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Setting the scene 

The ECD community of practice facilitator Zarina Khan welcomed the range of meeting attendees. These 

included representatives from NGOs, funders, various umbrella bodies and ECD forums as well as 

representatives from the Department of Basic Education, Gauteng Education Department, and Department of 

Higher Education and Training.  

Zarina reminded everyone that ECD CoP meetings typically ‘showcase’ organisations and projects, in order to 

share practice and to build up CoP members’ knowledge of provision and activities in the field. We also explore 

topics of ongoing interest which affect stakeholders; currently, developments in the qualifications landscape 

are of vital importance. BRIDGE has also made a shift in direction by identifying monitoring and evaluation as 

a cross-cutting theme - while BRIDGE convenes a CoP specifically dedicated to M&E issues, we are also trying 

to infuse an awareness of M&E into all community of practice meetings, as this understanding can only 

enhance knowledge and practice in all BRIDGE focus areas.  

 

Showcasing an Organisation: South African Montessori Association  

 

 

 

 

 

South African Montessori Association (SAMA) was established in 2003 to guide independently owned 

Montessori schools, and to assist schools to maintain standards and to implement best practice. SAMA 

provides a code of conduct and professional development and support, as well as other resources to 

Montessori schools. SAMA liaises with ISASA in its work, and is also the official liaison between Department of 

Social Development and Department of Basic Education.  SAMA also has a big footprint in the rest of Africa, 

with members in Namibia, Swaziland, Zimbabwe and Botswana, amongst other countries. SAMA has 175 

independent school members and 335 non-members that they are trying to reach in order to work with them.  

 

Natalie Gross, the SAMA Gauteng Regional Manager, acknowledged that Montessori schools are sometimes 

seen negatively. As Montessori is not a franchise or a trademark, anyone can open a Montessori school; in 

some instances, though, those running the school have been influenced by Montessori teachings but might 

not have appropriate training in the Montessori methods, and such schools can give Montessori a bad name. 

Meeting Highlights: 

National Early Childhood Development Community of Practice 

6 March 2018 

Barloworld, 180 Katherine Street, Sandown 

The ECD Community of Practice has provided SAMA, as a non-profit and volunteer-run 

organisation, with a sense of camaraderie and community: CoP members have been of great 

assistance as resources and colleagues (Natalie Gross, SAMA) 
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SAMA guides Montessori schools through supporting them in upholding key Montessori principles:  

 Vertical grouping: this refers to mixed age groups within a three-year span (e.g. 3 to 6 years). Vertical 

grouping is still linked to developmental stages, but empowers learners in a mixed environment: 

younger children learn from older kids, and the older ones tend to become mentors.  

 Uninterrupted work cycle: this refers to one 3-hour cycle which gives the child an opportunity to 

develop concentration. It often includes one-on-one with teachers to meet individual needs.  

 Execution of the curriculum: There are some misconceptions that Montessori is a free-for-all 

environment with little structure. However, there are curricula for different stages such as toddler, 

pre-primary and the elementary curriculum. The core of the curriculum is maths, language and cultural 

subjects, as well as respect for self, others and the environment.  

  There are no rewards or punishments in a Montessori classroom; children learn instead about cause 

and effect, consequence and accountability, thereby stimulating intrinsic motivation. 

 The prepared environment is key as Montessori equipment and settings wakes up the intellect of the 

child. The methodology is innovation at its best: children learn at a concrete level, and nothing is 

introduced in the abstract until the child is taken through the concrete. It is a child-based environment, 

with rich resources in various learning areas. Teachers themselves are part of the environment rather 

than removed behind a desk.  

Natalie said that the best way to understand the Montessori method is to visit a Montessori classroom and 

observe the learning in action. Visit the website and view Montessori resources and research; resources on 

the website are all Open Educational Resources (OERs). https://samontessori.org.za/.  

 

Presentation by Tshikululu: FNB Home Based Centre Intervention Evaluation  

By Asgar Bhikoo and Khaya Tyatya 

The presentation began with a brief description of Tshikululu’s role as a fund management agency. Tshikululu 

works with corporate funders in education to develop strategies for channelling funding effectively. It helps 

co-design interventions, manage implementation partners, and takes part in programme evaluations. 

This presentation reports on an evaluation done on a non-centre based ECD programme which has been going 

for 2.5 years. The overarching issues for the evaluation were to consider the difference made by the 

intervention, and the context that informs it.  

While systemic advocacy and policy change is key to FNB’s approach, it also recognises that system change 

takes time, and that interventions at a local level are also vital.   

The explicit strategy was to focus on ECD in non-formalised settings, as large numbers of children only have 

access to non-formal environments (such as home-based or clinic-based care). The focus of the intervention 

was to improve the capacity of the caregiver (for example, a day mother or a ‘gogo’) through delivery of 

training by programme partners using ‘facilitators’. The training included education on the importance of ECD, 

strategies for stimulations, and developing low-cost resources. The intervention also included access to 

psycho-social support for the primary caregivers.  This was an attempt to try to address as many of the 

components of the essential package for ECD support as possible, as illustrated in the slide below. One of the 

lessons learned in fact was the importance of nutrition – and the effect poverty and lack of food can have on 

ECD provision.  

https://samontessori.org.za/
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The evaluation was guided by a set of questions covering issues such as context, nature of beneficiaries, 

implementation issues, lessons learned, and impact. The programme performance was mapped against the 

Theory of Change as set out below.  

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

The methodology and emergent themes are set out in the presentation, which you can access here. 
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Discussion points:  

Some key points of interest from the presentation and comments from the floor are highlighted.  

 The evaluation has shown that some of the original assumptions in the Theory of Change as set out 

above needed to be revisited. For example, there was an assumption that the importance of ECD is 

frequently not recognised by parents or caregivers. This is not, in fact, the case; lack of enrolment in 

ECD is more often due to financial constraints, and as soon as money is available children are enrolled 

in a centre. Where there is seasonal employment, however, it means that attendance is inconsistent; 

and in some cases parents found that formal centres were not satisfactory, and reverted back to non-

formal environments. These are all factors that show how important it is to re-visit assumptions and 

gather data from the field on an ongoing basis in making any evaluative deductions.  

 Given that the project targeted low income and rural communities where unemployment is high, it 

can be inferred that levels of self-confidence amongst primary care givers are not very high. The 

project seemed to improve levels of confidence in that it gave parents/ caregivers peer support and 

opportunities to talk about their challenges. In addition, improved confidence is suggested by the fact 

that some caregivers went on to become facilitators themselves.  

 It must be noted that primary caregivers often themselves require support; the range runs from 

teenage parents who need assistance to much older caregivers who also require their own forms of 

support. This is a factor that should be noted as part of the ECD context.  

 There is a lack of information and knowledge around social services and the need for IDs to access 

support. This suggests that programmes need to connect more closely with DSD.  

 One long-term aim of the programme is to show that non-centre based ECD can make a difference, 

and this is important because of its availability to low income communities. This means that 

evaluations will need to track the progress of individual children: improvements in the programme 

going forward will include:  

o closer ties with feeder schools to help with tracking;   

o a re-assessment on how to measure impact, such as the use of tools such as ELOM (Early 

Learning Outcomes Measurement);  

o recognition that psycho-social support must respond to needs, and can’t be a ‘one-size-fits-

all; and 

o  recognition of the fact that a big challenge for non-centre based ECD is nutrition and lack of 

health provision, as well as the fact that it is open to gender-based violence.  

The full presentation can be accessed on the BRIDGE Knowledge Hub, by clicking here.  

 

 

 

 

 

 

 

 

Key takeaway: The Tshikululu presentation brought M&E into the ECD space, illustrating how we can make 

our own practice more rigorous. It points to how a Theory of Change can help us define the problems being 

addressed and the difference we are trying to make.   

 

http://www.bridge.org.za/knowledgehub/fnb-non-centre-based-ecd-evaluation-overview-approach-key-findings-recommendations/
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ECD Qualifications Landscape Update 

All points made in discussion by CoP members are noted after summaries of the inputs.  

1. Presentation by Department of Higher Education and Training  

Zelda Adendorff from the DHET presented the recently gazetted ‘Policy on Minimum Requirements for 

Programmes Leading to Qualifications in Higher Education for Early Childhood Development Educators’ 

(Gazette 31 March 2017), commonly known as MRTEQ-ECD in line with the MRTEQ policy document on other 

teacher education qualifications. This policy marks the first time that a formal set of professional and post-

professional qualifications policy for educators working in the Birth to 4 space has been set out. In relation to 

each qualification, it covers features of qualifications such as purpose, admission requirements, knowledge 

mix, credit values, RPL and credit accumulation and transfer options, as well as requirements for Work 

Integrated Learning.  The policy also sets out the ways in which the proposed qualifications articulate with 

existing and historical qualifications for Early Childhood Care and Education (ECCE).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The policy addresses the Higher Education sector (NQF Level 6 and up), not the TVET or occupational sector. 

However, in recognition of the need for a progression pathway for ECD practitioners, the policy includes 

provision for a Level 5 Higher Certificate in ECCE. This is seen as a potentially bridging qualification which will 

allow for progression horizontally and vertically. It needs to be noted, however, that this is ECCE-specific, and 

does not qualify graduates to teach Grade R. Zelda also noted that policy is only a starting point, and it needs 

to be recognised that inter-sectoral collaboration will be needed for implementation to work. The DHET’s 

advocacy work around the policy has revealed that there are a number of HR needs in the sector that will have 

to be addressed by the relevant authorities.  

Click here to access the full presentation. 

http://www.bridge.org.za/knowledgehub/dhet-presentation-policy-min-requirements-programmes-leading-quals-early-childhood-educators/
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2. Update on other qualifications issues  

Patsy Pillay of New Beginnings Training and 

Development Organisation (and the KZN CoP 

Champion) and Rex Molefe of Motheo Training 

Institute Trust gave updates and facilitated further 

discussion on ongoing issues relating to qualifications. 

Both are members of the ECD CoP’s Reference Group. 

Key point made in this session include the following:  

 The Occupational Certificate: Early Childhood 

Development Practitioner, NQF Level 4, SAQA ID 97542 is registered on the NQF.  

 Because so many ECD practitioners may not be able to meet entry requirements for NQF Level 4 or 5, 

an Assistant ECD Practitioner has been developed as a part qualification at NQF Level 3. This 

qualification is complete but not yet registered.  

 NQF Levels 3 and 4 will be subjected to a written exam, thereby preparing practitioners for further 

study at HEIs.   

 The current FETC ECD Childhood Development Level 4 legacy qualification has 2019 as the date for 

the last intake, teach-out to 2022. Technically this means that providers should have already 

registered to offer the new Occupational Certificate at NQF 4, but many have not done so as there is 

a lack of clarity about the materials.   

 

 

 

General Discussion Points from the CoP  

 Other Level 5 programmes that do not relate to teaching Grade R will continue to be accredited by 

the ETDP SETA under the authority of the QCTO. Level 5 is not in the Higher Education Qualifications 

Sub-Framework (HEQSF) so the door is open for providers to engage with the ETDP SETA for this.  

 Many ECD practitioners who achieve a (current) Level 5 certificate then leave the sector to go into the 

formal schooling sector as the pay is better. How do we incentivise these practitioners? 

 As noted, the new proposed diploma at NQF Level 5 is not a Grade R teaching diploma; however, some 

practitioners are being told by districts officials that they need to get a Grade R teaching diploma for 

employment at a registered ECD centre. This situation is very confusing for practitioners, and for 

providers who need to know how to advise their students.  There appears to be no clear legislation 

that regulates employment in this sector. 

 Providers are being told by DHET to register with DHET; while this is welcomed, many ECD providers 

are NPOs or Trusts and don’t meet the requirements of the Companies Act to register. There is no 

provision for conversion to a new entity without losing your organisational track record. How is this 

to be addressed?  

 Expertise in ECD resides in the NGO and private training provider sector, and any progression 

pathways need to recognise this.  

 Concerns were raised from the floor that although NQF Level 4 is recognised as a minimum 

requirement for entry into higher education, this only means you may apply, not that you will 

necessarily get in, as universities are autonomous and set their own entry requirements. Universities 

Read more about some of the challenges of the QCTO Qualification 

model in a summary document, by clicking here.  

 

http://www.bridge.org.za/knowledgehub/summary-ecd-qualifications-related-issues-march-2018/
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often take people with a matric exemption rather than an NQF Level 4 certificate, and it is easy for 

universities to exclude a number of people who apply. Will any monitoring of universities take place 

in order to support the implementation of professionalization of ECD practitioners?   

 This policy builds on the Buffalo City Declaration of 2012 which sets the professionalization of the 

sector as a goal. The DHET needs to be commended for taking this forward, but implementation is still 

going to require advocacy.  

 There is a major gap in the qualifications conversation. This relates to the many practitioners who 

have very little chance of achieving formal qualifications. How do we recognise what they do, and how 

do we recognise learning programmes that don’t fit into qualifications?  

 Who is responsible for practitioners at non-centre based sites? 

Rex and Patsy noted that the ECD CoP Reference group will continue to consider how to take these issues 

forward.   

 

Open Sharing Session  

 This session allows for sharing and announcements from CoP members.  

 Betsy Joubert spoke about the need to improve the quality of training at TVET colleges, in relation 

to a project conducted by Enlighten Education Trust in the Western Cape. The project is looking at 

holistically upgrading 15 ECD sites along the coast, considering registration, management, finance, 

learning programmes, and implementation. They have found that many of the TVET college ECD 

students involved in these sites have a number of gaps in their training as ECD educators, and she 

would like to get input from CoP members that will assist the project. She asked that CoP 

participants share their insights by filling in a brief questionnaire that will be sent to them via 

BRIDGE. Betsy can be contacted via email: fivebells@telkomsa.net.  

 Patsy Pillay announced the World Forum on Early Care and Education, which will be held in Macau 

in China in April 2019. They are looking for presenters, and as a member of the organising 

committee she is trying to get as many South Africans as possible to attend. There are some 

sponsorships opening in August this year. People are welcome to contact her 

(patsyp@intekom.co.za) for more information, and to visit the website at  

https://worldforumfoundation.org/events/. 

 

Some closing thoughts  

  

 

 

 

 

“We must deal with the gap in the conversation that relates to those practitioners in the field who are not able to pursue a 

qualifications pathway: they too need to be considered as ‘professionals’ in the field, and have their experience and 

training recognised.” 

“I am excited that there is finally a qualifications pathway for those who have been working in the field. 

We have found that when we push practitioners beyond Level 4 the logical next step is to go into Grade R 

teaching; now there are options for remaining in the Birth to 4 space.” 

“I still feel that we get different messages from different stakeholders, which is frustrating in terms of 

decision making for students. Clear and consistent communication from all the relevant authorities is 

really important during a change process.” 

mailto:fivebells@telkomsa.net
mailto:patsyp@intekom.co.za
https://worldforumfoundation.org/events/
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Meeting participants: 

Name & surname: Organisation: 
Asgar Bhikoo Tshikululu Social Investments 

Anthony Diesel South African Partners 

Betsy Joubert  Enlighten Education Trust  

Beulah van Staden FNB 

Bongiwe Mbili SSA 

Cindy Williams  Little People Pre-school and Care Centre  

Colleen Walter Safe and Sound Learning Association 

Clara Madzinga mothers2mothers 

Damaria Ndlovu funda afrika 

Debbie McCrystal Refilwe Community Project 

Deirdre Caulwell ASHA Trust 

Eileen Thornhill  

Estelle Greyling ISFAP 

Ewa Skowronska Topsy Foundation 

Fransie Claassen Wonder Forest Nursery School 

Jade Pieterse BRIDGE 

Jeffery Wienand  Preschools4Africa 

Joan Orr  

Junius Malema Readucate  

Kaley Le Mottee BRIDGE 

Keabetswe Makole Preschools4Africa 

Khaya Tyatya Tshikululu Social Investments 

Kim Hayter  

Lesego Ndala Tshikululu Social Investments 

Leticia Taimo Khulisa Management Services 

Lennox Tapera BrainBoosters 

Liefie Zwane Shalom Creche and Pre-school 

Lisa Januario ECD Upliftment Projects and Consulting 
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Lisa Mapholisa Humpty Dumpty Day Care 

Lisa Voortman GROW 

Louise Erasmus  AECYC 

Mandla Nkosi GREATER SOWETO ASSOCIATION FOR ECD 

Mapula Kataka Deutshe Bank South Africa Foundation 

Margaret Roper Inkanyezi Initiative 

Melissa King  BRIDGE 

Mimi Jordan  

Mona Van Heerden Tutela 

Msekelwa Dlamini The Valley Trust 

Nakedi Lelosa GDE 

Natalie Gross South African Montessori Association 

Nomusa Buthelezi Network Action Group 

Nyaradzo Mutanha Tshikululu Social Investments 

Patsy Pillay New Beginnings Training and Development 

Pauline Jackson  ISASA  

Portia Daniso Nal' ibali 

Rantsope 'Rex' Meshack Molefe Motheo Training Institute 

Riette Els  READ  

Sandy Burmeister Teachers learning Centre 

Sarah Mc Guigan Ntataise 

Selvarani Moodley  

Simone Rawlings  Ntatasie 

Sithembinkosi Dawu-Tshuma Topsy Foundation 

Theo Buccoli ISASA 

Tsakane Baloyi ECDD for GDE 

Vivien Linington University of Witwatersrand 

Wondra Pretorius Read Education Trust 

Zarina Khan Facilitator 

Zelda Adendorff Department of Higher Education and Training 

 


