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01 SETTING THE SCENE
The last South African Extraordinary

Schools Coalition Community of Practice (SAESC CoP)

was held at this year's GTI Axis Summit. The Summit is

designed as a community of practice where all voices

are valued, encouraged to participate, and where every

attendee can make a meaningful contribution. A place

where everyone is an expert, and experienced

practitioners and novices share and contribute to

growing everyone’s body of knowledge. This year’s

Summit took place from 2 to 4 July 2019 at the

University of Johannesburg’s Funda Ujabule Primary

School. The SAESC CoP was a culmination of the week's

engagements and formed the penultimate session at

the Summit. The content of the CoP's discussions fell

under the umbrella of the summit's overarching theme:

"connect + create = change."
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02 THE LINK BETWEEN
RESILIENCE AND TEACHING AND
LEARNING 
Phadiela Cooper, a long-time member of the SAESC

and a principal at the Centre of Science and

Technology (COSAT) led this session.

05 SUSTAINABLE
DEVELOPMENT GOALS

LEAP School's John Gilmour began the session by

welcoming participants and asked the attendees to

consider one question: "What is my responsibility as it

relates to my professional development?"

06 THREE MINUTE
INNOVATIONS



 What do we understand the word 'resilience' to mean?
 How do we ensure that our learners have the necessary values for them to become
resilient?
 How do schools bounce back and become resilient?

1.

2.

3.

The questions prompted CoP members to consider the difficult social contexts in which

learners and schools are located. Phadiela shared some of the obstacles learners face at her

own school, including lack of safety when learners travel to school, transport issues, drug abuse

and general criminality. 

Some of the responses are captured below:

We need to remember that a school is a microcosm of society; whatever happens in society

and the wider community is reflected in schools.

We need to reflect on the circumstances of our learners and think about how ill disciplined

learners may be battling social ills outside the classroom.

Part of being resilient is admitting your vulnerabilities. You need to be able to share what

you're struggling with and ask for help.

Reflection aids resilience. Growth in the school community is enhanced when teachers

reflect and engage with their learners. 

Resilience is the ability to bounce
back when something happens.

When you bounce back you need
to understand why you failed in
the first place so you can change
your strategy and move forward.

It's the ability to see things
beyond your present

circumstances...You were born
with that resilience and all you

need to do is nurture it.

CoP Member

Without reflection the school will continue to

encounter obstacles.

We need to empower learners to understand:

(a) the root of the problems they're facing

(b) how to create solutions, grow from these               

problems and move forward

Part of building resilience in learners is moving

away from punitive discipline to          

 discipline, This makes learners feel valued and

offers them an opportunity to reflect on their

behaviour and reform.

Building resilience in learners doesn't always

require dramatic acts, sometimes it is as simple

as showing our learners we care about them.

Think of one example of an adverse situation
that you felt was beyond you, but turned out
well in the end because you showed resilience
as a teacher and believed in the resilience of
your learners.

Phadiela concluded by asking participants to

reflect on the following:

Phadiela began by inviting participants to consider the following:

restorative

http://www.bridge.org.za/knowledgehub/building-peaceful-schools-discipline-differently/


03 THE DIGITAL FUTURE
Barbara Dale-Jones, founding partner and director at The Field Institute, opened her session

by asking participants: "How do we cope when technology is continuously transforming
and how does the education space keep up in this ever-evolving digital world? How do
we prepare learners for the digital future? How do we optimise the way our education
system works?"

Barbara introduced some examples of the global evolution of digital technology, including

China's national intention to be the world’s AI super power by 2030. As a result, the country is

completely changing the way it does education. China has made competency in AI and

digital technology compulsory for all its learners. In contrast, South Africa is lagging behind as

we focus on statistics related to the literacy crisis. As Barbara expressed, "by and large the

stories from education in this country and Africa are gloomy stories about a system that’s

failing and seems to be increasingly redundant. Everyone wants a university degree, yet

Google and Apple aren't interested in hiring university graduates, but rather tech savvy

professionals. They’re not interested in what the current education system is producing." 

Barbara explained that employers are looking for an appitude for soft skills, including

oral communication, team building and leadership skills. 

As the line between technology and

humans become increasingly blurred, we

need to think critically about what

apptitudes young people need in a digital

world. These include:

 
Resilient  

Analytical

Problem Solver

Innovative

Adaptive

Life Long Learner

Intrinsically motivated

Collaborative

Active

Engaged

Connected

Experimental

The current focus in most South African

classrooms is on Maths and Science, and

while these are important, we can't forget

to impart these softer skills. As Barbara

affirmed, "agency is the key thing we need

to instill in learners."

To access Barbara's presentation. click here.

http://www.bridge.org.za/knowledgehub/preparing-children-adaptable/


What should a digital orientation programme focus on?

Data driven – How to collect data, process data and understand data is a key aptitude.

Design led – Designing for the customer, or in education, designing for the learner. 

Lean – When you have repetitive tasks, how do you make systems as efficient as possible?

Agile – How do you adapt in an agile and responsive way?

We need to think of creative ways to incorporate these facets into teaching and learning.

Barbara asked participants to consider how the principles of 'Design Thinking' could support

digital-orientated education. These principles comprise the following:

Barbara concluded by asking the CoP what profiles/competencies (knowledge, skills, attitudes

and values) do teachers need to help learners gain the skills necessary for the future? Some key

points of commentary are captured below:

Teachers need to be agile life-long learners.

Teachers need to be vulnerable and willing to listen to learners and understand their

contexts. 

Teachers need to be open to bidirectional learning. Educators don’t know everything. We

need to flip the traditional script in classrooms by recognising that learners come with their

own vernacular knowledge. We need a more horizontal kind of teaching/learning process as

opposed to vertical/top-down approach.

Are our universities currently preparing pre-service teachers with the skills we've mentioned?

We need to challenge our education institutions to adequately prepare our teachers. 

Schools need to be particularly brave. We need to be creative as we step out of the

constraints of the current education framework.

We need to understand that delivering content as we have done in the past is no longer

feasible. Content is easily accessible through MOOCs and in the form of OERs. We need to

think about how to utilise this content for the benefit of our learners, 

04 MENTORING PROGRAMMES IN SCHOOLS
Inanda Seminary's Thembi Ndlovu offered some insights into establishing mentoring

programmes in schools. She began by asking participants a number of questions. These are

captured in the slide below:



Thembi then explained the different types of mentoring, namely:

Formal Mentoring (features specific guidelines and structure to the relationship. The

relationship lasts a finite period of time and is focused on specific organisational objectives)

Initiated by Mentor

Peer Mentoring (a form of mentorship that usually takes place between a person who has

lived through a specific experience and a person who is new to that experience; an example

would be an experienced student being a peer mentor to a new student)

Situational Mentoring (short-term relationships in which a person mentors for a specific

purpose)

Supervisory Mentoring (this kind of mentoring has 'go to' people who are supervisors. These

are people who have answers to many questions, and can advise to take the best plan of

action)

1.

2.

3.

4.

5.

Mentoring also incudes a number of different perspectives:

 One-on-One Mentoring (in this traditional model, one mentor is matched with one mentee)

Resource-Based Mentoring (resource-based mentoring offers some of the same features as

one-on-one mentoring)

Group Mentoring (group mentoring requires a mentor to work with more than 2 mentorees at

one time)

Training-Based Mentoring (this model is tied directly to a training program. A mentor is

assigned to a mentee to help that person develop the specific skills being taught in the

program)

Executive Mentoring (a top-down model used to encourage a mentoring culture and cultivate

skills and knowledge throughout an organisation)

1.

2.

3.

4.

5.

Thembi asked the CoP to break into groups and discuss what they believed to be the
qualities of a good mentor. Some key points of dicussion are captured below:

Flexibility and availablity

Willingness to share skills/knowledge and expertise

Demonstrates a positive attitude and acts as a positive

role model

Takes personal interest in the mentoring relationship

Values ongoing learning and growth 

Respected by colleagues in all levels of the organisation 

Sets and meets ongoing personal and professional goals

Some barriers to mentorship include:

Insufficient time

Competition

Lack of trust

Communication problems 

Unrealistic expectations

Lack of personal experience with people of different

backgrounds

Inflexiblity 

To access Thembi's presentation, click here.

https://bit.ly/2JWZX50


05 SUSTAINABLE DEVELOPMENT GOALS

In order to understand and thrive in this complex world, we need to develop certain

competencies. These include cognitive, affective, volitional and motivational elements (an

interplay of knowledge, capacities and skills, motives and affective dispositions). If we hope to

prepare South Africa’s youth for this reality, our curriculum needs to support the practical

development of these competencies through experiential and enquiry-based learning. 

Educationists across the world have put the SDGs at the centre of their curricula, and South

Africa must do the same. Educators, who stand at the coalface of teaching and learning, can be

key agents in reviewing and further developing national curricula to promote the delivery of the

SDGs. John encouraged every educator to have the SDGs printed out and up on the walls of

their classrooms along with copies of The Constitution and the National Development Plan

(NDP). He challenged educators to look at everything they teach through the complex lens of

the SDGs, to "teach [their] learners about the global context and to bank this not just as a
nice idea, but as a moral imperative."

The Sustainable Development Goals (SDGs) are a collection of 17 global goals set by the United

Nations General Assembly in 2015. The goals are broad and interdependent, yet each has a

separate list of targets to achieve. Achieving all 169 targets would mean accomplishing all 17

goals. The SDGs cover social and economic development issues including poverty, hunger,

health, education, global warming, gender equality, water, sanitation, energy, urbanisation,

environment and social justice.

With the SDGs in mind, John Gilmour started this session by getting participants into groups

where they discussed the 3 biggest problems that this generation will have to find solutions for.

Common issues related to this SDGs include: the rapidly changing job market, issues related to

land, climate change, xenophobia and issues of migration and inequality.

To learn more about introducing the SDGs into your classroom, click here.

http://worldslargestlesson.globalgoals.org/


06 THREE MINUTE INNOVATIONS

The CoP's final session invited members to share innovative ideas they practice in their contexts

in 3 minutes. These innovations are captured below:

LAWRENCE MANYESA

Lawerence Manyesa, School Network Leader at LEAP, shared the school's focus on learner

community service and development. Learners are encourgaed to identify needs in their own

communities and develop creactive solutions. This means learners don't need travel to school or

be transported to a site elsewhere. This doesn't just save the school money, it also empowers

learners as they work to actively improve their own communities. Encouraging learners to work

in their own communities also helps them connect what they're learning in school to issues that

actually matter in real life. This motivates learners to throw themselves into learning.

KICP's Glen Harper shared on the community education hub developed at his school. The hub is

home to the Khanyisa Inanda Community Projects (KICP), an intervention which emerged from

the work that the school has been doing in the community public schools surrounding it. The

project includes the following interventions:

GLEN HARPER

A fully operative Saturday School Programme providing maths, science, and English classes

for high school students

The SMILE primary school oral literacy programme (Inanda Seminary students go to two

schools and facilitate an oral English programme with grade 4 and 5 students there)

Professional development for teachers from community schools (a series of short PD sessions

called Teacher-Time (TT) in each of the community schools)

Teacher-intern programme in Ndwedwe (a programme that allows intern-teachers to be

mentored, to observe and experience good quality teaching and learning, to assist in class

interventions, to co-teach and have informed lesson observations all whilst completing their

formal studies towards a teaching qualification)

ICT access for high school students 

NOLOYISO LANGE

Dominican Convent School's Noloyiso described an effort at her school: 'Critical Thinking Day'. In

sum, 'Critical Thinking Day' is when the Domnican's high school mixes up all the grades and all

the teachers, splits them up into about 12 groups and asks learners tackle something that is

outside the academic classroom. The topics are chosen by the students through a survey and

the most popular topic wins. The theme of the most recent 'Critical Thinking Day' was

consumerism and it’s impact on the world and the everyman. Learners were asked to consider

the following questions: what do you and your family do with your cellphones when they get

old? Have you ever thought of how your clothes are made and by whom?



Duduzile Makhari described her work in the NECT's ‘21st Century Schools Sandbox’ initiative.

The initiative functions as a laboratory for 21st Century schooling models in the public sector,

where various innovative models for teaching and learning are trialled. Through the

implementation of this project, a body of evidence will be gathered to assist in proving the case

for the integration of 21st Century teaching and learning practices into the South African public

schooling system. Dudu encouraged participants to submit any innovative teaching models they

have to the NECT.

The CoP meeting was brought to a close by Judy Tate after which CoP members and
other Summit participants were invited to a session on reflections, commitments &
closing remarks with regards to the entirety of the Axis Summit.

This CoP meeting included the use of 'precise praise', an exercise

which emerges from the book "Teach Like a Champion" by Doug

Lemov.

Experts assert that praise should be three times more common
as correction or criticism. BUT praise should be be precise. We
need to differentiate between acknowledgment and praise, and
praise must be genuine.

Riekies Huisamen shared on the More Than a Teacher Academy, a faith-based teacher

internship initiative and commitment to collaborate with public and private schools to grow and

empower the next generation of South African teachers.  

More Than a Teacher empowers students to do a one month service learning period that kicks

off after Mandela Day each year. Student teachers are required to serve at schools or NGO’s in a

different educational setting to what they are used to. Student teachers have the opportunity to

learn while they serve and are required to do a variety of tasks that will prepare them for servant

leadership.  

The initiative also comprises a professional learning community that comes together every

Friday for a full day of training and connecting as a body of student teachers. These collective

learning experiences include: sharing of life stories, field trips to different partner schools, visits of

educational heritage sites, theatre visits as well as sharpening transferrable skills.

RIEKIES HUISAMEN

DUDUZILE MAKHARI


