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Setting the scene  

In its third meeting this year the Teacher Development Action Group discussed Teacher Development 

Pathways.  BRIDGE had the pleasure of hosting Pieter Steyn, Headmaster of Masibambane College, 

Athambile Masola, a young teacher from St Mary’s School Waverley and Alexandra Cock, a former teacher at 

Parktown High School for Girls and founder member of the Pemba Project which mentors young teachers. 

The meeting was joined by various organisations including service providers, NGOs, donors and a district 

official and proved to be a rich and insightful debate.  

 

Overview  

Realema Teacher Development Model 

The Realema Teacher Development Model is a partnership 

founded in 2013 between Masibambane College and St John’s 

College. Pieter Steyn, Principal of Masibambane College 

explained how the partnership aims at creating a pipeline of 

qualified, competent, well-trained and compassionate Primary School teachers able to return to their 

communities as teachers and leaders. The programme offers support to students starting at high school and 

throughout their UNISA studies and teaching internships. The Realema program offers full-time internships 

at St. John’s College, Masibambane College, Kingsmead, St. Mary’s, The Ridge and Roedean School.  

There are currently 12 Interns on the program. The interns go through two major stages in their journey to 

becoming teachers: 

Stage 1 – Pre-Tertiary preparation Stage 2 – Post-matric – Four year 
internship and university study 

 Initial application: letter of motivation from 
learners with an interest in teaching.  

 Mentorship: support for the selected group of 15 
throughout their matric year. 

 Saturday school: extra tuition in Mathematics at 
Masibambane College. 

 Winter school: includes a week at St John’s 
Preparatory School to shadow teachers in the 
classrooms and sports field. 

 Final selection: 2 - 4 students offered internships. 

 Shadowing: Interns spend five days 
per week in classrooms, working with 
lead teachers. 

 Studying: at least three hours of study 
per day after school hours. 

 Classroom responsibilities: in the 
second half of their first year lesson-
planning and supervised lessons. 

 Additional responsibilities: significant 
extramural responsibilities. 

 [National Maths and Science Learner Support Community of Practice] 

Meeting Highlights of the Teacher Development Action Group 

Teacher Development Pathways:   

what are the stages and who is doing what? 
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“To become a great 

school you need great 

teachers.” 
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Steyn attributes the success of the Realema Teacher Development Model to its mentorship component. 

Every intern is assigned a workplace mentor, an academic mentor and a goodwill mentor. All mentors meet 

with interns at least once a month to offer feedback and support. In addition to the mentorship support, 

they also receive professional development, bursaries and boarding facilities. 

 

 

To view the video by Pieter Steyn click here. Click here for the full PowerPoint presentation. 

A Teacher’s Reflection  

Athambile Masola, an English teacher from St Mary’s School Waverley, reflected on her teacher 

development experiences after being in the  profession for four years. 

 Athambile did not go through the typical teacher four  

year teacher training course. She had no mentorship  

support during her training and drew a lot of learnings 

from volunteering at schools. 

 After graduating from University, she taught at a 

government school in Cape Town. There was initial 

mentoring (sporadic and ad hoc), and no further teacher 

development after that. There were occasional 

moderation meetings and workshops once a month but 

teachers had to self-drive their own development. There was a lot of emphasis on product rather than 

processes and methodologies. Athambile now teaches at an independent school and sees a number of 

differences in approaches to  staff development. There are  more opportunities to attend seminars and 

workshops and teachers are encouraged to join discussion and support groups about education. Staff 

development is planned and regularly scheduled with teachers from other departments.  

 During her time as a teacher, Athambile has realised that professional development needs to be part of 

the school culture, with teachers buying into the aspiration to improve their practices.  

 

Link to the video of Athambile Masola here. 

You can have great facilities 

but ultimately it boils down 

to the person in front of the 

child, relationships and own 

commitment and knowledge 

 

 

http://www.bridge.org.za/knowledgehub/realema-teacher-internship-programme/
http://www.bridge.org.za/knowledgehub/realema-teacher-intern-programme-presentation/
http://www.bridge.org.za/knowledgehub/teacher-development-journey/
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Phemba Project 

Alexandra Cock, a former teacher at Parktown Girls and 

founder of the Phemba Project drew on her experiences as a 

teacher to form an organisation focusing on teacher 

development.   

 Phemba Project was formed on the realisation that there 

were a lot of interventions for underperforming teachers 

and no support for high performing teachers. Phemba 

started as a supportive network for high performing teachers to keep them motivated. The network was 

run by teachers for teachers.  

 Since its inception, Phemba has run a number of pilot projects. In their first year, they ran a subject-

spcecific learning community for high performing maths teachers During the second year, Phemba ran a 

mentorship programme for first year teachers. The aim was to support teachers as a group and to 

encourage them to stay in the profession, as many teachers leave  in the first six months of teaching. 

Through this network teachers got to support one another despite the fact that they were from different 

schools. The model later transformed to mentorship of individual teachers.  

 Alexandra noted that  most success was seen where there was already a culture of support and the 

programme was done in collaboration with existing staff. 

Link to the video of Alexandra Cock’s overview here 

  

 

 

 

 

 

 

 

CoP members listening to presentations 

Mentorship for first 

year teachers is 

absolutely critical. 

 

http://www.bridge.org.za/knowledgehub/teacher-development-experiences-in-growth-and-support/
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Discussion   

 

 

 

 

 CoP members felt that mentorship came out as a critical component of the teacher development 

journey. Mentorship and support play a key role in guiding and encouraging teachers at different stages 

of their career. Teacher retention is also improved through continuous mentorship and support.  

Teaching was also identified as a calling - as such, commitment depends  on one’s attitude towards the 

profession. Linked to this was the point that picking your teaching candidates from the high performing 

group rather than the non-performing group results in better teachers who remain in the system longer.  

 For question 2, mentorship was identified as a major gap in teacher development – often teachers are 

left to self-drive their own development after initial mentoring. CoP members also felt that high 

performing teachers are often left out of the teacher development loop and that equal attention needs 

to be given to high performing and low performing teachers.  The role of Higher Education institutions 

was raised, and it was suggested they need to play a key role on psychologically preparing training 

teachers for the profession as well as in ongoing professional development.   It was agreed that a 

teacher development chain showing the various stages of professional development of teachers through 

their career would help keep teachers motivated and engaged in what they can do in terms of their own 

professional development. 

 Universities were identified as the key providers of initial teacher development. It was noted that there 

is a mismatch between what happens in university programmes and the realities of schools and there 

needs to be better alignment.  JET Education Services was also identified as an organisation that 

provides teacher development. JET runs teacher workshops, onsite mentoring, and is involved in district 

support and promoting parental involvement.  Other institutions mentioned include Student Equity and 

Talent Management Unit (SETMU), Unions, Teach South Africa , Global Teachers institute and the South 

Africa Extraordinary Schools Coalition. 

 

 

Facilitator Reflection on the CoP  

In closing, the BRIDGE facilitator allowed refection on how the day’s engagement will feed into the ongoing 

discussions of the Teacher Development CoP. The facilitator pointed out that there are many options for 

teacher development but current thinking seems limited. She asked the CoP if they would be willing to play a 

role in identifying the gaps in teacher development pathways, and work on identifying and describing 

different steps and options which will ultimately translate into an information resource. CoP members 

agreed to  work with BRIDGE on the teacher development pathways chain. 

Hot Topic: Measuring Teacher Performance  

How do you measure a good teacher? How do 

you know that your teacher development 

intervention is working? The Phemba Project 

measured progress by looking at how willing 

teachers were to contributing and reflecting on 

practice. Good teachers can improve by 

reflecting on what they are doing in classrooms. 

1. What are the important points highlighted by the 

speakers? 

2. Can we identify gaps in the development of 

teachers?  What are these? 

3. What are the providers of Teacher Development 

and what are their specialist areas? 
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Annexure 

Name Organisation 

Pieter Steyn Masibambane College – Presenter 

Barbara Dale-Jones BRIDGE 

Margaret Balazi Girls and Boys Town 

Gabriel Mputhi UNISA 

Kaley Le Mottee BRIDGE 

Khadija Rhoda Student Equity and Talent Management Unit 

Andile Dube Zenex Foundation 

Luciel Morgan Pioneer Academies 

Malcolm Mooi Dr CL Smith Foundation 

Arthee Roopnarain Student Equity and Talent Management Unit 

Jenny Dry Institute for Balanced Living 

Jerry Machikopa Penreach 

Ntombikayise Mbuthu Diakonia Ids Ministry 

Thandi Luvuno Diakonia Aids Ministry 

Joyce Mthethwa Diakonia Aids Ministry 

Patricia Sefume Diakonia Aids Ministry 

Basetsana Mogotsi Diakonia Aids Ministry 

Maria Mogotsi Diakonia Aids Ministry 

Nomathansanqa  Diakonia Aids Ministry 

Lehlohonolo Mofokeng Wits School of Education 

Alexandra Cock Pemba Project - Presenter 

Athambile Masola St Mary's Waverly - Presenter 

Pat Sullivan Facilitator 

Benter Okelo BRIDGE 

Moipone Maleka Gauteng Department of Education 

Patience Voller JET Education Services 

Cynthia Xoli Malinga Sasol Inzalo Foundation 

Sibongile Khumalo BRIDGE 

Wilfred Bridges Selbourne Primary School 

Alex Cronje Selbourne Primary School 

Ronel Paulsen UNISA 

Tanya Nel ECD Uplifment Projects 

Khuphukile Madida University of the Witwatersrand 

Cedric Petersen Maths Centre 

Alfdred Ntuli Sicelo Primary School 

Melanie Smuts Streetlight Schools 

 


