt more than in the area of Knowledge
Management, with requests from the sector
to either provide Knowledge Management
as a service or to build the capacity of NGOs
and other entities through training. Many
NGOs are exceptional at what they do but
documenting what works and what does
not remains a challenge in the education
NGO sector.
BRIDGE’s aspiration of being an exponential
organisation (an organisation that achieves
ten times the impact of its peers) is on
course, if one were to use Crutchfield and
Grant’s definition of high impact nonprofits.

They are of the view that such organisations
work with and through other organisations
and individuals to create more impact than
they could ever achieve on their own. This
is certainly the case for BRIDGE because
of the value brought by many partners
and the CoP participants who have been
part of strengthening BRIDGE’s Knowledge
Management with tangible knowledge
products and resources. From a survey of
2 790 executive directors of NPOs and the
in-depth case studies of 12 organisations,
Crutchfield and Grant (2007) were able
to observe that these organisations build
social movements, transform businesses,
other nonprofits and government, and
change the world around them. To achieve
extraordinary impact, the organisations
sampled:
1. work with government and advocate for
policy change;
2. harness market forces and see business
as a powerful partner;
3. convert individual supporters into
evangelists for the cause;
4. build and nurture nonprofit networks,
treating other groups as allies;
5. adapt to the changing environment; and
6. share leadership, empowering others to
be forces for good.
BRIDGE is at varying degrees of executing
the above principles, with the help of its
partners, its funders, staff and the board.
Without the dedicated support of all our
partners, the hard work of BRIDGE staff
and the commitment of our engaged board
members, BRIDGE would not be where it is
today. Siyabulela!

Vuyiswa Ncontsa
Chief Executive Officer
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THANK YOU

BRIDGE is grateful to our funders for their support during this
period. We would also like to thank those who supported us
by offering venues for community of practice meetings.

BRIDGE’S FUNDERS
2018-2019

VENUE SUPPORT
2018-2019

• Anglo American Chairman’s Fund

• Barloworld

• ApexHi Charitable Trust

• JET Education Services

• Barloworld
• European Union
• Grindrod Family Centenary Trust
• Old Mutual Foundation
• Oppenheimer Memorial Trust
• SASOL Global Foundation

• Matthew Goniwe School of
Leadership and Governance
• Rand Merchant Bank
• SASOL Global Foundation
• Tshikululu Social Investments

• Telkom Foundation

• Wits School of Education

• The Standard Bank Tutuwa

• Zenex Foundation

Community Foundation
• Zenex Foundation

We would also like to thank all those who
gave up their time and expertise to share
presentations and insights at community of
practice meetings. Presenters are experts
in their fields, and during this period have
included government representatives and
officials, academics, NGO and private provider
representatives, teachers, principals, and
other education practitioners of various
kinds.

All presentations and related discussions are,
however, captured in community of practice
Meeting Highlights reports, available on the
BRIDGE website: we hope that members of
the education community will use the BRIDGE
Knowledge Hub to explore what has been
discussed in their areas of interest over the
past year.
We also thank our community of practice
members for their continued support.

Not all organisations or individuals who
presented during this reporting period can be
mentioned by name.

Go to the Knowledge Hub on the BRIDGE website to find all our Knowledge Products and Meeting Highlights.

11

BRIDGE’S 10TH ANNIVERSARY
BRIDGE celebrated ten years of collaborative
learning in education with over 100 BRIDGE
friends (including community of practice
members, funders and founders) in a multifaceted event held at UJ’s School of Tourism
and Hospitality on 20 September 2019. The
afternoon included a review of the BRIDGE
journey since its inception, messages of
support from those who could not be there,
and some personal reflections from CoP
members on what their participation had
meant to them. The LEAP 4 school choir
gave us positive energy through song and
movement. The more serious element of
the day was a panel discussion on the United
Nation’s 17 Sustainable Development Goals
(SDGs), in which panellists reflected on the
country’s progress towards achievement
of these inter-related goals from their own
educational contexts and perspectives.
BRIDGE staff hosted an exhibition of our
knowledge products and CoP achievements,
enabling some attendees to ‘cross the floor’

from their own specialised interest
areas into understanding what BRIDGE
does in all five of its focus areas.
The celebration ended with lively
conversations over food and drink.

The 10th Anniversary Event
Programme
• Programme Directors: Craig
Johnson and Ongeziwe Nxokwana
• Choir: LEAP 4 School
• The BRIDGE Journey: Vuyiswa
Ncontsa, BRIDGE CEO
• SDG Panellists: John Gilmour,
Mary Metcalfe, Fatima
Adam, Thandi Orleyn
• Panel Moderator: Shafika Isaacs
• CoP member inputs: Cullen
McKenzie and Noloyiso Lange
• BRIDGE Focus Area Exhibition:
BRIDGE staff members
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So I went to my first M&E meeting, and I found something amazing. Words
filled a space teeming with ideas, and I found a collection of minds and wills
and power - an inspiration in a country sliding ever deeper into one or other
crisis. Since that afternoon, there have been many others - each as exciting
as the one before.
Cullen McKenzie, M&E CoP member, speaking at the BRIDGE 10 Year Anniversary event
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B RID G E STATS AUG 2018 - JUL 2019

4040
MEMBERS

1291

ORGANISATIONS

88

CoP MEETINGS

4 707 028
BENEFICIARIES

34 165
WEBSITE VISITORS

10 482
TWITTER FOLLOWERS

1 563
FACEBOOK FANS

70 518
WEBSITE PAGE VIEWS
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SCHOOL LE AD E RS HIP
NATIONAL
• Principals Upfront
LOCAL
• Ekurhuleni South 1 Principals Community of Practice
• Ekurhuleni South 2 Principals Community of Practice
• Gauteng East 1 Principals Community of Practice (fledged)
• Gauteng East 2 Principals Community of Practice (fledged)
• Gauteng East 3 Principals Community of Practice
• Gauteng East 4 Principals Community of Practice
• Sedibeng East Principals Community of Practice
• Sedibeng West Principals Community of Practice

UPDATE
BRIDGE assumed responsibility for funding four of the local communities of practice for
principals during 2018. Two of these, Gauteng East 1 and 2, were fledged in December
2018. BRIDGE continues to fund the remaining two, which now meet quarterly: Gauteng
East 3 because of the growth it has experienced, and Ekurhuleni South 2, because of the
sustained interest shown by the original group.
The Gauteng Department of Education continues to fund the Gauteng East 4, the
Ekurhuleni South 1 and the Sedibeng East and West CoPs, which meet twice a quarter.

01
Principals
Upfront

CoP FOCUS
Principals Upfront is a series of public
dialogues addressing the leadership role
of school principals and giving principals
a platform to share working practice and
information about different facets of school
leadership.
Principals Upfront is presented by the
Matthew Goniwe School of Leadership and
Governance, Wits School of Governance,
the Catholic Institute of Education, the Sasol
Foundation and BRIDGE.
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Our principals shouldn’t
be working alone. School
leaders often work in
isolated contexts, but
we want them to work
with others, to build their
confidence to act decisively
and build collective agency
to address some of the
challenges they face
in schools.
Dr Allistair Witten

ACTIVITIES
• The first Principals Upfront event of
2019 was led by the authors of A School
Where I Belong, Roy Hellenberg and Dylan
Wray. They used a workshop format to
take the audience through key elements
of this book, which deals with inclusion
and exclusion in South African schools.
Discussions were structured around three
of the book’s key themes: the need for
schools to actively and deliberately include
and connect with learners across cultural
and racial differences; to acknowledge
their past and the exclusionary effects
of long-standing traditions and practices,
making way for new inclusive cultures
to develop; and for school community
members to become aware of their own
unconscious biases and assumptions as
a first step towards overcoming them.
• In the second Principals Upfront, the
DBE’s intention to develop an induction
programme for newly appointed school
principals was discussed. The event
provided a framework for reflecting on
the needs and exploring the experiences
of recently appointed principals in
leading and managing their institutions.
Dr Allistair Witten, Adjunct Professor at
UCT’s Graduate Business School, affirmed
induction’s critical role in the professional
development of principals and outlined
the elements of an effective induction
programme. These include providing a
continuum of incremental development
experiences that build competencies
with practical application and relevance
to their school contexts; change
attitudes and behaviours; and build
agency. Discussions also emphasised
the importance of building professional
relationships of guidance and support,
based on trust.
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02
Local

Principals
Communities
of Practice

CoP FOCUS
BRIDGE’s Principals CoPs support and
capacitate school principals in their roles
as instructional leaders, with the aim of
improving school functionality and enabling
productive teaching and learning.
The local Principals CoPs bring together
principals at district level, to engage with
issues they identify as key to improving
their effectiveness. They provide principals
with a platform to network, reflect, work
collectively on common issues and give
each other mutual support in a framework
of trust. They also promote professionalism
and facilitate the sharing of good practices
and resources.

ACTIVITIES

We need to continue to
challenge ourselves to
learn from each other
and to amplify our voice
as a collective.
Principals CoP Member

• With the call for more effective data
management from districts and the
move towards greater digitisation
of the education space, the Data
Driven Districts (DDD) Dashboard
has provided a perfect platform for
BRIDGE to reimagine its Principals CoPs.
Realising how underutilised the DDD
has been, BRIDGE has steered the
programme for all Principals CoPs
towards promoting greater and more
effective DDD use. This incorporation
aligns well with the CoP strategy as it
taps directly into at least five of the nine
focus areas of Whole School Evaluation
which define the CoP framework, namely:
learner achievement; curriculum provision;
quality of teaching and learning, educator
development; leadership and management;
and
basic
school
functionality.
The analysis and evaluation of learner
performance
enhances
principals’
awareness of and input into curriculum
delivery,
strategic
planning
of
interventions and educator development
needs.
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TE ACH E R D E VE LOPM E NT

NATIONAL
• Teacher Development Community of Practice
• Initial Teacher Education Community of Practice
• South African Extraordinary Schools Coalition (SAESC)
PROVINCIAL
• Western Cape Teaching and Learning Community of Practice

01
Teacher

Development
Community of
Practice

CoP FOCUS
The National Teacher Development
Community
of
Practice
encourages
collaboration between schools, NGOs and
other service providers to increase impact
and reduce duplication of interventions
supporting teacher development. A
significant number of CoP members are
practising teachers who use this forum
to engage with their own development
pathways, reflect on practice, learn from
each other and share solutions.
The thematic focus of the CoP for this
period was human rights as grounded in
the Sustainable Development Goals (SDGs)
which set out, among other objectives,
to ensure inclusive and equitable quality
education and to promote lifelong learning
opportunities for all. This goal reaffirms
the belief that education is one of the
most powerful and proven vehicles for
sustainable development.
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Every educator should have
the SDGs at the centre of
their curricula. We need to
look at everything we teach
through the complex lens
of the SDGs and teach
learners about the global
context they’re in.
John Gilmour

ACTIVITIES
• One of the biggest educational challenges
facing the country was presented in the
much-cited Progress in International
Reading Literacy Study (PIRLS) which
showed in 2016 that 78% of South
African grade 4 children in a nationally
representative sample cannot read
for meaning in any language. Similarly
low levels of literacy proficiency were
confirmed by pre-PIRLS in 2011. The
struggle to improve literacy levels
formed a core focus of a session in which
Help2Read offered some insights into why
children struggle to read, what children
need in order to learn to read more
effectively and some practical solutions
for educationists on how to foster a
reading culture in their classrooms.
• At the second CoP meeting of 2019
Samantha Brener, a lawyer working for
SECTION27 – a public law centre that
uses and develops the law to promote
and advance human rights – facilitated
a discussion on how the right to basic
education might be achieved for all
learners in South Africa. She advocated
for adequate resource provision, safe and
positive school environments conducive
to effective teaching and learning, and
the prevention of sexual violence and
corporal punishment in schools. Her
presentation included insights from
SECTION27’s recent report on sanitation
in schools in Limpopo and how poor
sanitation
facilities
affect
teacher
development and professionalism as well
as the school ecosystem as a whole.
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NEW CoP

02
Initial Teacher

Education
Community of
Practice
It is all about the end
product we send out
into schools: they need
to make a difference to
the country.

CoP FOCUS
The Initial Teacher Education Community of
Practice, which began in September 2018,
was set up to explore the teaching practice
component (now called Work Integrated
Learning, or WIL) in initial teacher education.
In this first phase of development, CoP
membership is limited to public universities
with a focus on the following outcomes:
• To enable CoP members to learn from
each other about ITE practices in different
institutions and to spread good practice
to their entire faculty;
• To consider different models and
approaches for managing student
teachers before, during and after the
implementation of WIL; and
• To share information, tools and
resources, and successes and challenges
to help improve tracking, monitoring and
implementing of WIL for effective teacher
education.

CoP participant
ACTIVITIES
CATEGORY OF
PROFESSIONAL STANDARD
Professional knowledge

Professional skills and practices

• Four meetings have been held so far,
covering both practical and theoretical
discussions. We have shared and debated
the uses of different tools and resources
for WIL; and we have explored the links
between teacher education curricula, the
WIL experience, and the shared goal of
producing competent and professional
teachers.

Professional ethics, values
and attributes
Professional leadership,
community and relationships
Professional learning
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03
South African

Extraordinary
Schools Coalition
Through my
participation in SAESC
I’ve improved my
teaching practice. I’ve
been inspired not just
to teach maths, but to
teach maths differently.
SAESC Member

Teachers learning by observing others

CoP FOCUS
The South African Extraordinary Schools
Coalition (SAESC) is one of BRIDGE’s
longest-standing CoPs. Established in
2010, the SAESC is made up of school
leaders and teachers from a number of
schools around South Africa that define
themselves as ‘impact schools’. Impact
schools are high-quality, achievement
orientated schools that provide
disadvantaged learners across South Africa
with affordable access (low fee or non-fee)
to high-quality learning that prepares them
for success in higher education and the
world of work.
During this period, members reflected
on the CoP’s 9-year journey and explored
how this community might become more
adaptive to the current education context.
An expansion of the community’s vision
and its work were explored which led to
the development of an action plan for the
CoP going forward.

ACTIVITIES
• CoP members discussed South Africa’s
struggle to keep pace with the progress
of technology and globalisation in
the education space, as well as the
interventions we’re making in schools in
the wake of the 4th Industrial Revolution.
Founding Coalition member, John
Gilmour, lead a session in which he
asked participants to consider the issues
facing this generation in light of the SDGs,
and how these young people might be
better supported to develop innovative
solutions. Educationists across the world
have put the SDGs at the centre of their
curricula, and South Africa must do
the same. Educators, who stand at the
coalface of teaching and learning, can
be key agents in reviewing and further
developing national curricula to promote
the delivery of the SDGs.
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• As part of the thinking around creative
ways to teach in the 21st Century, the
concept of a ‘makerspace’ was explored.
A makerspace is a trans-disciplinary
learning place that provides creative time
and space for learners to build prototypes,
explore questions, fail and retry, bounce
ideas off one another and build something
together. Each makerspace is unique:
from spaces with high tech equipment
including 3D printers, laser cutters and
soldering irons to no tech spaces that
have cardboard, basic art supplies and
recyclable materials. Diversity and crosspollination of activities and making and
exploration processes are critical to
its design. Crucially, makerspaces are
communal. The goal is to work together
to learn, collaborate, and share.

THE AXIS SUMMIT
• The
most
recent
South
African
Extraordinary
Schools
Coalition
Community of Practice (SAESC CoP)
meeting was held at the GTI Axis
Summit 2019. The Summit is designed
as a community of practice where all
voices are valued and encouraged to
participate. It is a place where everyone is
an expert, and experienced practitioners
and novices share and contribute to
growing their body of knowledge. The
Summit took place from 2 to 4 July 2019
at the University of Johannesburg’s Funda
UJabule School. The SAESC CoP was a
culmination of the week’s engagements
and the CoP discussion fell under the
umbrella of the summit’s overarching
theme: connect + create = change.

Axis Summit attendees

04
Western Cape

Teaching and
Learning Community
of Practice

CoP FOCUS
The Western Cape Teaching and Learning
Community of Practice met to consider
issues of teacher professionalism and
professional development. The meeting
was addressed by Vanencia Chiloane of the
South African Council for Educators (SACE),
who presented on SACE’s mandate to
respond to the policies of the Department
of Basic Education, the processes
for Continuing Professional Teacher
Development (CPTD) through points
accumulation, the professional standards
for teachers that are currently being
developed, and the proposed professional
pathway for teachers.
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E ARLY CH ILD HOOD
D E VE LOPM E NT
NATIONAL
• ECD Community of Practice
PROVINCIAL
• Western Cape ECD Community of Practice
• KwaZulu-Natal ECD Community of Practice
• Mpumalanga ECD Community of Practice
• Eastern Cape ECD Community of Practice

01
National Early

Childhood
Development
Community of
Practice

CoP FOCUS
During this period, the National ECD
CoP kept a balance between practical
aspects of ECD (such as the importance of
nutrition and parental involvement in the
early years) and major policy issues. The
latter focused on the implementation of
the National Integrated ECD Policy 2015
and the proposed Function Shift of ECD
services from the Department of Social
Development (DSD) to the Department
of Basic Education (DBE). A highlight was
the launch of the ECD Practitioner Quality
Reflection Tool and Mediator Guide.

Discussions at National CoP
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ACTIVITIES
• The CoP followed ECD policy issues with
great interest, hosting an interactive
engagement between civil society and
government aimed at understanding
progress
made
and
challenges
experienced in implementing the multidepartmental National Integrated ECD
Policy 2015 (NIECD). The lead department
coordinating the policy, the Department
of Social Development (DSD) and the
Department of Basic Education (DBE)
shared information on the progress
and challenges from their perspectives.
We learned from DSD that their
challenges include limitations in scaling
up programmes due to lack of capacity
and funding, and more importantly,
reliable data on ECD to assist in
good decision-making. Progress has
included the completion of a theory
of change that articulates the outputs
needed and expected outcomes in
order to achieve policy priorities.
The DSD also defined a mixed
model
of
delivery
to
access
early
learning
programmes.
Challenges to delivery by the DBE include
lack of capacity, weak departmental
coordination and competing priorities.
In terms of progress made, the DBE
has developed the National Curriculum
Framework (NCF) for 0 to 4 years and
has trained in the region of 20 000 ECD
practitioners.

Questions on the Function
Shift give us opportunities
to collaborate, debate and
energise the sector again.
ECD CoP Member

• The announcement of government’s
intention to migrate the responsibility
for certain ECD services from DSD to
DBE, was met with some excitement
as well as confusion and concern by
ECD stakeholders. The issue has been
extensively discussed in the CoP. In
addition, BRIDGE has partnered with
the National ECD Alliance and SA ECD
Congress to form the Collaboration
of ECD Networks (CECDN). This
collaboration has initiated consultations
with the sector, and conducted a
survey to elicit views on the move.
• The CoP contributed regularly to
deliberations on policy issues through
its involvement in platforms such as
the DSD-facilitated National ECD InterSectoral Forum, a body comprising
government departments and civil
society
organisations
that
guides
the implementation of ECD policy.
• Nutrition is central to a child’s
development, particularly in the early
years, and low quality nutrition can
lead to irreversible developmental
challenges such as stunting. The CoP
explored its own role in driving the
nutrition agenda. The CoP also learned
about the ‘Grow Great’ campaign that
seeks to support parents, empower
practitioners, inspire the public and
mobilise policy makers around a shared
vision to achieve zero stunting by 2030.
• Parents are their children’s first teachers,
and parental involvement is crucial in
children’s development. Children who
receive responsive care and stimulation
from their parents, particularly in the early
years, have better chances of achieving
positive learning and development
outcomes. Several ECD organisations
shared their parental involvement
programmes, so that all those involved in
ECD can integrate these ideas into their
programmes.
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Launch of the ECD Practitioner Quality
Reflection Tool and Mediator Guide
The ECD Practitioner Quality Reflection
Tool is a collaborative product which
evolved when the CoP set itself the goal of
identifying and exploring what constitutes
‘quality’ in ECD. This topic is of vital interest
to all those concerned with improving
provision and professional competence in
this critical sector. The Quality Reflection
Tool enables ECD practitioners to assess
the quality of their own work, using selfreflection, and to identify their strengths
and weaknesses in a non-intimidating way.
The tool is not intended for compliance,
but rather for developmental purposes,
and lends itself to a variety of other
contexts such as training.
www.bridge.org.za/knowledgehub/ecdpractitioner-quality-reflection-tool
The Mediator Guide is intended mainly for
ECD site managers and principals who
want to facilitate the Quality Reflection Tool
to ECD practitioners, either in a group or
individually, to enhance opportunities for
learning and sharing.
www.bridge.org.za/knowledgehub/
mediator-guide
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02
Eastern Cape Early
Childhood
Development
Community of
Practice

BRIDGE
and
the
Masibumbane
Development Organisation (MDO) have
partnered to facilitate an ECD CoP in
the Eastern Cape province. At the first
meeting to launch the CoP in November
2018, participants discussed operational
challenges faced on a daily basis, as well
as broader challenges affecting ECD in the
province. A second CoP session in April
2019 explored the topic of nutrition, with
JAM SA sharing information on the nutrition
programme that it runs in ECD centres in
the Eastern Cape.

We are all speaking the same language here, and now we need to
collaborate in order to achieve something.
CoP Member

03
KwaZulu-Natal

ECD Community of
Practice

Ice-breaker at KZN CoP

• The KZN ECD CoP met regularly and
engaged with a variety of issues. Topics
included the perennially relevant issue of
sustainability, which was explored from
various perspectives including funding
and the use of recycled goods to make
learning resources. Another session
examined the value of collaboration
between ECD training providers and
Higher Education Institutions, and how
this benefits ECD practitioners-in-training.
to ECD practitioners-in-training. As part of
its commitment to sharing information and
supporting networking within the sector,
the CoP showcased the organisations
Siyakwazi, which accepts and assists
children with learning difficulties, and
The Unlimited Child, which presented
on its M&E system and the technology it
uses to capture data for M&E purposes.
• In addition, the CoP held discussions
on the migration of ECD services,
contributing to the survey conducted
by CECDN, and engaged with the ECD
Practitioner Quality Reflection Tool.
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04
Mpumalanga ECD
Community of
Practice

05
Western Cape

• BRIDGE has partnered with Penreach
to launch an ECD CoP in Mpumalanga.
The first session, held in March 2019,
concentrated on introducing the CoP
concept to participants, and identifying
ECD challenges in the province in order to
draw a roadmap of potential topics to be
tackled by the CoP. At its second meeting,
the CoP interacted with the issue of
parental involvement in the early years.

The Western Cape ECD CoP convened to
discuss challenges in implementing the
National Curriculum Framework (NCF) for
the birth to 2 age group, and to identify and
explore solutions.

ECD Community of
Practice
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LE ARN E R SU PPORT

NATIONAL
• Maths and Science Community of Practice
• Post-school Access Community of Practice

01
Maths & Science
Community of
Practice

As teachers, our core
business is not to impart
content. Our core business
is to build independent,
self-sustaining learners with
the ability to understand
themselves as learners,
to know what strengths
they can leverage off, what
weaknesses they need to
pay attention to, how to
judge what they do, and how
to access what they need to
learn.
Tracey Butchart

CoP FOCUS
The National Maths and Science CoP draws
together a broad range of individuals and
organisations interested in supporting
and strengthening maths and science
education. The second half of 2018 saw the
CoP exploring aspects of current thinking in
maths and science education by educators
and government. In 2019 the CoP engaged
with two very different ways in which
assessment is being used to improve
learner performance.

ACTIVITIES
• Dr Craig Pournara of the Wits School
of Education and Philip Pare of the
Nuclear Energy Corporation of South
Africa shared a collection of thoughts
on issues affecting quality in maths
and science education. These included
perspectives on challenges implicit in
the current state of maths and science
teaching and learning; the ‘real’ levels
of maths performance compared with
tertiary entrance requirements; the
need for more locally relevant research
to inform thinking; and the value in
adopting learning-centred (rather than
learner-centred) methodologies. Both
speakers emphasised the critical role of
language in understanding relationships
and developing meaning (and hence its
significance for learner performance).
This confirms the importance of
providing rich and varied learning
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environments that provide context
to support the learning of concepts.
• The CoP held a wide-ranging conversation
on changes that might be expected
in maths and science curricula, based
on issues that have been raised with
respect to the current curricula, and the
way curricula have changed in the past.
Discussions were led by Ingrid Sapire of
the University of the Witwatersrand, and
CoP facilitator and science educator Peter
Glover. Key ideas for refining the maths
curriculum include reducing overload,
simplifying the sequencing to enable
topics to be covered in greater depth,
and indicating progression more clearly.

Subject Advisors for Mathematics and
Science, Sharitha Kalideen and Nakedi
Matlala, together with Deputy Chief
Education Specialist Dr Christa Roux,
discussed the reasons for implementing
district-level common assessments, the
processes of setting and moderation,
the analysis of the results, and the
subsequent crucial support, remedial
and
development
interventions
provided to teachers, learners and
schools. The District’s inclusive approach
has led to a deep understanding
of the factors contributing to poor
performance, and created a platform for
introducing best practices and raising
standards in teaching and assessment.
• Regular CoP participant Tracey Butchart
shared valuable learnings on the role
of assessment in successful learning
in her presentation Transformative
Assessment: The Power of Assessment to
Propel Learning Trajectories. Tracey’s work
and research in maths education has
highlighted the need to involve learners
actively in their own assessment activities
through a combination of diagnostic
assessment and individualised formative
feedback that guides learners towards
mastery of mathematical concepts.

Both subjects need to build learners’
conceptual understanding in a more
connected way, as well as skills to
work with those concepts. Alignment
with
tertiary
level
requirements,
development of critical thinking and
problem solving capacity, and the
implications of these for teacher
development, should also be addressed.

To be fully effective, this approach has to
include a focus on developing learners’
metacognitive awareness and skills,
giving them an understanding of their
own learning behaviours and needs.
This enables them to ‘own’ their learning
and to take responsibility for it – and
throughout their lives and in different
contexts, to manage their learning needs.

• The purpose and processes of common
assessments was explored through a
presentation on the implementation
of common assessments in the Senior
Phase by the Ekurhuleni North District of
the Gauteng Department of Education.
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02
Post-School Access
Community of
Practice

CoP FOCUS
The CoP attracts participants from a range
of sectors and organisations who connect
over their shared interests and work in
supporting young people to navigate the
post-school terrain. During 2018 the CoP
explored aspects of youth employability
and pathways into employment for
excluded young people. In 2019 the focus
shifted towards enabling entrepreneurial
development as a way of empowering young
people to create their own livelihoods.

ACTIVITIES
• Zoheb Khan and Senzelwe Mthembu of
the Centre for Social Development in Africa
(CSDA) shared lessons from the Siyakha
Youth Assets for Employment Study
on Youth Employability Programmes
(YEPs) run by public, private and third
sector organisations. These included
features of effective programmes (such
as matching of youth attributes with
employment
requirements,
human
capital development and job-search
support), challenges (such as unrealistic
or unfulfilled expectations, structural
barriers to employment and the high costs
of work-seeking) and recommendations
(such as improved access to effective
career guidance).
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The role of personal qualities such as
self-efficacy and resilience in finding
and successfully transitioning into
employment was also highlighted.

There are many good
initiatives taking place that
have good intent, impact and
influence – and it is critical to
connect and share between
these different programmes
and processes. That would
be a complex undertaking
because each programme
has its own requirements
and constraints, but it is
important to find ways of
leveraging and utilising the
connecting and sharing.
All too often we hear of
initiatives repeating what
others have done, whereas
they could have taken it
another step forward.
Zarina Khan, Post-School
Access CoP Facillitator
• Philanthropic social entrepreneur Dr
Taddy Blecher gave an inspiring account
of the Maharishi Institute’s vision and
approach to empowering marginalised
youth through education. The Maharishi
Institute gives young people, many of
whom would otherwise have no hope of
obtaining a tertiary qualification, access

to quality business education in an
environment that builds the whole person
and provides support. Some unique
enabling features are focussed attention
to emotional healing and growth,
targeted bridging of academic gaps, and
a consciousness-based education (CBE)
approach that strengthens cognitive
functioning. These are combined with an
operational model that fosters student
agency and responsibility, provides
ongoing work experience and creates a
sustainable funding cycle.

Discussions during the Post-School Access CoP

• The CoP was given an insightful
introduction
to
the
fluid
and
evolving theme of entrepreneurial
development by Chimene Chetty, who
has had extensive experience of the
entrepreneurial landscape and of helping
others develop the self-actualisation
needed for successful entrepreneurship.
This session surveyed entrepreneurial
pathways for youth, and unpacked
what is involved in building the kind of
entrepreneurial orientation needed to
empower young people to generate their
own livelihoods, and contribute to South
Africa’s socio-economic sustainability.
This approach takes account of the
challenging contextual influences on
today’s young people, and foregrounds
the development of adaptive skills
needed to function effectively in the 21st
Century global economy.
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• To commemorate Youth Month and
explore the role of entrepreneurship
in addressing youth unemployment,
the second session of 2019 focussed
on the promotion of entrepreneurship
and enterprise development amongst
unemployed
youth
in
township
communities.
Sekgametsi
Lethiba
shared lessons from Rhiza Babuyile’s
programmes, which use a
holistic
approach and emphasise sustainability
through a combination of training,
coaching,
mentoring,
supplier
development
and
the
provision
of incubators and work spaces to
support unemployed township youth
to establish their own businesses.
This session confirmed the role of
personal development in creating an
essential foundation for successful
entrepreneurship. It also highlighted
the value of fostering entrepreneurial
awareness and thinking from an early
age, whether this ultimately leads
to enterprise development or finds
expression in other areas of a person’s
work and personal life.

No institutions or
organisations can do it
alone, but all can start the
process. At whatever point
we are, we have to begin by
understanding what it is that
we need to do to optimise
our work.
Chimene Chetty

Discussions at a Maths and Science CoP
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CROSS - CUT TIN G

01
Monitoring

& Evaluation
Community of
Practice

CoP FOCUS
The
partnership
between
BRIDGE
and the South African Monitoring and
Evaluation Association (SAMEA) begun
in 2018 continues, strengthened by the
addition of Khulisa Management Services
and Tshikululu. During 2018 the CoP
continued its journey towards becoming
a ‘learning space’
for both beginners
and
professionals, covering theoretical
and practical aspects of evaluation. The
presentations and M&E tools and resources
shared, as well as participant insights
captured in the M&E meeting highlights,
form a composite ‘learning resource’
for those interested in deepening their
understanding of M&E as it applies to
programme implementation. All these can
be accessed through the meeting highlights
on the BRIDGE website.

ACTIVITIES
The focus in the second half of 2018 was
on building capacity and strengthening
the monitoring and evaluation value chain.
Thabisile Zuma from the Zenex Foundation
shared its learnings from a landscape study
of capacity, in relation to levers such as
available courses, donor practices and the
processes of commissioning evaluations.
This session was strengthened by the World
Café Rotation, in which CoP participants
shared concerns with M&E thought leaders
around commissioning evaluations and
promoting internal M&E capacity. This
proved to be a truly interactive learning
session.
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• The last session of 2018 further
strengthened participants’ knowledge
base in relation to commissioning
evaluations. This was done through a
presentation on, and detailed discussion
of, ‘evaluator competencies’: those
who commission evaluations, and are
the recipients of evaluations, need
to understand what to look for in the
commissioning process; in addition,
they should be informed partners in
the evaluation design process for an
intervention. The framework of Evaluator
Competencies presented is an ongoing
work-in-progress, based on work from
the Evaluation Research Agency (ERA)
and CREST at Stellenbosch University, a
review of existing frameworks including
that of the Department of Planning,
Monitoring and Evaluation (DPME),
and input from two rounds of feedback
from
SAMEA
ListServe
members.
• 2019 is the year in which BRIDGE
celebrates its 10th Year anniversary. To
highlight this, the CoP’s programme for
the year is headlined ‘Top Ten M&E Terms
to Take Away for 2019’. Each CoP meeting
will focus on a cluster of key M&E concepts,
and give participants opportunities to
explore what these mean in practice. The
first topic was a consideration of how a
Theory of Change can assist in planning
and monitoring towards an intervention
goal, through sequential steps such as
those illustrated in the diagram below.

Rhoda Goremucheche’s presentation on The
Evaluator Competencies Framework also
showed ‘attributes’ needed by evaluators,
which will typically be spread across a team
rather than held by one individual.

• Secondly, funders and all those
involved in the development sector are
interested in understanding whether
their interventions have had an impact,
and whether the cost can be justified.
Sive Nodada explained how the Social
Return on Investment (SROI) model
was developed to measure the value
of benefits across a triple bottom
line of social, environmental and
economic outcomes. SROI can assign
value retrospectively, using existing
programme outcomes, or predictively,
forecasting the social value-add that will
be added if the outcomes are achieved.
• The third topic was a ‘deep dive’ into
the technicalities of measurements,
indicators and targets as tools on the
M&E evaluation dashboard. Nyaradzo
Mutanha
from
Tshikululu
Social
Investments provided expert input on
these concepts, based on which groups of
participants discussed applying these in a
case study and in their own programme
contexts.

From the presentation by Asgar Bhikoo on 19 March 2019.
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NEW CoP

02
Early Grade

Reading Community
of Practice
Children require diverse
modes of communication to
develop literacy effectively.
Xolisa Guzula

CoP FOCUS
Early-grade literacy performance strongly
predicts secondary school completion. If
children do not learn to read effectively by
grade 4, research suggests that they will
not cope with curriculum demands in the
higher grades. This trajectory is generally
understood to be the cause of the high rate
of dropouts in grades 10, 11 and 12. This
in turn affects the likelihood of learners
accessing post-school opportunities.
The Gauteng Department of Education
(GDE) is currently working to develop a
coherent national literacy strategy which
seeks to address the critical literacy
problem in South Africa. At the behest of the
Department of Basic Education’s DDG for
Curriculum Policy, Support and Monitoring,
BRIDGE created the Early Grade Reading
Community of Practice (EGR CoP), which
launched on 25 September 2018, as a way
to support the department’s efforts.

ACTIVITIES
• The CoP’s first convening focused on
the community’s purpose and its longterm goals as connected to BRIDGE’s
broader Theory of Change (TOC). That
is, to contribute to improving education:
by creating a common purpose, peer
support and trust; by maximising
resources and reducing duplication; by
linking policy and practice and by sharing
and spreading knowledge and practice.
Under this broad umbrella, the CoP was
asked to think about creating its own
TOC and establishing the community’s
outcomes as members shape the CoP to
suit their needs and those of the literacy
community. CoP members’ views on the
desired outcomes are in the Meeting
Highlights on the BRIDGE website.

35

THE NEUROSCIENCE
OF READING
SPEECH CIRCUITS
Prenatally - 6 m – learn the rhythm
• Members explored
the neuroscientific
and intonations of a language and
processes that
occur
whenbetween
children
learn to
differentiate
sounds
learn to read.
JET Education Services’

Roelien Herholdt
explained that infants
Age 1 – start to exclude consonants
must learn to
process
learn
that
they aresounds
not usingand
in their
phonologicallanguage
processing (the ability to
manipulate Age
the2-3sounds
of language)
– vocabulary
increases by
10 A
to young
20 wordschild
a day must
in theirthen
native
by preschool.
language
and
have
mastered
the
learn to read single words and develop
basic grammatical rules in their
the vocabulary
necessary to read and
language
understand sentences and paragraphs,
Age 5-6 – have a vocabulary of
and, finally, master the ability to
several 1000 words in native
read fluently
with basic
reasonable
speed.
language,
grammatical
rules of

VISUAL CIRCUITS
Age•9 Multilingualism
m – specialise in theis
recognition of human faces

a critical part of
South Africa’s diverse social fabric. This
Age 1 reality
– can discriminate
betweenin section 29(2)
is enshrined
objects
and texture)
of(using
thecontours
Constitution
which maintains
and whether objects are convex or
that
everyone
has
the right to receive
concave,
when
viewing an
object
from several
view points
can infer
education
in the
official language or
its three dimensional shape using
languages of their choice in public
the type of edge junctions
education
institutions
where
that
Age 2 education
– can break anisobject
down
reasonably practicable.
into parts or elements
Through this right, learners’ diversity
and
individuality
are recognised, and
Age 5-6
– have
developed invariant
visualthe
recognition
important goal of unlocking their
potential fully realised.

language learnt, development of
sophisticated speech circuits

STAGES IN LEARNING TO READ

1. LOGOGRAPHIC OR
PICTORIAL STAGE
Recognise words as objects, use
color shape, letter orientation and
curvature

2. PHONOLOGICAL
STAGE
Start to link letters to sounds, and
link spoken language to reading
language (critical stage in learning
to read). This stage requires the
explicit teaching of the link
between sounds and letters as it
will not happen naturally without
teaching interventions

3. ORTHOGRAPHIC
STAGE
Reading speed is no longer
determined by word length or
grapheme complexity, high
frequency words are read faster
than rare words, reading becomes
more fluent and readers can process
up to 8 letters at a time

TWO READING PATHWAYS
PHONOLOGICAL DECODING
ROUTE
Readers can capture the meaning of
unfamiliar words by translating groups of
letters back into the sounds that they
represent, link them to one's verbal
vocabulary, and access their meaning

LEXICAL ROUTE
Readers can recognise known words by sight
alone, through a "dictionary" lookup
procedure. Every word a reader has learned
is represented in a mental database of words
and their pronunciations that resembles a
dictionary, or internal lexicon
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NEW CoP

03
WikiAfrica Education
CoP

CoP FOCUS
• Over 50 teachers and 20 learners from
the Gauteng region met at the Sci-Bono
Discovery Centre on 27 October 2018 for
#Afrocreation, a day of storytelling and
learning. The event was created by the
Moleskine Foundation, in partnership
with BRIDGE and Wikimedia ZA, the
local chapter of Wikipedia editors.
Participants were led through how to
create their own pages, empowering
them to share knowledge on subjects
ranging from their favourite South
African author to their local township.
• On Wikipedia, the world’s 5th most
visited website, there are as many pages
on Paris as there are for all of Africa.
#Afrocreation was the first step of a larger
initiative named WikiAfrica Education
which aims to reverse this trend and
establish a new African narrative, creating
vital content in the underrepresented
South African indigenous languages.
• 25 of the participating teachers
volunteered to form a Community of
Practice that will share challenges and
successes in bringing Wikimedia into the
classroom to more than 500 students,
helping their schools shift from being
knowledge consumers to knowledge
producers. By joining the WikiAfrica
Education CoP, these teachers – who
cover all subjects – have committed to
working with their learners to create
pages on local places, heroes and stories,
and decolonise the internet. BRIDGE will
facilitate this process.

Participants enjoying the #Afrocreation event
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SPECIAL PROJECTS / PARTNERSHIP PROJECTS

WORKING TO IMPROVE
ECD WITH MASIBUMBANE
DEVELOPMENT ORGANISATION
BRIDGE’S ECD CoP partnered with
Masibumbane Development Organisation
(MDO) to facilitate an ECD CoP in the
Eastern Cape. The intention of the CoP is
to serve as a space where participants in
the ECD sector can convene and engage
each other. CoP members will participate
in identifying critical issues in the sector,
opportunities that can be leveraged for
change, and also think about how they can
collaborate, partner and network more
effectively. The first CoP meeting took place
on 27 November 2018 in East London.

DEVELOPING SCHOOL LEADERS
IN PARTNERSHIP WITH THE OLD
MUTUAL FOUNDATION
BRIDGE, together with the Old Mutual
Foundation (OMF), has since April 2019
been involved in convening a community
of practice for principals from eighteen
schools which fall within five circuits in the
King Williams Town district. The CoP has
been in existence for some time and, in
anticipation of the grant period reaching
its end, OMF has chosen to explore ways
of strengthening the CoP to ensure its
sustainability beyond the grant period.
BRIDGE has elected to lead with the success
it has experienced with Data Driven Districts
Dashboard (DDD) immersion in some of its
existing CoPs in Gauteng and in the Eastern
Cape.

COLLABORATING TO PROMOTE
AFRICAN CONTENT CREATION
BRIDGE has joined Moleskine Foundation
and WikiMediaZA in an innovative initiative
to produce local and meaningful content
in indigenous languages. Through the
mechanism of the WikiAfrica Education CoP,
teachers and learners are empowered to
add content in any of the official languages
to the Wikipedia platform.

DEVELOPING THE CONCEPT OF
INDUCTION
BRIDGE partnered with JET Education
Services to facilitate two roundtable
discussions on induction programmes for
principals as part of a Department of Basic
Education project funded by the European
Union and the Flemish Association for
Development Cooperation and Technical
Assistance (VVOB). Participants included
stakeholders from provincial and national
education departments, higher education
institutions and non-profit organisations.
The project is drawing on several BRIDGEconvened Principals CoPs to gather
information on principals’ experiential
knowledge of induction, and on the CoP
methodology in practice and as a critical
layer of the induction process.

38

WHY IS PIECCE RELEVANT TO THE ECCE SECTOR?
9 PRINCIPLES FOR COLLABORATION

Different sectors in ECCE (and
entities within sectors) have not
worked closely together in the
past. PIECCE hopes to contribute
to the ECCE sector beyond the
boundaries of higher education,
through:
• interacting with the
sector around issues of
access, progression and
professionalisation;
• using lessons from the multistakeholder collaborative
To infuse inclusive
approach to the Programme
practices into
Framework design process
teaching and
to The
explore
the implications
of
Project
for Inclusive
Early Childhood learning
this approach more broadly
and
Education
forCare
building
a system
for ECCE (PIECCE) will result
teacher
education
in South Educator programmes
in new
Teacher
Africa.

To ensure that the
Programme
Framework is relevant
to all universities
oﬀering the Diploma
and Degree, and to the
sector as a whole

SPECIAL PROJECTS / PARTNERSHIP PROJECTS
UPDATE: PIECCE DRAWS TO A
CLOSE

for ECD practitioners in the Birth to
Four
space.
PIECCE
contributes to the
PIECCE
is based
on a Theory
of
To be a change agent
Change
which foregrounds theof the sector throughby designing for
professionalisation
access and
‘why’ and ‘how’ of the difference
by
working collaboratively to develop professionalisation
a
we want to make to the ECCE field.
taking articulation of
qualiﬁcation pathways
Standardised
Framework for
The Theory
of Change isProgramme
linked
into account
to a set of ‘learning questions’
the ECCE Diploma and Bachelor of Education
around the PIECCE key drivers
atweNQF
Levels
6 and 7. BRIDGE is one of the
which
believe
will contribute
to change:
quality,
and
partners
ininclusivity
a consortium
made up of ten

To promote ideas
about quality in
ECCE educator
programmes

universities and four
NGOs in a three-year
project funded by the
European Union and
the Department of
Higher Education and
Training.

To foster a
critically reﬂective
workforce with an
understanding of
contextual
realities

To support
collaboration and
partnerships
between diﬀerent
sectors and
providers in ECCE

PIECCE began its work in January 2017 and
is now in its PIECCE
final year. Its achievements
PRINCIPLES,
are documentedDRIVERS
in the latest PIECCE
AND INTENTIONS
for
Communiqué, which
can be found on the
ECCE TEACHER

EDUCATION
PIECCE website,
www.piecce.co.za.

collaboration.

The PIECCE Journey Highlights: July 2016 to April 2019
European Union (EU) Teaching and
Learning for Early Learning and
Inclusive Education European Union
Lot 1: Consortium of UNISA, Saide,
Rhodes CSD, BRIDGE appointed

University programme DHET
submission process informed by work
on PIECCE Programme Framework
Mid-term Review and
Learning Materials
Design process begun

Output 2: Research Review:
Baseline Findings completed

MID
2016

AUG
2016

Department of Higher Education
& Training (DHET) extends
collaboration to 10 universities
within a wider consortium

AUG
2017

SEPT
2017

PIECCE Community of
Practice meeting held
for sharing with the
wider sector

MAR
2018

MAR-JUL
2018

PIECCE programme
framework circulated
widely for comment

FEB
2019

JUL
2018

Ongoing work on
reﬁning Output 3:
Programme
Framework and
Learning Materials

Throughout this process members of the wider consortium have met at workshops, reﬂected on collaborative
processes, worked in task teams for speciﬁc projects, and engaged in discussion with the sector through various
forums. These processes feed into Output 1: A Collaboration Process Model.

PIECCE has held a number of workshops with consortium members and other stakeholders, as
well as two PIECCE Community of Practice meetings with the wider ECD sector. A highlight of
the consortium gatherings has been the visits to ECD centres, organised and facilitated by NGO
partners in Bloemfontein, KwaZulu-Natal and Gauteng. Post-visit reflection meetings with trainers
and practitioners have allowed consortium members to integrate their theoretical discussions with
practical observations.
A final report on PIECCE will be available at the end of the programme.
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SPECIAL PROJECTS / PARTNERSHIP PROJECTS
UPDATE: COLLABORATION TO
REPRESENT THE MULTIPLICITY
OF VOICES IN ECD
The Collaboration of ECD Networks
(CECDN) is a partnership between BRIDGE,
the National ECD Alliance (NECDA) and the
SA Congress for ECD. The goal of CECDN is
to provide a platform that represents the
multiple voices within the ECD sector to
government and other relevant agencies,
through the networks of each of the partners.
After the announcement of government’s
intention to migrate responsibility for early
childhood development from the DSD to
the DBE, the CECDN undertook to consult
the sector through surveys to solicit its
views. This revealed a need for a deeper and
more consolidated dialogue, and CECDN
has resolved to conduct national dialogues
with the aim of reaching and engaging the
multiple and varied ECD stakeholders, so as
to sufficiently communicate the needs and
expectations of the ECD sector with regards
to the Function Shift.

COLLABORATION TO PROMOTE
QUALITY IN EARLY LEARNING
PROGRAMMES

Ruby Motaung and her trainers from TREE conducting
a de-briefing session after the PIECCE KZN site visits.

BRIDGE serves on a Project Steering
Committee formed to provide guidance to
the DSD, supported by Ilifa la Bantwana, in
selecting service providers to inform and
design a quality assurance and support
system for early learning programmes.
Quality remains a gap in ECD programmes
because there is currently no standardised
approach to quality assurance. A system
that can assure quality of programmes
in ECD would facilitate registration of
new programmes and improvement of
existing programmes. BRIDGE is excited
to contribute to the building of a quality
assurance system that is much needed by
the ECD sector.
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SPECIAL PROJECTS / PARTNERSHIP PROJECTS
UPDATE: PARTNERING WITH
STANDARD BANK TUTUWA
FONDATION TO STRENGTHEN
SCHOOL LEADERSHIP
The BRIDGE-Standard Bank Tutuwa
Foundation
Leadership
Development
Programme is now in its second year. This
initiative aims essentially to strengthen
school leadership capacity through a
structured mentoring programme and to
improve the quality of teaching and learning
by supporting Heads of Department
(HoDs) through Professional Learning
Communities (PLCs). These interventions
lead towards whole school participation
in a customised Peer Review Process
designed to strengthen performance in the
domains of leadership and management,
teaching and learning, culture and
climate, and school and community.
A highlight was the Leadership Coaching and
Mentoring Symposium held in early 2019.
Attended by principals, deputies, HoDs and
district officials, this event was remarkable
for the positive energy created, and for
the sense of common purpose amongst
participants. Aimed at building relationships
and strengthening commitment to the
programme, the Symposium modelled
a collaborative methodology that lent
itself to application in the participants’
own institutions and used a combination
of reflection and sharing to promote
interactive engagement and build trust.

Another noteworthy
event was the
handover to Programme schools of
a thousand stationery sets that had
been 3D-printed and laser-cut by the
#Goodfollowsgood ‘Tweet Machine’. This
took place at a function at Magalelagase
Primary School on 4 March 2019. Guests
included principals, SMT members, learners
and parents of the nine Programme schools
and officials from the Ekurhuleni North
District. Speakers highlighted the benefits
to be gained from combining small positive

Magalelagase Primary School choir

actions in repeated ways; the positive
impression conveyed by Programme
schools (a calm, orderly environment for
teaching and learning, positive leadership
and learner potential); and the value of
the support being provided to educators
and education by the BRIDGE-Tutuwa
Programme.
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SPECIAL PROJECTS / PARTNERSHIP PROJECTS
UPDATE: ONGOING WORK IN
TELKOM FOUNDATION’S HSSP

UPDATE: PROMOTING DATADRIVEN SCHOOL LEADERSHIP

In its role as implementing partner in
Telkom Foundation’s High Schools Support
Programme (HSSP), BRIDGE has run school
leadership CoPs for principals in the
Garankuwa district of Tshwane and Nelson
Mandela Bay district of Port Elizabeth.
Seven CoPs have been held in each of these
areas.

BRIDGE’s partnership with the New Leaders
Foundation (NLF) to promote principals’
use of the Data Driven Districts Dashboard
is continuing to produce mutuallybeneficial outcomes.
Integrating the
DDD Dashboard into BRIDGE’s Principals
CoPs has led to increased attendance,
more active participation and greater
sharing of practice amongst principals.
Sharing the Dashboard with SMTs has
resulted in further benefits within the
schools, where improved data analysis is
leading to more effective management of
learner performance and greater school
functionality. The DDD programme itself
has benefitted significantly from this
unlocking of meaningful data use and its
potential to drive operational efficiencies in
schools and improve learner outcomes.

Since March 2018 BRIDGE has also played
a knowledge management role in the High
School Support Programme, supporting
collaboration and communication between
the various implementing partners involved
in delivering different components of
the interventions. BRIDGE has run five
Implementing Partner Community of
Practice (IP CoP) meetings, covering a
number of topics of mutual concern and
interest to the service providers. BRIDGE
has produced a number of knowledge
products on the basis of this role, including
a summary of all the IP CoP themes, a
selective literature review of collaboration
themes as these relate to the Telkom
Foundation’s HSSP project, and an in-depth
report of ‘Lessons Learned’ so far in the
programme.

The accompanying charts show the increase
in DDD usage at BRIDGE CoP Schools. There
has been a 33% increase in the number of
schools using the DDD and a 64% increase
in the number of active users.

Increased DDD usage at BRIDGE CoP Schools.

More information can be
found in this case study:
http://bit.ly/bridgepartnership
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