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Participation  

The main Maths and Science Learner Support community of practice for the third quarter of 2014 

took place at the RMB offices in Sandton.  Pat Sullivan facilitated this meeting which took a close 

look at the programme led by Professor Mary Metcalfe abbreviated PILO (Programme for Improved 

Learning Outcomes)  

The following members of the community participated in this meeting: 

Organisation Name First name and surname Organisation Name First name and surname 

Barloworld Jennifer Smith Khulisa Management Services Katharine Tjasink 

Barloworld Nolundi Ningi  Khulisa Management Services Alycia Murugesson  

BRIDGE Melissa King MathsGenius Leadership Inst  Edzai Zvobwo 

BRIDGE Barbara Dale-Jones Maths Centre  Farzeen Bhana 

BRIDGE Carlene Gonzo PILO Mary Metcalfe 

BRIDGE Tshego Thulare Renaissance Strategic Solutions Kim Robinson 

CoZa Cares Foundation Milford Malunga RMB Fund  Yvette Nowell 

ETDP SETA  Gerrard Francis  SAIDE   Maryla Bialobrzeska 

Girls and Boys Town Margaret Balazi Sasol Inzalo Foundation Thandeka Mogashoa 

Institute for Balanced Living Jenny Dry Student Sponsorship Pgm Sibongile Khumalo 

Kagiso Trust Angeline Mdakane Treharne Africa Pat Sullivan 

Kagiso Trust  Maria Mokae   

Khulisa Management Services Jennifer Bisgard   

    

 

Feedback from the community’s focus groups  

Each of the community’s focus groups is afforded a 10 minute slot to share an update on current 

activities. The details are contained in each of the focus group reports. On the links below you can 

click through to a short video of this feedback:  

Katharine Tjasink shared feedback from the Monitoring and Evaluation Colloquium  

Jenny Dry shared feedback from the Tertiary Access focus group meeting  

Understanding the Origins of PILO  

Professor Mary Metcalfe shared an overview of the development of the Programme to Improve 

Learning Outcomes (PILO). It is an integration coordinated way, NGOs and donor partners provide 

learner and school support creating capacity in the system to support systems change. PILO aims to 

create functional schools that are ready, willing and able to implement improvement initiatives.  

The initiative is the culmination of a number of guiding documents or discussions which impact 

education as noted since 2011 including the NEDLAC accord on basic education, education aspect of 

the National Development Plan, the Basic Education Minister’s National Leadership Dialogue and the 

launch of the National Education Collaboration Trust (NECT). All these events and documents were 

used to consider a model for government led multi-sectoral partnership in the education sector. This 

led to the development of a model and materials for this work and building the readiness of the 

districts that would participate in the model’s development. At present the implementation of this 

https://www.youtube.com/watch?v=f7VM2V4opQo&list=UU2x-XUVaZ_T3pc32Vnf43_w
https://www.youtube.com/watch?v=6mg4QDqNYVM&list=UU2x-XUVaZ_T3pc32Vnf43_w
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model is taking place on the ground in KwaZulu Natal. In each phase of its development PILO evolved 

to carry out its work effectively.  

The PILO Intervention model  

In the PILO model relevant stakeholders assume responsibility for the implementation of school 

improvement initiatives with support from the formal PILO structures. This requires comprehensive 

stakeholder identification and management.  

PILO fosters the development of collaboration and learning among investors in education.   

In order to clarify the type of intervention needed in each school, stakeholders’ complete scorecard 

which assesses the performance of learners, teachers, and the school management team and district 

officials affiliated with the school. The scorecard gives each school a score out of 16.  

PILO’s theory of change focuses on one central question: How can I help you? There are various 

ways that this question can be addressed including how the theory can improve relationships of 

reciprocal accountability; a focus that will improve learning outcomes at scale by locating 

responsibility for aspects of schooling were it can be sustained, within the system. Ensure that the 

anticipated shift can be measured through a monitor, report and respond cycle.  

At the core of the PILO initiative is the belief that one thing will aid learner performance 

improvement is curriculum coverage. 

 

Within the PILO framework has two key elements that support curriculum coverage. Reaching the 

instructional core and removing blockages.  

PILO assists the removal of blockages in a number of ways: 
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 Providing basic resources for teachers and learners.  

 Advocating for consistent attendance by all.  

 Strengthening leadership and management and both school and district level.  

 Mitigating the impact of poverty.  

 

The instructional core is supported by a teacher tool kit that includes elements teachers, learners 

and content.  In order to support teachers from within the system and where responsibility lays the 

Teacher Toolkit is used as a planning and reflection tool, and a teacher development mechanism. 

The curriculum coverage tracker is included to give a structured professional conversation on the 

basis of evidence. Educators earn CPTD points for their work with contents of the toolkit.   

 

PILO builds teacher development activity in response to actual teacher needs; development should 

be demand driven. It should ideally be delivered at the right time and place. Educators need a safe 

place where they can confess their inadequacies. This means that discussions must be interactive 

and not flowing in a single direction.  As a key stakeholder in educators’ lives union led teacher 

development works. PILO suggests that user friendly material, with substantial and respectful 

process assists this process a great deal.  

 

Discussion   

The community is interested in the position of school leadership within the PILO project on the next 

occasion that PILO presents. Some studies have shown that the key agent of change in a school. The 

PILO project does not appear to place any emphasis on this area.  

Time did not allow Prof Metcalfe to share the monitoring and evaluation framework that has been 

designed for PILO. The scale and complexity of this project lends itself to an interesting methodology 

measures and tools. The community agreed that this should be a second area to focus on when a 

follow up conversation on PILO takes place.  

Community Outcomes  

The main Maths and Science Learner Support Community of Practice aims to contribute to a greater 

number of successful maths science and technology graduates. Working with communities for 

effective practice, BRIDGE has the following objectives: 

 The contribution of the community to the whole system; 

 Creating common purpose, peer support and trust among stakeholders; 

 The maximising of resources by the community; 

 The spread of effective practice within the community and its associated stakeholders 
(Horizontal integration); and 

 The vertical integration of policy and practice. 

 

A diverse group of participants in this meeting report that they learned a great deal from Professor 

Metcalfe presentation which they considered an outward looking project. Outward in the sense that 

the PILO core team consulted extensively and seeks to define solutions with the role players within 

the system (whereas many education interventions in the country appear to attempt to bring 

solutions to the system, without involving the concerned stakeholders, adequately). The implications 
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of PILOs model on stakeholder management and sustainability are noted as issues for further 

exploration as they are opportunities for the spread of effective practice, at scale, in South Africa.  

In relation to the integration of policy and practice, the PILO work shows that it is possible to pursue 

an initiative that has massive reach and at scale. The community is interested in the allocation of 

responsibility where it lays, for example, educators and district officials integrate PILO into the way 

the school pursues its goals. It is particularly interesting to note that the PILO has managed to 

acquire the support and buy in of the Teacher Unions in the districts it operates; given the divisive 

position that unions occupy in South African education. The community viewed this as an indication 

of the possibility of institutionalising projects in the presence of political will, in education.  

 

Best wishes,  

 

The BRIDGE Team  

September 2014   


