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Key questions 

 How can the higher education sector (which faces massive 

and multiple challenges) adequately support its students?  

 

 Are students admitted to university ready for the rigours of 

university? 

 

  

 

 

 



“Remember that only between 5% and 10% of 

school-leavers will qualify with a bachelor’s pass 

(166 263 passed well enough to qualify for 

university admission) 

 

Research shows us that only about one-third of 

all school-leavers who qualify for higher 

education can be said to be ready for a 

university’s academic literacy requirements. This 

stems from the historical and current inequities 

at secondary school level…..” 
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Developing academic literacy 

practices: challenges we face 

 Some students are migrating from badly resourced schools 

characterised by inadequate teaching and resources. 

 Spaces of learning require students to think critically, study 

independently and produce texts that are quantitatively and 

qualitatively different in scale to what they have been trained to 

do 

 In order to gain ‘epistemological access’ to tertiary study, students 

need to develop strong academic discourse and skills. 

 Lecturers need to reconceptualise their curricula and deepen their 
understandings of writing in the disciplines 



Wits School of Education Writing Centre:  

Visible support system 

For students: 
resource for 

improving their 
reading and 

writing practices 

 

For peer tutors: 
develop role as 
mediators and 

writers of 
academic 
discourse 

For lecturers: 

Formulate  
‘learning 
oriented’ 

assignment 
questions and 

criteria  



Peer tutors work in dialogue with students 

 

 

 

 “The Writing Centre aids students to discover their own writing 
by encouraging them to read the texts they have produced, 
then hear their own voices from what they have written.  Then 
from there, (peer tutors) make suggestions about how to 
improve those elements that they have picked up themselves. 
They can then explore and discover themselves as writers.” 

 



Topic analysis and essay structuring 

sessions 



Advantages of Education students as 

peer tutors 

 “I have walked through that wood, and now I know what they 

feel, and I know what they think. …when a client comes to me I 

try to put myself in their shoes.” 

 

 “We understand the discourses and field requirements. This 

allows us to help students make connections between the content 

they are engaging with and the structure that is useful for writing 

particular assignments.”  



Project WURU (Write Up Read Up) 

 

Large first-year intake (700 + students) 

University wide ‘at risk’ programme 

120 first year B.Ed students (2014, 2015) 

40% and below for NBT academic literacy 

component 

 

 



The NBT AL test aims to assess writers’ 

ability to: 

  
Read carefully and make meaning from texts that 

are typical of the kinds that they will encounter 

in their studies;  

 

Understand vocabulary related to academic study, 

in their contexts; 

 

Identify and track points and claims being made in 

texts; 

 

 



The NBT AL test aims to assess writers’ 

ability to: 

Understand and evaluate the evidence that is used to support 
claims made by writers of texts;  

 
Extrapolate and draw inferences and conclusions from what is 
stated or given in text; 

 
Identify main from supporting ideas in the overall and specific 
organisation of a text; 

  
Identify and understand the different types and purposes of 
communication in texts.  
 

 



    

Proficient   Performance in domain areas suggests that 

academic performance will not be adversely 

affected in cognate domains. If admitted, students 

should be placed on regular programmes of study 

Intermediate 

  

  Challenges in domain areas identified such that it 

is predicted that academic progress in cognate 

domains will be affected. If admitted, students’ 

educational needs should be met in a way deemed 

appropriate by the institution (e.g. extended or 

augmented programmes, special skills provision). 

Basic    

  

 

Serious learning challenges identified. Students 

will not cope with university study without 

extensive, ongoing and probably individualised 

support. 



AL Performance Level            % 

Basic                             27  5.6 

Intermediate Lower       189 39.4 

Intermediate Upper       175 36.5 

Proficient                      89 18.5 

Total                             480  



All students who wrote the NBT 

needed support with the ability to: 

 Inference 

 

Extrapolation  

 

Vocabulary development  



Students below 40% (basic category) 

needed support with the ability to: 

 separate essential from non-essential text-based 
information  

 

 academic discourse  

 

 textual cohesion  

 

 communicate effectively 
 



Analysis suggests that teaching and learning should 

be particularly focused on developing students’ 

abilities to: 

 

 

 

 perceive and interpret non-literal, analogous and idiomatic language 

and expression; 

 

 understand and interpret the structural, linguistic and ‘cues’ 

applicable to different text genre; and 

 

 acquire, build, understand and employ academic concepts and 

vocabulary and be able to distinguish different language and 

vocabulary across everyday and contrasting disciplinary contexts. 

 

 



Intervention model: curriculum 

integrated approach 

 Education Studies tutorial support (1st and 2nd years) 

 WURU 1 and 2 students placed in small groups with a 

dedicated peer tutor at Writing Centre  

 Discipline based writing workshops (run jointly) 

 Ongoing development of peer tutors 

 Point of departure for working with lecturers 



Paragraph from Blackledge and Hunt (1985) 

Page 65  

 
 According to the functionalists, every society has a culture which includes 

values and norms (1). Indeed, there is a consensus on certain values and 

norms in every society (2). Values are standards that define some actions 

as desirable, others as undesirable (3). Norms are the rules and regulations 

of everyday life and are particular applications of values (4). For example, 

we may find within a culture the value of courtesy (5). The associated 

norms would include the rules of queuing, of opening doors for people, of 

children standing up for adults to sit down on a bus, and the like (6). 

Within particular parts of a culture, such as the education system, other 

values and norms will be found (7). In teaching, for instance, professional 

conduct is valued with the associated norms of adequate preparation, 

prompt marking, punctuality, not criticizing colleagues in public etc. (8)  



Education Studies 1 tutorial 3: WRITING PARAGRAPHS 

1. Read the paragraph from Blackledge and Hunt (1985) 

below and complete the table: 

Remember that each paragraph should have  

- A topic sentence with one clear main idea (usually the first 

sentence) 

- Supporting information that develops your main idea 

(middle sentences) 

These may include: 

- Reasons or explanations 

  - Evidence/ Examples 

  - Definitions 

  - Facts 

  - Quotations 

Concluding sentence (last sentence) 

  

For the paragraph below, work in pairs to decide on the 

purpose of each sentence. Is it a topic sentence, further 

development of the topic, an explanation or reason, an 

example, a further example or a concluding sentence?  



Sentence number Purpose of the 

sentence e.g. 

topic sentence, 

definition, another 

example… 

How do you 

know this? 

(write down the 

words that give 

you clues like 

“for example”) 

Sentence 1 

  

  

  

  

Sentence 2 

  

  

  

  

Sentence 3 

  

  

  

  

Sentence 4 

  

    

Sentence 5 

  

    

Sentence 6 

  

    

Sentence 7 

  

    

Sentence 8 

  

    



1. Write a short paragraph below on the following topic:  

  

According to structural functionalists, the school is an 

institution where professionalism is a value. Norms are the 

application of values.  

Identify a key value in the school you attended and explain 

what one teacher did – or did not do - that showed their 

belief, or lack of, in this value. 

Read your partner’s paragraph and answer these questions: 

 Does the paragraph have a clear topic sentence, stating the 

main idea?   

 Is there supporting information to back up the main idea, 

e.g. examples or evidence? 

 Is there a clear reason given to support or clarify the main 

point in some way? 

 Is everything included in the paragraph relevant to the 

main point?  

  

  



Classical conditioning  

Do a free write of the following on the paper provided: 

Write down whatever you know about classical conditioning in 3 minutes. How would you 
explain classical conditioning to someone who missed the lecture on classical conditioning? 
No one is going to read or mark what you write so don’t worry about how you write – just 
keep writing (don’t put your pen down). If you have nothing to say, you can write down 
what you don’t know, “I am really not sure of xxxx” or ‘I don’t know what to write’ or ‘It’s 
something about a dog being trained.’’ Or “I don’t understand…”. 

 

Cause and effect relationships 

In the first paragraph, look at words that give you clues about causes and effects in 
classical conditioning. For example, the meat powder caused the dog to salivate. The meat 
powder is the cause in this example as it influences or has an effect on the dog’s response. 
The dog’s salivation is the effect of presenting the meat powder. Words like ‘elicited’, 
‘caused’, ‘therefore’ and ‘resulted in’ show the effect or result of something. As you are 
reading try to understand the causes and effects of the classical conditioning procedure. 
 

 

 

  

 

 

 

 



Terminology/ concepts Definition (own  

words using words of 

cause and effect) 

Examples  

 Unconditioned stimulus 

  

  

  

    

 Unconditioned 

response 

  

  

  

    

 Conditioned stimulus 

  

  

  

    

Refer to the text on pages 79-80 and your lecture notes 



Assignment Question 

 
 

 
J.B. Watson was famous for his conditioning 

experiment. In 3 – 5 pages describe the basic 

theoretical principles of Watson’s theory, indicating 

how his ideas were used to condition ‘Little Albert’. 

Discuss whether it is ethically acceptable to condition 

humans in this way. 



 Criteria /100 35-49% 50-64% 65-74% 75-100% 

Explain Watson’s theory. /40 Student has not understood 

the theory – may have 

cobbled a few ideas 

together about behaviourist 

theory and the study of 

emotions. Serious 

inaccuracies and 

misunderstandings.   

14-19 

Some relevant ideas about the 

theory with basic examples but 

doesn’t understand all the key 

concepts or provide a clear 

explanation of the emotions. 

Some inaccuracies.  

20-26 

Several relevant theoretical ideas 

expressed with an explanation of the 

conditioning of emotions and relevant 

exmaples. Shows effective 

engagement with ideas.   

 

27-29 

Student produces a thorough 

account of Watson’s theory 

with insightful examples. 

Explains the conditioning of the 

emotions. Critical engagement 

with the concepts.  

30 -40 

Provide a description of 

little Albert experiment. 

/30 A thin, sketchy description 

of the Little Albert 

experiment.  

  

  

10-14 

Describes the sequence of what 

happened in the Little Albert 

experiment. No link to relevant 

concepts.  

 

15-19 

Shows some insight into the 

experiment and links it to Watson’s 

theories of conditioning.  

  

 

20-22 

Rich description of the 

experiment integrated with 

Watson’s theory.  

  

  

23- 30 

Discuss whether it is 

ethically acceptable to 

condition humans in this 

way.  

/20 

  

A few relevant points, 

mainly either pro or con. 

Doesn’t offer evidence or 

examples to support 

argument.  

  

  

  

  

7-9 

Some relevant points, lists both 

pros and cons.  

Provides evidence or examples 

but doesn’t make a convincing 

case.  

  

 

  

10-12½  

Defines ethical acceptability and 

covers relevant points; uses 

appropriate structure to make 

convincing argument. Offers sufficient 

examples or evidence to support own 

argument.   

 

 

13-14½ 

Same as level 3 but makes an 

original case in own voice.  

  

  

  

  

  

  

15-20 

Overall structure /10 Unstructured, disconnected 

ideas. No outline or 

conclusion.  

  

  

3-4 

Attempts introduction and 

conclusion but signposts  

  

 

 

5-6½  

Well organized and presented with 

introduction and conclusion.  

 

 

6½-7½  

Comprehensive introduction 

and conclusion.  

  

  

7½-10 



Criteria 

  

Has s/he done this? How can this improve?  

Answered the question 

a) Given a thorough account of Watson’s theory 

with insightful examples. Explains the 

conditioning of the emotions. Critical 

engagement with the concepts. (40%) 

  

Yes/No 

  

Answered the question 

a) Shown insight into the Little Albert experiment 

and link it to Watson’s theories of conditioning. 

(30%)  

Yes/ No 

Answered the question 

a) Defines ethical acceptability and uses 

appropriate structure to make convincing 

argument. Offers sufficient examples or 

evidence to support own argument.  (20%)  

Yes/ No 

Provided a structure with clear organisation of 

ideas (10%) 

  

Yes/No 

  

Provided a comprehensive introduction and 

conclusion.  

Yes/No 

  

Written paragraphs with one main idea and 

supporting information (reasons, examples, 

quotations and facts)  

  

Yes/No 

  

Demonstrated wide reading  

  

Yes/No 

  

Followed appropriate academic style  Yes/No 

  

Referenced appropriately and provided a 

reference list.  

Yes/No 

  



Writing for coherence: argument 

structure 

  

 

 

Main claim 
Reason 

Reason 

Reason 
Supporting evidence 

Supporting evidence 

Supporting evidence 



 Total number of students who attended 1 or more sessions 

= 121 

  

 Final results for all WURU I students for the 2015 academic 

year :  

 PCD =       95 

 PSC =        14 

 RET =         3 

 MRNM =   9 

  

 No of WURU students who failed Education I = 10 (8.2%) 

 No of WURU students who passed Education I = 111 

(91.8%) 

  

 Total no of WURU sessions held = 15 

  

 Average mark for all WURU students for  Education I = 

57.3% 

 Average mark for Education I for those WURU students 

who attended 6 or > sessions = 59% 

 Average mark for Education I for those WURU students 

who attended < 6 sessions = 56% 

  


