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BRIDGE Innovation in Learning Organisation 

ICTs in Basic Education Community of Practice 

Meeting Report – 18 June 2013  

  
On 18 June 2013, the National ICTs in Basic Education Community of Practice met at READ 

Educational Trust in Ormonde to develop its vision for this community and its focus groups and to 

deepen the work that began in late 2012 when the community of practice first formed. The 

community reviewed feedback gathered in the 6 November 2012 meeting of the community and 

then went on to define objectives and key actions for three focus groups themes. Forty-seven 

community members attended this meeting, which was facilitated by Pat Sullivan of Treharne Africa 

Management Services.  

Building on the 6 November 2012 meeting  

Focus group interest areas 

The first ICTs in Basic Education community meeting hosted by RMB in November 2012 launched 

discussions about how ICTs could be used to support education in South Africa, in a manner that is 

aligned with government policy and responsive to the needs of teachers and learners. 

Nearly one hundred stakeholders agreed on the need for working groups that would collaboratively 

define and develop the ICTs in basic education discourse through a community of practice.  The 

meeting participants also told convenors which themes they believed focus groups should look at in 

an evaluation form. The diagram below summarises the feedback received, the numbers in red or 

red boxes highlight the number of responses received for each theme.   
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Diagram showing relation between focus groups and  levels in the education system 

 

 

In addition to the themes suggested in the evaluation form circulated after the first meeting, the 

following additional themes were suggested by this community: 

 Monitoring and evaluation 

 Training of teachers (and HR in general) in IT 

 Building leadership 

 Research 

 Mobile and m-learning 

 Public participation 

 Building sustainable ecosystems 

 Creating accountability for funding from private sector  

 Safety 

The community of practice facilitators did a thorough review of the suggested focus group themes 

and identified four themes for immediate development into focus groups: 

1. Content and curriculum integration 

2. Research, M&E and knowledge management 

3. Teacher professional development  

4. Connectivity, infrastructure and technology 
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Defining the focus group objectives and their work  

In the plenary discussion on 18 June 2013, community members agreed that meetings in this 

community should ideally take place once a quarter, in tandem with the main community meetings.  

BRIDGE has its origin in the observation that many people are working hard to address the 

inadequacies and inequality within the South African education system, but that the impact of this 

work is limited unless it is shared, adopted, adapted and implemented. Too many projects fail 

because they are conceptualized without an understanding of the capacity and culture at the level of 

delivery. Shared knowledge must not only be comprehensive – it must also lead to activity which has 

impact and grows capacity and realistic self-esteem. 

 

Collaboration amongst multiple stakeholders is key to the scaling of innovation needed to bring 

about systemic change. Accelerating the adoption of innovative, effective educational practices can 

and does significantly impact the number of learners who have access to quality education and 

motivating environment. 

 

BRIDGE works hard to link education innovators across multiple sectors in order to combine, deepen 

and scale great work.  

 

BRIDGE is committed to identifying and accelerating the sharing of innovation and best practice in 

education. By increasing the speed at which innovation is shared and the breadth of stakeholders 

with which it is shared, the faster is can be adapted, enhanced, developed further and taken to 

scale. This not only provides for a greater number of students who can benefit from it, but also 

accelerates the provision of the competent and empowered capacity that is desperately needed by 

the South African economy. 

Bridge supports learning and collaboration in education though the facilitated convening and 

knowledge management of communities of practice in education. The outcomes of the communities 

of practice are: 

 The contribution of the community to the whole system; 

 Creating common purpose, peer support and trust among stakeholders. 

 The maximising of resources by the community; 

 The spread of effective practice within the community and its associated stakeholders 

(horizontal integration); and  

 The vertical integration of policy and practice. 

In addition to these generic outcomes, each community of practice has certain objectives or 

outcomes that relate to its own specific goals. As the ICTs in Basic Education community develop, the 

creation of focus groups will also clarify the goals of this community.  
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A facilitated discussion took place at this meeting, which defined initial objectives and potential 

actions for three of the four focus group themes noted for initial focus. A detailed breakdown of the 

feedback received from the community is attached to the report as an appendix. This report will 

highlight the main objectives and critical actions that community members believe should feature 

for each focus group theme.  

 

Teacher Professional Development focus group 

The community is in agreement that the teacher is the most important and likely facilitator of ICT 

supported teaching and learning. The objective of this focus group is to support the creation of an 

enabling school environment with a shared vision for ICTs in the classroom and the school as a 

whole. A focus group on teacher development is interested in creating a common framework for 

developing teachers that actually responds to the educators’ learning needs. There is an opportunity 

to foster collaboration in development activities; the group therefore tabled a number of 

approaches to assisting educator training such as creating dedicated teacher professional 

development portals online, leveraging the existence of professional learning communities and 

communities of practice among teachers. This community may also provide input, based on an 

evidence base, of the adjustments that need to be made to tertiary courses in pre-service teacher 

education at universities.  

In terms of critical actions, the group would like to develop a database or similar knowledge 

repository that profiles the needs of real teachers. This database could direct innovators about 

working where gaps exist and is greatest. This work could lead to a vision for ICT use at various levels 

of the system including schools, districts, at national level and provincial departments. At each level 

a leader should be catalyst and driver of adoption thereby creating an environment where educators 

can learn in a safe environment where training is alignment with system priorities.  

 

 Content and curriculum integration focus group  

It is important to understand what a fully integrated ICT learning environment could look like was a 

major point this group’s participants agreed on; perhaps, such an environment promotes successful 

learning by removing barriers in the learning environment, while aiding learning through ICTs. In 

addition, the group would like to encourage the development of appropriate content and its 

integration into the learning environment.  

For this theme, the need for mapping providers of content was a strongly recommended. Mapping 

work will make it possible to identify content, whether proprietary or open sources, that is currently 

available while improving stakeholder understanding of the ICTs in basic education landscape. The 

available content should be evaluated for its alignment to the CAPS curriculum; the curriculum itself 

needs to remain stable for the medium to long term. These activities will give clarity for the group to 

help to define the minimum ICT equipment that is essential in the classroom to deliver the required 

content and “norms or standards” around how schools can or should access content. As the content 

delivery discussion continues it is important to note that the cost of data is a key issue, the group 
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asked the community to think about the implication of introducing zero rated data for education in 

schools or on mobile devices.  

Research, monitoring and evaluation and knowledge management focus group  

This group’s objective is to aid learning and Information sharing of tools, instruments, templates, 

exemplars in the ICTs in Basic Education space. Some of the key actions suggested in this group are 

the development of a guideline for ICT evaluation for Education and the creation of learning briefs 

for evaluations. It is anticipated that this work will reduce duplication of unsuccessful initiatives 

while encouraging the appropriate replication of successful programmes and projects. 

The knowledge management work of the focus group considered developing a repository of 

contextually relevant data on ICT interventions in education. Feedback processes would be set up to 

track the application of tools and resources over time based on a philosophy of sharing and 

collaborative learning. As the “project databank” develops, the group hopes to publish an e-book 

that details learning from ICTs projects in education from across the country. The members of this 

group believe that this type of information management work is in line with government priorities 

and a case can be made for certain departments such as the Department of Performance Monitoring 

and Evaluation (DPME) to support this work.    

 

Case Study: Designing and Implementing a Large-scale E-Textbook Initiative in Rural South Africa 

Benita Williams is a monitoring and evaluation professional who joined the community to share 

details of the ICTs for Rural Education work taking place in Cofimvaba. This project is designed to 

create a platform that enables widespread participation and collaboration between multiple 

stakeholders (private, public, academic, civil society, community) to implement a large Technology 

for Education Demonstrator in the Cofimvaba rural school district that has the buy-in of key 

stakeholders and has demonstrable impact on education and quality of life in the region. The project 

contributes the ICTs for Rural Education element to a holistic group of interventions implemented 

through the CISR in collaboration with the Department of Science and Technology, the Department 

of Basic Education and the Department of Rural Development.  

The project is designed to investigate the viability of providing electronic textbooks and other 

educational digital content resources to 26 schools in the Nciba Circuit of the Cofimvaba School 

District. Learning from this work will enable recommendations to made and models to be drawn up 

towards scaling these to other areas in the district, province and on a national basis. The project 

reaches approximately 6 500 learners, 350 teachers, 16 district officials. It works in parallel with 

paper textbooks to improve learner performance. All work takes place in the presence of basic 

enablers that are considered prerequisites for learning, these include: a functional school 

environment, adequate infrastructure and the nature of the home environment.   

ICTs for Rural Education framework aims to improve learning outcomes while changing practices, 

ensuring learner involvement, imparting 21st century skills and competencies that will aid a learners 

employability and competence in the working environment. Most notably monitoring and evaluation 

are woven into this framework. Infrastructure, content, human resources, school management, 

policy and context are all featured components of this work.  
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Illustration of framework used in Cofimvaba E-Textbook initiative  

Benita shared some key learning that relates well to the discussions in this community of practice.  

Teacher professional development in the Cofimvaba is designed to support the development of skills 

teachers and school leaders need to fulfil the roles as facilitators of learning through technology. 

These educators are trained on content, process and management. In addition to training, steps are 

taken to ensure that the educators have assimilated the learning. To ensure the intervention’s 

sustainability, professional learning communities and communities are likely to be used to maintain 

momentum and peer support activities among the educators involved.  

On content and the curriculum, particularly integrating ICT into learning, Benita explained that 

technology is in the background, actual focus is on how the teaching and learning environment and 

practice can be enhanced by using technology. The project does not prescribe to one content 

solution, rather to a range of content options available for use in the project.  It is important to note 

that extensive mapping of the available content was carried out in order to identify gaps in the 

available content and will be prioritised for content development in the future.  

In relation to research, monitoring and evaluation (M&E) and knowledge management the 

Cofimvaba project was set up with the necessary capacity for research and documentation of 
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learning. The project is subject to a great deal of complexity and continuous evolution, as a result, 

the programme managers’ use developmental evaluation approaches to guide ongoing evaluation of 

this work. Benita explained that the purpose of M&E was multifaceted including monitoring, 

evaluation, capturing of quick learning, and model development 

Connectivity, infrastructure and technology are recurring themes where ICTs for education is 

discussed. The project work in Cofimvaba has highlighted the need for, first, appropriate school 

architecture including basic elements such as the availability of electricity to physical security for 

equipment should be considered. Networking and connectivity are an essential consideration in 

many cases. A third issue they noted was the devices that are used in an ICT linked intervention 

should be affordable, have multimedia support and 3G or Wi-Fi support are all part of a plethora of 

issues to consider when selecting the devices to be used. The management of operational elements 

including policies and procedures for use, monitoring and management of solutions are key issues 

for reflection and planning.  

For this complex and collaborative intervention to function, the role of project management is 

critical. Benita noted that the project is championed from the highest levels of government. The 

intervention had initial buy-in and has continued support from teachers in the schools it operates in. 

It was deliberately started on a small scale and is expanded as milestones are achieved. The project 

managers carefully track apparent areas like educational content, school infrastructure and 

networking but also paid careful attention to issues of change management, pedagogy, research, 

operations management, knowledge sharing, and monitoring and evaluation. 
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Annexure A – Focus Group Feedback - 18th June 2013 National Meeting  

 
Bridge Innovation in Learning Organisation 

ICTs in Basic Education Community for Effective Practice 

 

1. Teacher professional development  

Two groups in the community focused on defining the work of teacher professional development 

focus group.  

Objectives:  

 To ensure that school leadership creates an enabling environment and a shared school 

vision for the adoption of ICT in the classroom and beyond;  

 To create opportunities to enable teachers to be comfortable and confident to use ICT to 

improve teaching and learning and effective, efficient communication;  

 Lobby system for the necessary human and technical  support needed to create this enabling 

environment in schools (training alone will not work);  

 Developing a common framework of teacher development informed by the needs of 

teachers;  

 Creating a shared understanding of the policy on teacher development (White paper 7);  

 Encourage collaboration among partners who provide teacher professional development, 

for synergistic results;  

 Develop and support implementation of short to long term plans on teacher training;  

 Create  “one stop shop” teacher development portal;   and  

 Support institutions of higher learning to develop teacher education courses that equip 

students with 21st century skills.  

Work areas:  

 Identify, explicitly, the ICT needs and Teacher Professional Development needs of the 

educators then design and match approaches for different contexts, for example rural and 

urban settings;  

 Conducting an awareness and advocacy campaigns in different contexts about the potential 

value of ICTs in learning; 

 Defining a system for peer support for teachers and learners once they have access to 

various technology tools;  

 Create a geographical map of all service providers who support teachers in ICT and teacher 

professional development ( this may relate to content or open educational resources);  

 Create an appropriate change management process that will support teacher  and student 

transition into technology assisted classroom;  

 Create a policy template and how to guide for ICT integration (with principals as catalyst and 

driver can use); and  

 Focus on impacting basic ICT skills and providing familiarity with Web 2.0 tools.  
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Critical Actions:  

 

 Create a vision for ICT use at various levels of the system including schools, districts, at 

national level and provincial departments. At each level a leader should be catalyst and 

driver of adoption;  

 Identify existing communities of practice  among teachers and bring ICTs into these existing 

groups;  

 Acquire school leaders and government officials buy-in so that they can act as change agents 

of drivers of change;  

 Campaign for personal use of ICT resources by teacher, how teachers view technology (as an 

aid or hindrance to learning) makes a difference. Learners may also play a part in facilitating 

this as they are digital natives;  

 Create “one stop shop” teacher professional development portal. Sharing what is already 

available;  

 Develop a database on teacher needs which profiles individual teachers and offer local  

training;  

 Providing training to learners as well; and  

 Review Vodacom’s approach on strengthening collaborative platforms.  

 

 

Who should be involved?  

In this discussion the group agree that high education institutions, funders and donors, teacher 

development service providers, schools, teachers, principals, school governing bodies, civil society 

district directors, national department officials (teacher professional development), regulatory 

bodies such as SACE –CTPD, content developers and publishers, curriculum advisers.  

How will this happen? 

 Disseminate this information with  and invite to Bridge communities meetings  

 Identify expertise in programme design to meet our objectives. 

 Identify and meet funders to support objectives 

 Identify resources needed to meet objectives.  

 

Resources needed:  

 Money 

 Expertise in teacher professional development ICTs and change management  

 ICT Technical support and experience 

 Commitment and buy in  
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2. Content and curriculum integration  

Objectives:  

 Understand what will a fully integrated ICT environment could look like;  

 Promotes successful learning by removing barriers in the learning environment, while aiding 

learning through ICTs; and  

 Encourage the development of appropriate content and integrated into the learning 

environment. 

 

Work Areas: 

To make headway towards this objective the community believes that it will need to:  

1. Get an understanding of the landscape: Who are the players? 

2. Work out what are the gaps and what has already been developed;  

3. Knowledge-sharing and best practice from community members; and  

4. Ensure that policy-makers at a national level understand the difference between ICT training 

and eLearning;  

5. Looking at the gaps – both open source and proprietary content;  

6. Evaluating alignment with the CAPS curriculum;  

7. Consider learner generated content; and 

8. Investigate content management tools.   

 

Critical Actions  

It is important to begin mapping information on all service providers who create provide content 

resources.  

Lobby for the following focus-points: 

1. Ensuring stability of the curriculum to get the content right;  

2. Lobby for use of digital content within the classroom;  

3. Developing norms and standards around how schools can or should access the content;  

4. Determine the minimum ICT equipment that is essential in the classroom to deliver the 

required content;  

5. Lobby for zero rate cost of data for education (Mobile and schools) 

  

Who should be involved?  

A variety of stakeholders should participate in this group including the Department of Basic 

Education, Infinite Archive, Intel, Google, and Vodacom Digital Schools were individual role-players 

specifically named. This focus group will require input from a variety of public sector and private 

sector role players.   
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How will this happen:  

 Through community of practice sessions held on a quarterly basis;  

 Creation of an online database of content providers that can be updated by the players.  This 

platform should use endorsements to provide filtering of recommended providers.  

 

Resources: 

The group identified time, meeting venues and database management systems among the resources 

this group would need for its work.  

 

3. Monitoring & evaluation, research and knowledge management 

 

Objectives:  

Learning and Information sharing including tools, instruments, templates, exemplars in the ICTs in 

Basic Education space.  

Work areas: 

 Design options  

 Measurement instruments (Pre-post) 

 Exploring project learnings 

 

Critical actions: 

This group identified a variety of potential activities that the focus group could focus on:  

 Monitoring & Evaluation stream  

 Creating a guideline for Evaluation in ICT (such a model would include input from the 

Department of Basic Education and the Department of Performance Monitoring and 

Evaluation). It should cover the following steps: resourcing, literature review, guideline 

outline, agree, do guideline, engage on the guideline, and finalise and publish;  

 Face-to-face meetings with videos of discussions about focus areas and existing processes in 

ICT evaluation;  

 Create learning briefs which feature examples, adaptation of tools, piloting of tools, launch 

procedures, systems set up (Benita Williams volunteered to lead this stream of work). 

 

Knowledge management stream 

 Develop a databank of research instruments specific to the different contexts that exist in 

South African schools. It is important to create an accessible space that has an organising 

framework where stakeholders can populate and update information on a regular basis.  The 

focus group can develop a “bibliography” to contextualise the tools, and track the flipping of 

the tools through a document map. Tracking should include stories of how the databank 
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been used and updated.  The founding principle of the bank would be attribution and 

sharing. The focus group must articulate the philosophy and guiding principles for using the 

databank.  

 Utilise electronic sharing platform for disseminating learning, the group’s needs to be 

clarified and the Bridge online network is an option that is currently available. A video 

platform gallery could also be part of this platform.  

 Investigate the possibility of linking this community to the Southern African Monitoring and 

Evaluation (SAMEA).  

 One long-term project suggested: publication of an e-book detailing “what have we learnt 

from recent projects”. Department of Performance Monitoring and Evaluation (DPME) may 

be a potential funder for an initiative of this nature (Jacqueline Batchelor and Sharon Ries 

volunteered for this work). Develop a brief or concept note, resourcing, set up 

administrative and editorial structures, Call for papers, templates manage process If it is a 

book on synthesis of evaluation in the  ICT   field, try to get access.  

 Disseminate the focus groups learning through special editions of journals such as the Helen 

Suzman Foundation, AFREA journal. The focus group will need to identify potential journals, 

find relevant authors and develop proposal for journals to feature the focus group’s work.  

 


