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BRIDGE Maths and Science Learner Support Community for Effective Practice 

Summary of the Teacher Development Focus Group Meeting 

Classroom 4, Gordon Institute of Business Science, Illovo, Johannesburg 

1st September 2014, 10h00 – 13h00 

 

Dear Community Member, 

 

Teacher Development is a new focus group theme created within the Maths and Science Learner Support 

Community of practice in 2014. This theme of discussion was previously included in the work of the main 

community meetings, along with donor mapping work. Pat Sullivan facilitated this meeting which focused on 

Teach South Africa’s (TEACH SA) work and the lessons this organisation has learnt as it deploys ambassadors 

to schools throughout the country. Lerato Mathenjwa, Ongoing Support Manager for Mathematics at 

TEACHSA led the session with a comprehensive presentation.   

The following members of the community were present:  

BRIDGE     Barbara Dale-Jones 

BRIDGE     Carlene Gonzo  

BRIDGE     Tshego Thulare  

Consultant    Mmatsatsi Phadime 

Institute for Balanced Living  Jenny Dry 

NAPTOSA     Puseletso Hoaeane 

SAQA - CDS    Edcent Williams 

Student Sponsorship Programme Prenisha Naicker  

Teach SA    Lerato Mathenjwa 

Teach SA    Elby Kabamadondo  

Tshikululu Social Investments  Yvonne Pennington 

Ukuqonda Institute   Manare Setati  

 

Lerato outlined the facts: South Africa is producing far fewer new teachers than the education system needs. 

Although 20000 new teachers are needed each year, in 2012 only 13708 new teachers graduated. Foreign 

teachers contribute to system by teaching crucial subjects such as mathematics. TEACH SA makes a small but 

impactful contribution to improving skilled educator numbers for maths, science and language teachers in the 

nation’s schools.  

 

The Teach South Africa model  

 

Lerato presented a consolidated view of the TEACH SA model as noted in the diagram noted below.  
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TEACH SA recruits from the major universities where they carry out recruitment through career fairs, 

alongside other noted corporate entities. Interested students are asked to complete an online application 

form, initially.  Students are then subjected to group and individual interviews, competency and literacy tests. 

In 2013, 64 ambassadors joined schools, in 2014, 63 ambassadors were placed in schools. Most of these were 

maths and science educators, with only a handful of English teaching placements being made.  

 

Qualifications, Training and Placement  

 

Over time TEACH SA has noted a gradual increase in the proportion of Bachelor of Science graduates. 

Bachelor of Arts majors are the second largest group as the Bachelor of Commerce group is consistently 

absorbed by business. The successful applicants are placed in both public and private schools. These 

placements are driven by the demands of districts and schools. TEACH SA has developed strong links with 

provincial education departments in order to make the placement process as smooth as possible.  

 

New ambassadors are eager to enter the system and make a difference. They go through a two week 

residential training course. The training course includes generic courses that include classroom management, 

learning theory and assessment. Lessons also take place on the pedagogy and content of the subject that will 

be teaching. Training also introduces them to the role of SACE as a regulating body in the education system. 

Ambassadors are encouraged to enrol for the Post Graduate Certificate Education (PGCE) which assists them 

to receive temporary permission to practice as educators while the acquire the PGCE.  

 

During training the ambassadors are taught to create partnerships with their learners, to make them feel 

safe. However, before long ambassadors find the teaching and learning process discouraging. TEACH SA holds 

workshops and mentor school visits to re-energise the young educators and create strategies for dealing with 

their challenging reality of teaching in a school environment in our context.   

 

Ongoing Support and Stakeholder Management  

 

TEACH SA uses a variety of means to ensure ambassadors have ongoing support. The more formal means 

include pastoral care, classroom visits and workshops. Classroom visits are conducted by TEACH SA mentors 

who assist the young people to reflect on the activities taking place in the classroom; what is working well or 

could be improved, by both educators and learners.  The less formal methods of communication are also 
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important and include instant messages, email and phone calls; it enables TEACH SA to know how their 

ambassadors are faring and it gives the ambassadors open channels to seek support when it is required.  

 

At the end of the two year teaching experience, TEACH SA holds a Job Readiness workshop to ease individuals 

into other industries, should they decide to leave the teaching profession.   This workshop outlines the 

realities of unemployment in South Africa at present and offers suggestions on navigating the challenging job-

seeking terrain. TEACH SA ambassadors go on to work for a variety of organisations should they leave 

teaching; among the most popular employers are Education NGOs.   

 

Challenges for Ambassadors and TEACH SA  

 

TEACH cannot determine the schools where Ambassadors are placed; these places are completely dependent 

on the positions available in schools. Lerato reiterated the importance of relationship management with the 

department offices and schools in order to identify placement opportunities for the ambassadors. The group 

members suggested there is an opportunity to engage directly with structures in the national department to 

leverage TEACH SA ambassadors’ placements. 

 

There are a many challenges noted in schools. Once the ambassadors are placed in a school there is instability 

of the time table and inconsistency of subject allocation in some cases makes it difficult for the ambassadors 

to execute their duties. They are often allocated subjects they are not trained to teach. 

 

Language issues are challenging; especially in the Northern Cape where most learners’ mother tongue is 

Afrikaans and very few Maths and Science teachers can teach in the language.   

 

The school conditions are also an area of concern; to begin with ambassadors discouraged by the reality of 

learners’ level of competency.  Ambassadors often do not receive support from school based mentors. In 

extreme cases there is violence in some schools and unpleasant working conditions, for example in the most 

challenging contexts learners steal from the ambassadors.  

 

Discussion  

 

During the training session the TEACH ambassadors are advised to register for the PGCE. This is unfortunately 

unfunded because most bursary programmes for initial teacher education target full time undergraduate 

studies. One of the focus group members shared the view that this is an opportunity for directing donor and 

CSI funding; given that many ambassadors would like remain in the teaching profession, are committed and 

passionate. Yvonne from Tshikululu expressed interest in exploring this issue further with TEACH SA. Manare 

from Ukuqonda supported this thinking on the basis of TEACH SA’s future potential to create committed 

educators for the country.  

 

Conflicting expectations have an impact on the ambassadors’ experience. The stakeholder management work 

Lerato spoke of is important to align the schools, principals, district and other teachers’ expectations of the 

contribution that the TEACH SA resource will make in the school. Perhaps this will go a long way in limiting 

the scheduling and subject allocation mismatches that often occur in schools.  
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Pat Sullivan has been this group’s facilitator since it began meeting in February 2014. In the diagram, noted 

hereafter, Pat summarises the key themes that have emerged from interactions in the focus group. She 

highlights that the group has noted business 

entities have a lot to offer the educator 

development sector given their special skill 

and/or resources.   

 The focus group also expressed concerns about 

the level of post provisioning. There needs to be 

a way of tracking the numbers of teachers in 

schools and providing appropriate ambassadors 

to schools in need.  

Once those elements supporting educators’ 

entry into the system are in place, it is 

imperative that a formal induction process is 

used to bring educators into the system. 

Thereafter, a structured mentoring programme 

could help teachers adapt to the needs of the 

school and learners by learning from an 

appropriate mentor. The image represents 

current thinking from the teacher development focus group.  

 

Community outcomes  

The Teacher Development focus group aims to contribute to initiatives that aid the development of teaching 

professionals for STEM learners. Working with communities for effective practice, BRIDGE has the following 

objectives: 

 The contribution of the community to the whole system; 

 Creating common purpose, peer support and trust among stakeholders; 

 The maximising of resources by the community; 

 The spread of effective practice within the community and its associated stakeholders 
(horizontal integration); and 

 The vertical integration of policy and practice. 

 

Participants in BRIDGE communities join and interact with one another because of the networking value of 

events the organisation convenes. This links with the foundational outcome of creating common purpose and 

peer support. This gradually evolves into conversations that lead to collaborations and partnerships that 

allow members of BRIDGE communities and the education sector to maximise resources and expertise. For 

example, in this meeting Puseletso from NAPTOSA expressed interest in meeting directly with TEACH SA to 

explore potential opportunities.  

The spread of effective practice looks at sharing the “How” of practitioners work. Lerato did an excellent job 

of sharing the rationale and implementation of the TEACH model in South Africa. The dissemination of this 

input with the community and other interested stakeholders is just one way the lessons and challenges will 
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be spread across the sector. BRIDGE has also recently begun sharing collations of learning on various themes. 

The first collation entitled “What’s Trending in Teacher Development?”  looked at lessons extracted from 

meetings in this focus group and other groups that BRIDGE convenes.  

Through the Teacher Development focus group meetings a picture of the teacher development arena in 

South Africa is emerging. Over time this has the potential to feed into policy thinking about all initial teacher 

training and development in a similar way to the Tertiary Access Chain is guiding post school discussions.    

We look forward to meeting you at the next focus group meeting which will look at the work of the North 

West University.  

Best wishes,  

 

The BRIDGE Team  

September 2014 

https://dl.dropboxusercontent.com/u/35133358/BRIDGETrendingTchrDev20140911.pdf

