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01 SETTING THE SCENE
The DBE has signaled its intent to develop an 

induction programme for newly appointed school 

principals in South Africa. This is both timely and 

relevant given the importance of effective leadership in

achieving the goals of school change and 

improvement. Induction, viewed within the broader 

paradigm of leadership development, is an important 

starting point for a personal and professional 

development journey that welcomes and orientates 

the newly appointed school leader into the 

institutional role and responsibilities of the position. 

 

The Principals Upfront Dialogue held on the 16 May 

2019 sought to highlight and explore the experiences 

of recently appointed principals in leading and 

managing their institutions, and how these 

experiences relate to their “readiness to lead.” In 

addition, principals offered their views on the lessons 

they learned during the first few years of leading and 

managing, and how these might contribute to the 

development of an induction programme. 

05 QUESTIONS & 
ANSWERS 

06 CLOSING REMARKS 



03 LEADING FOR LEARNING: DEVELOPING AN 
INDUCTION PROGRAMME FOR NEWLY APPOINTED 
SCHOOL LEADERS IN SOUTH AFRICA 

Following on from Mduduzi Dr Allistair Witten –  Adjunct Professor at UCT – underscored the 

value of dialogues like Principals Upfront which allow members to connect with and learn from

practitioners in the field. He affirmed induction as a critical aspect in the professional 

development of principals. His presentation outlined the importance of induction and the 

elements that comprise an effective induction programme. 

The Catholic Institution of Education’s Mduduzi Qwabe announced the start of the day’s 

events with an opening address framing the topic. Mduduzi stressed the importance of 

principal induction, explaining that the development of school principals that are better 

capacitated is directly linked to the improvement of learner outcomes. Induction helps 

principals gain a deeper understanding of policy framework, develop skills that have a 

practical applicability and grow in confidence – all of which enables school leaders to act 

decisively when facing challenges.  

02 OPENING ADDRESS FRAMING: PRINCIPAL 
INDUCTION – STARTING THE JOURNEY OF LEADING FOR 
LEARNING IN THE SCHOOL – MDUDUZI QWABE (CIE)

Why is an induction programme important in South Africa?

Induction programmes enable principals to: 

 

– Gain an orientation into the institutional role and responsibilities of leadership 

– Understand policy frameworks which translate into practices and routines, which in turn 

allow principals to achieve policy goals  

– Develop skills, knowledge, and competencies that have practical applicability and are 

relevant to school contexts 

– Build confidence to act decisively and build collective agency to address some of the 

challenges faced by schools                             

– establish networks of support to share effective practices, concerns, and ideas  

Allistair asserted the need for school leaders to develop knowledge, skills and competencies 
that have practical applicability and are relevant to school contexts. He also noted the 
importance of collaboration among all educationists. Induction programmes need to help 
principals build networks of support to share effective practices, concerns, and ideas. “School 
leaders often work in isolated contexts”, Allistair explained, “but we want them to work 
with others, build their confidence to act decisively and build collective agency to address 
some of the challenges they face in schools.” 



He outlined 4 domains of leadership that should form part of the induction of principals. 
Together with members of their SMTs, school principals should work collaboratively across 
the four domains of leadership to support and strengthen teaching and learning. 

1. SMT curriculum management 
2. School capacity to support learning 
3. School culture and sense of order (routines , attitudes and values, creating a sense of 
belonging, an element of care) – as leaders we nurture and help create this school culture 
4. Community participation (how are parents and organisations around the school 
connected to the work of the school? Consider churches, business etc. How can the 
community support the school’s goals?) 

— Dr Allistair Witten 

Our principals shouldn’t be working alone. 
We should be asking this question at the 
district level: How do we provide systems 
wide support to schools? 



Allistair went on to discuss key elements of effective professional development for principals 

and teachers. He explained that professional development is: 

 

– a personal and professional growth path that is based on learning, developing skills and 

changing behaviours 

– building a continuum of incremental development experiences (not a once-off, it’s not just 

about changing structures and policies)  

– about changes that happen inside of the mind (mindset, skills, dispositions, attitudes)  

– building agency (the ability to act in a situation and change it (from learning to acting) 

Allistair noted a few important points to be cognisant of when thinking of principal induction 

and the continuous professional development of educators in the South African context, 

namely: 

 

1. Professional development has little effect unless it is deliberately connected to the realities 

and challenges teachers are facing in the classroom 

2. Teachers learn most in settings in which they actually work, collaborating with each other in 

engaging with some of their teaching challenges 

3. The core of teachers’ work is isolated and happens in the ‘private space’ of the classroom 

4. The organisational system of supervision in many schools is at times not conducive to 

professional growth and development 

5. Collaboration & collegiality amongst teachers assists professional growth in the school 

6. The more you collaborate as a teacher, the greater your confidence in your ability to teach, 

engage learners and manage a classroom 

He concluded by expressing the urgent need to develop a connecting thread in principal 

professional development, that is a South African standard for school principals comprised 

of the following interconnected facets: 

 

– Professional Learning Communities (PLCs) 

– Communities of Practice (CoPs) 

– University leadership development studies 

– Leadership conferences/seminars, etc. 

– National DBE programmes, ACE/ADE 

– Induction (appointment), 

coaching/mentoring 

– Teacher/Leadership development 

programmes 

– School Improvement / Support 

programmes 



04 PANEL OF PRINCIPALS 

After Dr Witten's presentation a panel comprising Willem Jacobs (Laerskool Impala), Seipate 

Moloi (Roseview Primary School) and Andre Van Vyk (Curro School Edenvale), all recently 

appointed school principals, were invited to engage with questions related to their journey as 

new principals. This dialogue is captured below.  

Q: Can you briefly describe how things have been going at your school since your 
appointment to the position of principal?

Willem: It’s a great privilege being a principal of this school. Leading a diverse group of 
people is a difficult task. You’re dealing with a lot of emotional baggage that existed before 
you got there, and you haven’t been trained to manage it. It’s been a big learning 
opportunity. 
 
Seipate: It's been a roller-coaster. When you become principal you realise that you don't 
really know the people you thought you knew. I’ve learned to calm down and put things into
perspective because everyone in the office is easily stressed.  



Through the years I’ve been able to let things settle down to see a clear way through my 
principalship.  
 
Andre: Coming from a private set up, it’s different. Opening a school is not an easy task. From 
building the building, to engaging with the community, to setting a new order. It’s long hours
and there’s nothing you take for granted. Anything that is supposed to happen, you have to 
make happen. Planning and setting up a school has been a wonderful learning curve. My 
perspective is completely different from my colleagues as I haven't moved into a school with 
existing problems. For me it’s been about creating a good staff culture by choosing the right 
staff and developing them.  

What training/professional development opportunities have you been involved 
in since your appointment as principal? Have these been helpful? 

Willem: I’ve learned a lot from principals who have been in their position longer than me. I've 
learned how they handle situations in their schools and how they’ve structured policies. If 
you’re looking for a good training and professional development space, send your principals 
to veteran principals so they can ask the important questions. You can do a lot of professional
development courses, but you’ll still have a lot of questions regarding policy and law so if 
you’re looking for effective training go to a principal who has been in a similar position and 
learn from them. 
 
Seipate: I agree with my colleague. Through the BRIDGE School Leadership CoP I've been 
able to meet with principals. I see that I'm not the only one going through particular 
challenges. You can learn theory, but practically you need training from acting principals. 
Training run by the District has assisted a lot too. 
 
Andre: The Curro group has a mentorship programme that connects new principals to 
veteran principals. There are things that happen daily that no training can prepare you for. 
Knowing you have someone to talk to who is at your level and who has been through what 
you’ve been through is a big help. Our induction programme guides the move from a senior 
management position to principalship. It’s a huge change and that can be daunting. The 
induction cannot be management based, it cannot be about ticking boxes. To a large extent 
being a principal is mainly a leadership position and if you focus on management and lose 
sight of the leadership aspect you lose control of the school. An important part of our 
induction is focused on the leadership role, not the managerial role. Getting people to 
understand what your vision is as a leader is crucial. 

Can you describe some of the change initiatives you are working on or some of the 
challenges you are trying to address at your school right now?  

Willem: I have a young staff  so I’ve been thinking about implementing something that they 
can relate to so they can improve their teaching in the classroom. 



I’ve started a project whereby I've incorporated digital technology in the classroom and the 
younger staff have really embraced it. However not all the staff members are as tech friendly 
as the youngsters so what I’ve done in my staff room is ask some of the younger teachers to 
present a lesson to more veteran staff members. They've embraced it and have thanked me 
for creating a platform for them to learn about technology. 
 
Seipate: I have a lot of new teachers between the ages of 24-25 and the first challenge was 
the inappropriate clothes they wore to work. As a principal it was difficult to discuss this with 
them. I didn’t want to make them uncomfortable. Finances were an issue too. Teachers 
wanted to know what was happening with the school's finances. I've tried to be more 
transparent about this going forward. 
 
Andre: There are a lot of new teachers at my school too. Many of them have just completed 
their PGCEs and have fantastical ideas, but then they walk into classrooms and encounter a 
different reality. I've had to sit with them and provide support and direction. Teachers also 
have huge pressures on them from parents who expect their children to achieve 80% in their
school work. Getting parents to understand the reality of where learners are has been a 
challenge.  

As you reflect on your journey as a principal, what areas of leadership development do
you require for ongoing growth? 

Willem: When I was appointed I thought, ''great this is what I’ve always wanted," but that 
was short-lived when I started to see what was really going wrong in the school. Induction 
programmes need to teach principals about human relations, about how to build effective 
relationships with staff to better support them, and with learners as well. Learners come 
from different backgrounds and principals need to be capacitated to counsel them and be a 
father figure where needed. We also need to learn how to build good relationships with 
parents who are key stakeholders and critical to the growth of the school and policy making 
process. Principals need to know where to draw the line between right and wrong. Having a 
background in educational law is also important.  
 
Seipate: What I need to do is deal with angry staff because they become so angry that the 
school becomes unruly. The other thing is developing and implementing existing school 
policies. We do have policies, but we don't implement them until the last minute.  I’d also like
to become a more impactful leader by unlocking a higher purpose in myself and my team 
and the school as a whole. I think I need development to be able to recognise learners who 
have challenges. We teach these learners, but we don’t know their personal and lived 
experiences. We might think this person is always late, but we don’t know if this child is 
getting love at home.   



Andre: I think for me the biggest challenge as a leader is to look forward and think, what are 
these kids heading into? What will their futures look like? Moving out of what we know and 
trying to produce something that they can buy into. The importance of 21st century 
education and how we go about it as school leaders is crucial. Imparting knowledge as we 
were taught when we were in school doesn’t work anymore. We need to think differently 
about teaching and I’d like to develop myself in this area.   

05 QUESTIONS & ANSWERS 

After the panel discussion, Mduduzi invited questions and comments from the floor. Key points
from this engagement are captured below. 

ICT

Technology has the ability to enhance relationships between teachers and learners. 
When used effectively, it can help make teaching and learning more meaningful and fun as 
learners are able to collaborate with their own classmates through technological 
applications. The issue of implementing ICT across schools, from the staff room to the 
classroom, is one many prinicpals face. Veteran teachers may be resistant to new 
technologies. It may be useful to have younger teachers support older staff in the use of 
ICTs. This encourages staff collaboration and the sharing of effective practice. 

APPOINTMENT OF PRINCIPALS  

How can legislation change to ensure the recruitment, selection and appointment of 
qualified school leaders? The decision to appoint principals is often a bureaucratic one rather 
than one  based on criteria located in the teaching and learning. It’s vital that when we select 
candidates our criteria for selection is based on what contribution the applicant can make to 
strengthening teaching and learning as the first priority. This applies across the board to 
teachers and SMTs. 

SCHOOL CULTURE

School leaders need to pay attention to the culture they want to create in their schools. 
Culture is about vision. School leaders need to consider the school's vision and the values 
connected to that vision, and this in turn informs behaviour. With regards to the issue raised 
by a panelist vis-a-vis dress code, we need to engage with it in the broader context of the 
school culture and values. Your appearance commands a certain amount of respect and 
esteem. As an educator, we need to differentiate you from a learner or a person on the street.
Engaging teachers in determining the dress code and other matters related to school 
culture ensures their buy-in. 



CAPACITATION 

How does our university curriculum prepare or ensure that educators are ready to be 
principals? We don’t have pre-service courses that include a leadership component. We 
need this instilled into teachers from early in their careers. We must work more closely with
SMTs and HODs and develop them together with the principal to lead teaching and 
learning in schools. If we give them those opportunities to develop themselves early on 
they become natural candidates for principalship in the long term. 

FINANCES

Schools and their governing bodies have broad financial responsibilities, including 
managing funding from the respective provincial department, setting and managing 
school fees, preparing the school’s budget as well as raising additional funds to augment 
the school budget. Transparency and accountability are key to the management of school 
finances. Principals and SGBs need to give teachers and other stakeholders sight of the 
decisions made in terms of resource allocation. 

CURRICULUM COVERAGE 

Teachers are under immense pressure to cover the curriculum within restricted time- 
frames. This often leads to some learners being left behind. Curriculum coverage is about 4
important components: what the teacher says they’ve taught, what the learners have 
learned and in what time period, and at what level of difficulty. If we can get school leaders 
and educators to focus, reflect on and improve just the first two, we’ll make huge strides 
towards improving curriculum coverage. Additionally, we should consider having subject 
advisers in schools to support curriculum delivery by setting out what should be taught 
each week and doing basic prep for teachers. They would also be encouraged to perform 
classroom observations to foster a sense of accountability in teachers.



The CoP is reminded of BRIDGE’s knowledge management role. All 
meetings, presentations and discussions are captured and shared on 
BRIDGE’s Knowledge Hub, to access the Knowledge Hub, click here.  

06 CLOSING REMARKS

In closing the questions and answers session, Allistair summarised the discussion as follows:

The key thing that came though from all the panelists was a focus 
on relationships. As leaders our work is based on professional 
relationships of guidance and support. Those relationships are 
built on trust. If you build trust in your school your colleagues and 
parents will follow. We build trust in 4 ways: 1) by showing respect 
2) by being competent in what we do (we give our best and are 
always striving to do better which is why mentoring and PD 
is important) 3) by having integrity (what I do and what I say must 
be the same thing), and 4) through personal regard (showing that 
you care both personally and professionally).  

— Dr Allistair Witten

Dr Anusha Naidu, Head of the Matthew Goniwe School of Leadership and Governance 
(MGSLG), brought the day's events to close by thanking the panelists and CoP members for 
their participation and perspectives. 

http://www.bridge.org.za/knowledge-hub/

