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Report on the SAESC National Workshop – 14 and 15th May 

2012, Lebone 11 
 

DAY ONE – 14 May 2012 

INTRODUCTION AND REFLECTIONS 
 

As is the SAESC methodology, John opened the meeting with a quick group CHECK-IN, with 

everyone sharing how they are feeling to be sitting here at this SAESC workshop, and key 

inputs where then shared by representatives from each of the group: 

 

Various members shared some of the following observations or reflections: 

� enjoying the discomfort about the conversations we have here as this discomfort 

ultimately fuels our own thinking about the landscape we are working in; 

� this provides a space to bounce off ideas from people that we have met before but 

to also see how the people and the school has changed since we last met 

(development over time); 

� promised ourselves to claim our own voices and hear our own spaces.  If we don’t 

claim our readiness, our readiness doesn’t come; 

� the opportunity to give and to share;  

� using this as an opportunity to build bridges and co-constructing our knowledge, use 

this as a sharing space and connecting space; and 

� conference mode kills us – need to discipline ourselves to not fall back into that 

mode in these workshops - with such a range of person power need to use every 

opportunity to actively engage them. 

 

John then gave members a few minutes to speak to someone that they did not know, 

before leading a brief walk-through of the programme for the two days to follow, and then 

handed over to Murray Thomas from Lebone II to introduce the afternoon’s activity. 

 

SESSION ONE: Lebone II  - CPD/cell 

groups 
 

Murray introduced the continuing professional 

development programme at Lebone II 

(http://www.youtube.com/watch?v=zyZHsO-

fyeE&feature=youtu.be), and then used a TURN-

AND-TALK to get everyone in the group to share 

what they think CPD is all about. 
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Using the COLD CALL as a strategy to elicit 

responses from the groups, Murray 

succeeded in gaining group participation in 

unpacking their understanding of CPD. 

 

Then, he jumped into TELLING THE STORY 

(the “I DO”), explaining that the CPD 

programme is organised by subject area – 

about 10 -12 people in a cell. In Lower 

School – the cells are organized by grades.   

 

The cell leaders are committed to a process of lesson study. Key goals – ongoing sustained 

conversation about classroom craft. Sequencing and length may vary.   

PHASE I (Collaborative Planning) - Group gathers, plan in a collaborative way a particular 

lesson which they co-own.  Co-create or adopt 

lesson material.  Co-planning – may take a couple 

of sessions. 

PHASE 2 (Taught, videoed, data) - One teacher 

teaches, other teachers observe and film.  

PHASE 3 (Dissection) - Video shown and dissected 

by all teachers, using the where the particular 

elements and strands delineated by the group as 

important are reviewed and reflected upon, in 

order to shift/deepen understanding of how to do 

improve on this (cognitive acceleration).   

 

The programme is lead by facilitators from the Royal Bafokeng Institute, who ensure that 

there is cohesion amongst the groups.   Murray then introduced Ian McClahlan, CEO of the 

Royal Bafokeng Institute, who spoke through the role and function of the RBI.  RBI’s 

mandate is to develop and improve the quality of education in the surrounding schools: 

leadership, management, curriculum, teacher development.  The Institute works with 43 

schools, 13 ECD centres, 20 to 30 other schools not on property, 600 students in university 

(70 in teacher training), feeding 20 000 kids at the schools.  It is intended that as the staff at 

Lebone develop, so they will increasingly lead cell groups in the area.  The philosophy is one 

that states:  teachers develop themselves – action practice.  How many educators know 

about cognitive development?  You cannot do anything with staff in one day.  

 

One of the key questions posed from the Coalition to Murray and Ian during the I DO was 

“How do you find common ground in your conversations with your teachers?” To achieve 

this, the CPD programme is based on the principle that every teacher must observe a lesson 

in every week, reflect on it, and then share the observation with the facilitators.   So there 

has to be a common language and a common discipline shared by all.  One of the comments 

related to the success of the programme was the importance of building the relationships 

with, and amongst the teachers on the programme, so that you build group cohesion and 

common purpose. 
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Group Break-Up:  

The Coalition members each went into one of 10 cell groups (3 in the Lower School by grade 

band, 7 in Upper School by subject area), and participated in the cell meetings. 

 

For an example of one of the sessions, please go to 

https://dl.dropbox.com/u/44073167/Lebone%20II%20-%20CPD.MTS 

 

DE-BRIEF: 

With Murray and George co-facilitating this feedback session, some of the following 

reflections were shared with the group: 

� Important element of what we observed was not only the use of the technology, but 

the central role of values-based teaching.  The shared intent to look at best practice 

and hashing out both the positives and negatives and engaging very openly – 

celebrations, but also shared challenges and threats.  

� The questions posed by members of the group lead to a much more organic 

question, and then leading this back to the objective.  

� Lesson discussion was about the different levels of thinking and not about the 

subject content which was very useful.   Focus on what the children are – far more 

asset-based thinking (ito Piaget) – how to take it to the next level and accelerate it.  

To what extent does Piaget incorporate emotional development – children get stuck 

in phases that are emotional and not always visible cognitively.  

� As we do classroom observations – we tend to focus on the teachers, and what this 

CPD cell group demonstrated is that the focus should be on what learning is taking 

place, how we facilitate this through the lesson planning and design, and therefore 

need to follow student actions as a demonstrated evidence of learning.  

http://youtu.be/FtO-YBwm4WY 

� So strange that we as teachers took so long to learn to collaborate.   Collaborative 

working only happens in safe spaces, where individuals learn to understand that can 

make mistakes, any mistake has value, not a personal failure.   

� Significant level of nuance and journeying that goes on during the learning process. 

� Let the discussions be data-driven, need more data (rather than loose anecdotal) – 

21
st

 century learning has to be transparent.  

� Cells move at different paces to one another, and work a little differently.  Flipping 

the process to make it all about the learning and “how do we make sure that 

learning is taking place?” 

� Motivation of giving you the experience – will stimulate discussions about measuring 

the learning, not just in the scores at the end, but the day-to-day results in the 

classroom.  Creating effective teachers who help students to learn.  

 

Murray then shared some of the more logistical 

considerations in the CPD programme.  It was noted that 

in the time that all the staff are participating, the student 

leaders take student groups through extra-murals.  

Murray remarked that in the design of the programme 

initially, the school was quite deliberate about where we 

placed teachers initially, and as it has evolved, so it has 

become much more organic.   
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A question on the learner participation in the process was asked: “do the learners use the 

videos at all?” While the students are getting more used to being video-recorded, they don’t 

actively participate in the analysis.  It was suggested that there may be value in bringing the 

learner perspective into the teaching process. While it was noted that learners do have a 

role in informing the teaching process through another tool, this is not done but through 

CPD process.  Definitely do the stop-start-continue process with the students.   

 

The team were reminded that although professional staff development started 4 years ago, 

it was determined that the school needed to carve out dedicated space every week. Over 

this time, this then evolved as staff got more into the space, the school starting using it for 

curriculum development, establishing a vision for the school.  This current model is five 

months old where the focus is on the culture of teaching and learning in the classroom.  

Having someone steering it deliberately was important.  

 

Success indicators: “I will behave differently in my classroom”.  

 

For some of the video material from this session, please visit 

https://dl.dropbox.com/u/44073167/Reflection%20on%20CPD.MTS 

 

SESSION 2: CDE Presentation – 

Research on third sector schooling 
 

Taryn then introduced the MSDF-funded research 

projects currently being undertaken by the Centre for 

Development and Enterprise (CDE), as a contribution 

to the broader ecosystem in which the Coalition 

schools find themselves located. 

www.cde.org.za 

 

Please see two pieces of work previously undertaken 

by the CDE on this: 

http://www.cde.org.za/article.php?a_id=422 

PROMOTING SCHOOL CHOICE FOR THE POOR: Practical ideas from 

international experience 
 (a .pdf document is available for download) 

 

http://www.cde.org.za/article.php?a_id=371 

HIDDEN ASSETS: South Africa’s low-fee 

private schools  
(link to .pdf document and media releases by the CDE)  

 

Stefan presented the third sector as an alternative 

pathway between public and private education, 

where government and the private sector partner 

together to make quality education available to poor 

learners.  Two possible models have been proposed 

by the CDE in their exploratory work on this.   
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John suggested a third, where the public schools who are achieving excellence (successful) 

but need more support for extensions, but need a greater amount of autonomy, those that 

are providing education to learners who are poor (e.g. COSAT, Cape Academy).  

From members of the Coalition schools, some of the following comments and inputs were 

posed: 

� Concerns were raised about the use of the word autonomy – how do we qualify how 

much autonomy is “significant autonomy”? This leaves it very loose.  Issue of 

autonomy has been deeply explored by various partners within the SAESC e.g. 

Historic Schools Restoration Project, Section 14 etc. 

� One of the pieces of research that would be very important: what is the cost of 

schooling for the State per learner in the country?  

� If the money is going to follow the child into the third sector, one of the questions 

which would need to be addressed is what money government will be giving to the 

third sector school 

� Our rationale is that it should cost the minimum of what it costs you as a 

government at a public school – but need to understand what this subsidy is, and 

what the real cost of a learner at school.  Also an understanding of the relative costs 

per phase, currently the subsidies from the state are relative standard across the 

different phases.  Need to deconstruct the actual budgets for state schools to get the 

same amount for private. 

https://dl.dropbox.com/u/44073167/Third%20Sector%20Schools%20-%20Reflection.MTS  

� Kagiso Trust runs a number of schools which share some of the characteristics of the 

third sector in the Free State – the schools get the money, Kagiso put the money in, 

and the government get the kudos of how the school works. 

� Would that not open out this space for Section 21 schools? Yes, if the mandate from 

government in terms of the national priorities is tight. We may not have control over 

what the curriculum is – but we could take this as a minimum and extend that in 

towards the reach that we would like to have.     

� Sense is growing that even the non-funded independent schools have to increasingly 

jump through government loops. 

https://dl.dropbox.com/u/44073167/Third%20Sector%20Schools%20-

%20Reflection%202.MTS  



SAESC May 2012 Workshop, Lebone II Page 6 

 

CDE – is known for how it advocates on the basis of research, and not on the basis of 

ideology.  Core of the Coalition – must have critical relevance.  But need to see this as a 

mutually beneficial partnership between the CDE and the schools in the Coalition.   

 

The detail of these various projects is 

provided below.  Participating schools in the 

Coalition were asked to work with these 

researchers WHEN they require our input. 
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Before the workshop moved on, Darius Meadon, from the Jupiter Room, introduced a 

project funded by the US office of the MSDF to find a branding/naming convention for the 

third sector which can be rolled out as part of the movement in the future. Darius briefly 

explained the concept, and asked if the members of the Coalition would work with his team 

in distilling some of the language and concepts important for the “brand”. 

 

SESSION 3: Instructional Practice Share Fair: 
(PARALLEL SESSION) 

 

The purpose of this session was for two of the schools to present a resource, tool or practice 

that they are currently using for instructional development.   

 

In this first session, LEAP and Inanda each presented a different strategy – LEAP focused on 

lesson plan templates and Inanda on using data to inform classroom practice. 

 

LEAP – Lesson Plan Templates 

(links to all documents provided in the text) 

Bonisile introduced the value of the lesson plan template as a mechanism for planning with 

precision, planning that considers every little detail necessary to deliver a teaching and 

learning experience of quality.    This is a collective practice, and not something that you 

would be doing on your own, as when you were a student teacher.  

 

Started off by first just getting the teachers to use the lesson plan, and not to focus too 

heavily on the writing of quality lesson plan objectives.  This will come with time and 

practice to experiment with different ways of planning.  But have to understand the why – 

why do you want to plan learner-centred lessons? 

 

Mona provided her perspective as a student teacher in America and then a KIPP teacher 

where every teacher had to hand in lesson plan for the week by the Sunday evening 

preceding the week.  She asked: “Do your lesson plans purposively and particularly put in 

questions like - am I using checks for understanding – (not haphazardly, e.g. “Do you get 

it?”).   

https://dl.dropbox.com/u/44073167/LEAP%20Lesson%20Plan%20Template%20v2.docx 

 

Each lesson structured around a BIG QUESTION which focuses the purpose and essence of 

the lesson, delivered through whichever content theme you are working on.   

https://dl.dropbox.com/u/44073167/LEAP%20Lesson%20Plan%20How%20To.docx 

 

The DO-NOW and clear thinking about the OBJECTIVE are critical as part of the lesson 

planning process.   It helps in the establishment of a school culture, as you then are clearer 

about what you expect to see when you walk into another teachers’ classroom. 

 

 

LEAP 2 is beginning to use an observation tool as part of the lesson plan feedback process. 
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https://dl.dropbox.com/u/44073167/LEAP%20Lesson%20Plan%20Observation%20Feedback

%20Tool.docx 

 

From the views of some of the other LEAP teachers, the following reflections were shared: 

� The BIG QUESTION is the value you want to trigger in the learner (e.g. I want them to 

learn about why gossiping is not ok) 

� The OBJECTIVE is content-based (e.g. I teach them about indirect speech) 

� The BIG QUESTION is not dependent on the content, can break down BIG QUESTION 

over a whole week or just a lesson 

� Important to make the distinction between the BIG QUESTION and the OBJECTIVE, 

this is why the LEAP methodology is based on values 

� The BIG QUESTION can be a mastery or a thinking skill objective – it does not have to 

be a value – not an either/or 

� The LEAP approach is not to teach values through content but to activate values 

through content, and we do this by making the content much more meaningful, 

much more personalized. 

� It is not about “did the teacher do that” – it is about “did the child receive that”, and 

therefore hold that teacher accountable for what they are supposed to be teaching 

and supposed to be learning on that day 

https://dl.dropbox.com/u/44073167/LEAP%20Share%20Fair.MTS 

� Use the “I”, “WE”, “YOU” to break the session down 

� The BIG QUESTION is displayed, visible to students, to all in the classroom 

 

Inanda – How analyzing data informs classroom practice 

 

 

This process started last year in Inanda when reviewing the reports of the various students.  

Comments such as “she has the potential to achieve better results” (for a child where this 

was the best result she had had all year), “she has persevered in this subject and has made  

good progress” (for a child where this is the worst result she has had in the subject all year), 

and “she has not achieved well, in spite of her good efforts” (this is the best mark of all 
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subjects on her whole report) lead the team to really dig deep into what makes reports add 

value to the teaching and learning process. 

 

In the narrative, Lynda recalled teachers saying “well, I taught this, I went over the stuff, I 

don’t think they learnt the work”.  When looking through what we had, the staff decided 

that they were not using the data that they had effectively enough, or that we had the data 

and were not using it to inform classroom practice. 

 

In a CPD activity, the teachers at school went through an exercise of trying to determine 

how they should be using their data better.  Key question asked as an exit ticket was the 

following: 

 

 

SO, with the understanding that teachers did not 

know actually where to begin, the school started 

their next session, by asking: 

 

 

 

 

 

Understanding these elements and getting 

agreement on them was the easy part.  

Having gone through each of these sections in 

detail, the school then came up with an 

analysis sheet (see over the page). 

 

An important turning point for the school has 

to been to get teachers to think about what data it is that they want to, and need to, collect 

on student performance and how they want to use this data to get better outcomes. 

 

In the question-and-answer session that followed, some of the following points were raised: 

� When we start using the data, what are we doing about those students who are not 

achieving, who are getting flatline profiles?  Those students between 45% and 55% - 

are they going to stay there (esp in matrics)?  Use the data to find out why a specific 

learner does well in one class but not in another class.  Use this to inform teaching 

and learning decisions for that student.  

� If as a teacher, don’t use questions in the same way as they are used in the tests, 

how is this impacting on the learners ability to perform?  It should surely not be 

dependent on how well students have learnt to manage testing, but how they show 

their learning over the period of teaching as well. 

� Often it is not a matter of students not grasping the concept/content, but about how 

the questions are asked during a period of assessment – therefore classwork should 

be focused on developing the skill, and not learning the content per se 

� Uncommon Schools/Teach Like a Champion do a lot of individual data-driven learner 

tracking, putting in place different interventions for the students based on this 

tracking (targeted academic interventions) for each individual student 

� Typical KIPP tracking – performance bands, graphing the performance across 

subjects, item analysis – use software to do all this  
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� Without this software, such a tool as used by Inanda is enormously valuable – only 

limited by the amount of time, and the turnaround speed of educators (has to be 2-3 

days) to get such data-strong reporting out and available for instruction 

� Reflecting with the student why they got the result that they got – a continuous 

feedback cycle – do they understand how it impacts their future scores and results 

� Made the teachers sit down and take stock – instead of saying that “marked work, 

put it into worksheet, and into the portfolio” – it is helping to focus teachers. 

 

 

 

 

Use this section here to draw a distribution 

graph of students and their results – for 

those visually orientated teachers! 

What teachers never did was a question by question 

analysis. E.g. in physical science, students were getting 

multiple choice questions wrong most often! Why? 

Using this section to write 

down, from the analysis of 

the data, how this needs to 

inform priorities and goals for 

teaching these learners. 

QUESTION: Beautiful strategies, but 

at a crossroads with how to 

implement effectively? How to 

follow-though? That is where the 

crossroad is… 
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SESSION 4 – Day One Reflection  
Dave du Toit introduced and facilitated this session.  Due to the size of the group, he 

organized the members into small 3-4 people groups, and had each group first talk for a few 

minutes about their BIG ROCKS, the QUICK WINS and PRECISE PRAISE or SHOUT-OUTS: 

 

BIG ROCKS • Confirm the enthusiasm for speaking through the financing models for third 

sector schools 

• Confusion between CPD and structural development and where is the social 

intervention 

• Openness and support that the SAESC can bring into and got from the CPD – to 

continue to grow that as a structure in our schools 

• What is going to rolL the SAESC together – faster rate of finding solutions and 

development – what do we actually do together? 

• Synergy? What happens after this? Ongoing communications?  The role of ICT 

in education? 

• Staying focused on task – an important thing about peer review would be to 

be able to do this – needs to be a deliberate goal of the peer review 

• How do we share good practices, to what extent can the SAESC sustain itself 

on its own? 

• What tools can we use to evaluate the progress of this SAESC? This goes with a 

lot of patience – need support and patience from all of us? 

• Taking major steps and visible steps towards operating as an organisation and 

moving towards a more professional professional development – getting 

teachers to buy into this? 

• Third sector school – strategy vs implementation with regards to data analysis 

• Ownership and drivers for the third sector strategy discussion and where it 

needs to go? 

PRECISE 

PRAISE 

and 

SHOUT-

OUTS 

• Collaborative planning or reflections in subjects by teachers  

• Planning as a cell – if structured regularly, can start to plan alone and still 

“hear” my colleagues voices 

• Cell groups not about the leaders who know everything but that everyone 

shared about 

• MSDF sharing the whole third sector concept thing 

• Getting teachers to start thinking about thinking 

• Organisation and structure to the day 

• Sharing at the finance meeting 

• Enjoyed the venue and the hospitality 

• Lynda – for her willingness to share 

• Humility of sharing 

• Commitment to everyone to making it here  

• Importance of mother tongue in language development 

• Student focused observation 

• Warm welcome 

• CPD in action as opposed to theoretical 

• Push for national advocacy 

• Filming the lessons and using that for learning 

• Openness  

• CDE report – particularly enjoyed 



SAESC May 2012 Workshop, Lebone II Page 12 

 

• Lesson plan template with questions  

• To Thabs – for the ice-breakers again 

• To Mike – reminding us that give and take as a key value that people bring to 

the Coalition 

• To Mona – don’t have to be a maths teacher can be a values-teacher 

• To the Lebone teachers – for leading and allowing the space in the classroom 

• To Allison and Jess – for coming out from the US 

QUICK 

HITS 

• “Can we put on the lights?” 

• Response to emails from the project manager 

• Exchanging emails amongst teachers 

• Programme on arrival  

• Continuous coffee at the back and not at set time 

• Transport arrangements 

• Regional coalitions 

• Low attendance of teachers 

• More sticking to our time schedule in the breakaways 

• Tools that were shared – on a greater scale – coordinator by subject – as the 

custodians of the knowledge 

• More decisive leadership of sessions 

• Time for some reflection that goes beyond the academics 

• Biscuits to go with the coffee 

• More risk-taking in the relationships and in feedback sessions 

• Make sure we value truth over honey 

• More use of Bridge and making it more user-friendly 

• More together-time whilst we are in the meetings 

• Are we using our time as wisely as possible – having an earlier start and using 

full day 

 

Day One closed at just before 8pm.   

The workstream parallel session on Financial Modelling will be covered fully in the Day Two 

notes.  


