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When doing M&E in schools, you 

have to be careful that the act of 

measuring what is happening in 

school does not upset potential 

for development in the school. 

 

 

 

 

 

 

 

  Setting the scene   

At our meeting on the 18th of August the Monitoring and Evaluation action group explored the topic of 

School Functionality.  With our speakers, principals Colin Northmore and Venessa Moodley, we considered 

both the conceptual dimensions of the concept and the practical impacts of the label. In addition, BRIDGE’s 

Melissa King shared a School Profile Guideline that BRIDGE is in the process of developing. The community  

comprised various academics, researchers in Maths education and evaluation specialists as well as CSI 

practitioners. We also heard perspectives from programme managers and government officials.  

  

 

Overview of presentations 

Measurement and Evaluation in Education Programmes 

Colin explored the theories underlying the measurement of 

school functionality and based his presentation on three key 

principles   

(i)You must measure what matters 

(ii) What you measure will matter  

(iii) You can’t measure what matters most.  

 

He pointed out that in many instances we measure the 

outward manifestation of the problem, but not the 

problem itself. In measuring what matters, one must consider 

the following key points: 

 What is the decision this measurement is supposed to support? 
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 What is the definition of the thing being measured in terms of the observable consequences? 

 How exactly does this thing matter to the decision being made?  

 How much do you know about it? 

 What is the value of additional information? 

To ensure that what you measure will matter, CSI practitioners need to determine from the school what 

their needs are, as quite often people try and achieve the indicators you set out to measure. However, if the 

determinant of the thing being measured is external, there will be very little commitment to it within the 

school.  

What matters most cannot be measured because it is often intrinsic. When measuring school functionality, 

focus tends to be on compliance and the intrinsic contributors are forgotten. 

Highlighted below are some qualities a good school ‘in theory’ would possess: 

 

 

 

 

 

 

 

 

 

In conclusion, Colin gave pointers on how to come up with your own M& E tool: 

 

 Click this link to view the video of Colin’s presentation and here for the full PowerPoint presentation. 

Three things that matter most 

in a school are the curriculum,  

the teacher and the learner. 

The teacher is the most 

neglected of the three. It’s like 

neglecting a machine in the 

factory. 

 

 

http://www.bridge.org.za/knowledgehub/2260/
http://www.bridge.org.za/knowledgehub/me-cop-school-functionalitytheory-and-debates-presentation/
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A Revolution through Community Partnerships 

Venessa Moodley, Principal of the previously dysfunctional Actonville Primary School, spoke about her 

journey in transforming the school. The school was a case of “leadership gone wrong.” There was no 

teambuilding and staff members were highly demotivated and depressed, leading to major health problems. 

There were also a number of cases of financial maladministration.  

Venessa attributes her successful journey in transforming the school to two things – (i) community 

partnerships and collaboration; and (ii) values education.  

She has brought in partners in 

key areas such as health and 

staff development. 

While the parents of the 

Actonville children are part of a 

poor community, she has 

mobilised the community in a 

number of ways to contribute to 

the school’s improvement and 

development. Venessa believes 

in soliciting for in-kind, rather 

than monetary contributions 

from her partners. To date, the 

school has 25 strong 

partnerships.  

 

Venessa’s  school  leadership  approach  has  a  strong  emphasis  on  values. She has developed a 

programme of values education for her learners.  She believes that 

values have a powerful motivating influence on learners, fostering 

them towards becoming active participants in society. Every class has 

the values programme and every home has it on the fridge. In this 

way, the values develop within the family unit as well.  

Venessa also emphasises the need to create stability for her learners, 

by giving them a “heart at school”. Every school day starts with a 

reflection on values.  Lessons begin at 8.15 am after morning 

devotion. This helps the learners to settle into their daily routine. Every teacher teaches maths and English.  

Since Venessa joined the school, the ANA results have improved from 29% when she started to between 70-

90% presently. 

Click this link to view the video of Venessa’s presentation and here for the full Power Point presentation. 

 

 

http://www.bridge.org.za/knowledgehub/revolution-through-community-partnerships/
http://www.bridge.org.za/knowledgehub/m-e-cop-school-functionality-revolution-through-community-partnerships-presentation/
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Guidelines for Social Interventions 

Melissa King gave a brief overview of the 

context and research which gave rise to 

the idea of a simple and practical School 

Profile Guideline. She gave a summary of 

potential practical tools and guidelines 

that CSI practitioners may find useful in 

their project implementation.  BRIDGE’s 

aim in working on some of these is to link 

educational discourse to practical 

implementation.  

Characteristics and content of the 

Guidelines as illustrated by the School 

Profile Guideline include the following:  

 

Melissa reflected on some of the key learnings from BRIDGE’s journey in preparing this tool:   

 The Guideline needs to be adaptable and fit-for-purpose for different contexts.   

 Schools are not static: there are limitations to making judgements.  

 The dangers & limitations of using results (ANAs or NSC) must be noted: can they serve as baseline 

for improvement over time? What do they tell you? 

 There are tensions in indicators: e.g. a clean environment doesn’t necessarily mean quality 

education.  

 Site visitors need to exercise professional judgement.  

 What does apparent compliance and documentary evidence actually tell you? 

 

Click this link to view the video of Melissa’s presentation and this link for the PowerPoint presentation. 

 

 

 

 

http://www.bridge.org.za/knowledgehub/school-profiling-guideline/
http://www.bridge.org.za/knowledgehub/me-cop-school-profiling-guidelines-presentation/
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Discussion   

 The issue of the Annual National Assessments 

(ANAs) as a measure of school functionality was 

hotly debated. Availability and knowledge of 

ANA results can be used as an indicator of school 

functionality. In some schools the results can’t 

even be found.  In high functioning schools 

analysis of ANA results is used for forward 

planning.  

 

 

 

 

 

 

 

 

 Teachers lack the ability to collect and interpret data. Research by John Hattie in his book ‘Visible 

Learning’ was noted as a good example of how the ability to interpret data can make a visible difference 

in teaching and learning in a school. Hattie found that homework or exams was much more useful for 

the teacher than for the child. It has a visible learning effect when teachers are able to make 

adjustments to their teaching based on their results.  

 The need to see quick results was highlighted as a major issue. Often people are in a hurry to see the 

level of improvement in a short space of time without necessarily addressing the teaching and learning 

culture. If you develop teachers and learners to be proactive, it improves their ability to self-manage. A 

key point to remember is that business works in quarters while education works in decades.  

 The role of different stakeholders was seen as pertinent to contributing to the success or failure of a 

project. For maximum impact, business needs to use its strength to intervene in schools. For instance, an 

engineering company could offer to involve school children in bridge building. The children learn 

mathematical and geometrical concepts by building those bridges. The teacher’s role is to make the 

connection between theory and practice.  

 People are data hungry for reliable data and that is why they keep going to the ANAs. At present, 

however, ANAs are not yet standardised. As such, the data is not comparable year on year.  

THEME 

How accurate are the ANAs and should we 

use them to measure progress in schools? If 

you are going to do an intervention, decide 

on what you are trying to shift. Get an 

independent baseline test, and benchmark 

against similar populations in order to 

improvement. Using the ANA results on their 

own is artificial. 

“I do not want to prepare the 

child for ANA only – I want to 

prepare the child for life!” 

 

 

THEME 

A key question raised was why preparations for 

ANAs are separated from the normal curriculum. 

There was a sense amongst the delegates that 

there is a general over-emphasis on ANA results. 

As such the ANAs don’t inform the improvement 

of the quality of teaching and learning. Instead of 

teachers teaching concepts and topics, they teach 

questions and answers – pupils answer questions 

as they see them, not the concepts. The ANAs 

must be incorporated in the curriculum 

throughout the year.  

 



6 
 

A BRIDGE Community 

of Practice  

 The role of the School Governing Body cannot be underplayed. The members of the SGB play a big role 

in determining the language used in the school. SGBs sometimes forget that their role is promoting the 

best interest of the school and as a result cause dysfunctionality. 

 

 

Facilitator Reflection on the CoP  

The facilitator acknowledged that school functionality is a very big and complex concept. The conversation 

touched on culture, institutional capacity, the teacher as a key driver, the learner, curriculum in 

development and the connections between all these.  

 

Annexure 

Sue Heyman MeHelpMe 

Sindi Speelman Cennergi Pty (Ltd) 

Edcent  Williams DHET 

Rakhee Naik Student Equity and Talent Management Unit 

Tebogo Fish Student Equity and Talent Management Unit 

Safiyya Pahad Student Equity and Talent Management Unit 

Dr Helen Sidiropoulos Maths & Science Assessment Specialist 

Sizakele Mphatsoe Kagiso 

Patrick Barmby University fo the Witwatersrand 

Sibongile Khumalo BRIDGE 

Jennifer Bisgard Khulisa 

Khotso Tsotsotso Advocates Monitoring and evaluation to policy 
makers in Anglophone Africa 

Laetitia de Jager iSchool Africa.com 

Tsepo Senoamali Tshikululu Social Investment 

Fatima Collins Tshikululu Social Investment 

Anja Lubbe Tshikululu Social Investment 

Dr Ronel Paulsen UNISA 

Simphiwe Mbennya Cennergi Pty (Ltd) 

Zakhele Mbokazi Zenex Foundation 

Zarina Khan Facilitator 

Venessa Moodley Actonville Primary School 

Melissa King BRIDGE 

Colin Northmore Sacred Heart College 

Nathi Kunene Telkom Foundation 

Moipone Maleka Gauteng Department of Education 

Sydney Hadebe IBM 

Benter Okelo BRIDGE 

 


