


Babies are born with the 

instinct to speak, the way 

spiders are born with the 

instinct to spin webs. You  

don’t need to train babies to 

speak; they just do. But 

reading is different. 

Steven Pinker, MIT 



Defining Literacy 

• “ the ability to identify, understand, interpret, 

create, communicate, and compute, using 

printed and written materials associated with 

varying contexts. Literacy involves a continuum 

of learning to enable an individual to achieve his 

or her goals, to develop his or her knowledge 

and potential, and to participate fully in the wider 

society” (UNESCO, 2009) 



A Four-Part Skills Based Model 

(Foley, 2003) 

 



Reading is defined as: 

•  “complex cognitive process; a linguistic act 

and a social activity” (Bloom & Green, 

1994 as cited in Kuder & Hasit, 2002).  

• The reading process involves interaction 

between the reader and the text. 

• It extends beyond the parsing of words off 

a page. The effects of reading over time 

yield or not varied cognitive capabilities 

(Cunningham, Stanovich, 2001).  



Reading enables: 

• Literacy, specifically reading is a major conduit 

for all learning-in and out of school (Podhajski, et 

al., 2012:403) 

• Jeanne Chall’s (1996) research of the five 

reading stages can be regrouped into three 

important phases of reading, namely: 

• Learning to read, 

• Reading to learn and  

• Independent reading (Rayner, Pollastek, 

   Ashby & Clifton, 2012:279). 

 



Three General 
Phases in the 

Reading Process 

Independent 
Reading 

Reading to 
Learn 

Learning 
to Read 



Reading enables: 

• learners to gain access to various forms of 

knowledge (Rader, 2010).  

• learners’ ability to make meaning from what 

they have read, is fundamental to their 

academic success in other content or subject 

specific areas that they encounter in school is 

(National Center to Improve the Tools of 

Educators, 1996 as cited in Rader, 2010).  

• In other words, learners’ abilities to read well 

assists them to learn in other subject areas. 
 



Why reading is important 

• Children who have difficulties in reading are at a 

higher risk for developing and experiencing other 

problems, such as: 

• Emotional and behavioural problems 

• Substance abuse 

• Dropping out of school 

• Poverty and low achievements for adults 

(Spear-Swerling, 2002) 



Why Reading is Important 

• Learner’s who struggle to acquire the basic 

reading competencies in the early grades 

(foundation phase) are likely to experience 

difficulties in reading tasks throughout their 

schooling (Francis, Shaywitz, Stuebing, 

Shaywitz, & Fletcher, 1996, Juel, 1988; Vaughn 

er al., 2003 as cited in Podhajski, Mather, 

Nathan & Sammons, 2012). 



Why Reading is Important 

• Children who enter the intermediate phase and 

are proficient in reading are able to read at least 

10,000,000 words during the school year. 

• Children who experience difficulties in reading 

can only read 100,000 words during the school 

year. 

• Hence, these children are only able to read 1% 

of what proficient readers can read. 



Why Reading is Important 

• Over 75% of learners who drop out of school 

will report that they had experienced difficulties 

to read. 

• At least half of the young adult population with 

criminal records report that they experienced 

reading difficulties. 

• Half of the children and adolescents who have a 

history of substance abuse report experiencing 

reading problems (Lyon, 2001) 



Why the ability to read is important: 

• Reading and writing are essential tools that 

allow individuals access to a gamut of socio-

economic and political rights. 



Metaphor 

• “Mathew Effects”- metaphor for achievement 

(Stanovich, 1986; Wallberg & Tsai, 1983). 

• Poor readers who early in the reading process, 

experience difficulties in understanding the 

spelling-to-sound code gradually will encounter 

less text than that of their more skilled peers 

(Allington, 1984; Biemiller, 1977-1978) 

• Reading less and being exposed to less reading 

material “delays the development of automaticity 

and speed at the word recognition level. 



Metaphor: “Matthew Effects” 

• When children who experience difficulties in 

reading focus on decoding unknown words, this 

can be quite a tedious and capacity-draining 

process. 

• Their cognitive resources are applied to 

decoding the unknown word instead of using 

these resources for making meaning. 



Cognitive resources  

• Therefore, comprehension is inhibited, 

unrewarding experiences increase, and 

attempting a similar task is either “avoided or 

merely tolerated without real cognitive 

development.” (Cunningham and Stanovich, 

2001) 
 



What reading does for the mind 

• Cunningham and Stanovich (2001) investigated 

whether reading-in and of itself- shapes the 

quality of the mind. 

• The research findings suggest that : 

• reading volume impacts children’s vocabulary 

and general knowledge 

• it also assists with working memory capacity  

• syllogistic (deductive) reasoning 



Speaking versus Reading 

• Research indicates that speaking is a natural 

process, however learning to read is not. 

• Reading and writing is a cultural innovation 

(Joanisse, 2009:1). 

• Therefore, the human brain was designed to 

speak but not to read.  

• In fact, the act of reading is a culturally 

transmitted process. 

 

 

 



The Complexity of Learning to Read in English 

• Learning to read in English, an alphabetic 

system, is difficult because: 

• English is a bidirectional, inconsistent, opaque 

and deep orthography 

• The complexity occurs in the mapping 

between phonemes (sounds of the language) 

and the graphemes (letters/written 

representation). 

 

 



The Complexity of Learning to Read in English 

• The reading direction: 

• One grapheme may represent numerous 

phonemes, example the /s/ in city, cent, but 

the phoneme /k/ in cup, can 

 

• Spelling direction: 

• One phoneme may be represented by 

numerous graphemes: 

• Example /f/: phone, fun,  



The Complexity of Learning to Read in English 

• English is also a morphophonemic system. 

• This means that the letter patterns or 

combinations convey information about the 

particular meaning of the word and the way it 

sounds. 

• Example the free morpheme magic 

(supernatural power of natural forces) 



The Complexity of Learning to Read in English 

• In the word magician, the last sound before 

the affix is not /k/ but rather sounds like /sh/ 

when the ian is added. 

• The affix (suffix) ian means someone who 

does something. 

• Hence, the word magician is someone who is 

believed to have supernatural power over 

natural forces. 

• This applies to electric-electrician, 

mathematics-mathematician, statistics-

statistician (Snow, Burns, Griffin, 1998) 
 



The Complexity of Teaching Reading in English 

• How were you able to read the words in the 

passage with all the spelling errors? 

• You as an adult reader relied on your 

developed orthography (written spelling 

system) 

• Children learning to read through deliberate 

and well designed reading instruction will 

gradually develop their orthography. 

• This is illustrated in the following example of a 

child’s written attempt that shows invented 

spelling. 





Teachers who 
are 

knowledgeable 
about the 

structure of the 
English language 

Teachers who 

are skilled at 

teaching the 

essential literacy 

skills to diverse 

learners 

Teachers who 

are 

knowledgeable 

about abilities 

that are essential 

for teaching 

children to read 

Teachers who 

are able to 

motivate their 

learners to get 

excited about 

reading 



Effective Reading Instruction entails 

 Children should be enculturated into the 

process reading through: 

• The sound system of the language because 

English is an alphabetic language. 

• Phonological awareness (Rhyming, 

syllables, onsets and rimes, alliteration, 

RAN and phonemic awareness) 

•  The alphabetic principle, which is the 

knowledge of the sound-symbol 

relationship/correspondence 

 



Effective Reading Instruction entails 

• Morphology (smallest unit of meaning) 

• Inflections, derivations and compounds 

words 

• Direct teaching of decoding (based on the 

morphophonemic structure of words) 

• Systematic and explicit instruction in the code 

system of written English (semantic and 

syntactic level: Example -when adjectives 

change to nouns or adverbs, or nouns change 

to adjectives history/historical; athlete and 

athletic  ) 



Effective Reading Instruction entails: 

• Exposure to a variety of texts on a daily basis 

(fiction and non-fiction) 

• Teaching word-structural analysis that involve 

various yet complementary methods that provide 

learners with opportunities to explore: 

• The relationships among words and the 

relationships among word structure 

(visible/vision/vista/visual) 

• Origin of words 

• Meaning of words 

 



Orthography 

(Spelling) 

Semantics 

(meaning) 

Phonology 

(Sounds) 

Context 

Visual 

Information 
Auditory 

Information 

Seidenberg & 

McClelland, 1989 as 

cited in Joanisse, 

2009 



Effective Reading Instruction entails: 

• Lastly, frequent writing of narrative and 

expository texts to enable deeper 

understanding of what is read 
 



Effective Reading Instruction entails: 

• Direct teaching and modelling of 

comprehension strategies 

• Comprehension strategies taught explicitly are: 

• Prediction of outcomes 

• Summarising 

• Clarification 

• Questioning 

• Visualisation  

• Inference Making 
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