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BRIDGE Monitoring & Evaluation Community of Practice 
Meeting held on 4 June 2019 at Tshikululu  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

THEME 2: Measurements/Indicators/Targets 

 

Mentimeter Activity: Know your indicators (Nyaradzo Mutanha, Tshikululu) 

 

The session kicked off with an online ‘quick quiz’ through Mentimeter, an interactive software voting 

and rating app (find at https://www.mentimeter.com/). The aim of this light-hearted activity was to 

share current understandings of Theme 2. Some example questions and answers are given here.   

 

Question 1: What’s the difference between an outcome and impact indicator?  

Sample answers:  

 
 

 

 

 

Question 2: What are CREAM, SPICED and SMART indicators?  

 

 

 

 

 

 

Note: SMART is correctly defined. The other acronyms are explained below.  

CoP 1 Impact/  Return on Investment/  
Theory of Change  

CoP 2  Measurement/ Indicators/ Targets  

CoP 3 Failures/ Learnings  

CoP 4  Sustainability/ Context  

Cross-cutting 
themes  

Timing/ Technology / Funding  

 

     

                

The Top Ten M&E Terms to Take Away for 2019  

 
The programme for the 2019 M&E CoP quarterly 

meetings has been headlined as ‘Top Ten M&E Terms 

to Take Away for 2019’. Each CoP meeting will focus 

on a cluster of key M&E concepts, and give 

participants opportunities to explore what these 

mean in practice.  

 

The CoP facilitator Margie Roper introduced the theme 

for the second CoP of the year: Measurement, 

Indicators and Targets. Of the approximately 60 people 

present, most came for NGOs, with some M&E 

professionals and some funders also present.  

 

 

https://www.mentimeter.com/


 

2 
 

M&E CoP 19-03-2019 

 

 

 

 

 

 

 

Presentation: Identifying indicators for monitoring and evaluation  

(Nyaradzo Mutanha, Tshikululu)   

 

Nyaradzo introduced her presentation by using the analogy 

of a car dashboard, which allows the driver to understand the 

car’s performance during a journey. In the same way, we 

need a ‘dashboard’ to measure various elements and stages 

during the ‘journey’ of a programme or intervention aimed at 

improving conditions in a social sector. Indicators are one 

tool on the monitoring and evaluation dashboard.  

 

As explained below, the basic building blocks of any 

programme consist of inputs (and activities), outputs, outcomes and impact.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CREAM SPICED  

Clear  Subjective  

Relevant  Participatory  

Economic  Interpreted and communicable  

Adequate  Cross-checked and compared 

Monitorable  Empowering  

 Diverse and disaggregated  

See slide 16 of Nyaradzo 

Mutanha’s presentation for 

more detail. Link given 

below. 

 

 

Click here to view Nyaradzo’s presentation. 

Each slide of the presentation takes the 

viewer through various concepts linked to 

how indicators are used in M&E, explaining 

terminology and applications.  In addition, 

Appendix 1 to these Meeting Highlights 

explains some basic M&E Terms.  

     

                

https://bit.ly/2KzjY3E
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Indicators are vital for measuring progress in a project, serving as benchmarks against which to 

evaluate evidence and data gathered through the different building blocks given above, and at 

different stages of the project.  They are essential tools for documenting the project, and synthesizing 

and analysing the data (whether this is quantitative or qualitative) collected. A general principle for 

indicators is that these are mutually exclusive, and specific in what each measures. As tools they serve 

the following vital functions:  

 Highlighting trends and problems  

 Giving predictive warning signals about future conditions that might affect the way the 

programme rolls out 

 In the light of the above two functions, they can inform corrective adaptations to the project 

activities (especially when compared to targets) 

 Helping project managers (and other stakeholders) to evaluate the effectiveness of how the 

project is being implemented and managed. 

 

Indicators also serve to question ‘how well’ each stage of a project (inputs, outputs, outcomes and 

impact) has been carried out, and what has been achieved. Nyaradzo then gave concrete examples of 

elements in a results chain, and what kind of indicators might relate to these results (see slide 11). She 

stressed that indicators are not the same as the goals or results of a project; indicators need to 

measure something that shows change, as progress towards a goal.  

 

Nyaradzo then took participants through the series of steps required in selecting indicators which 

would be relevant and appropriate for a particular project, referencing the SMART, CREAM and SPICED 

indicators already discussed (see slides 14, 15 and 16). She noted that selection of indicators needs to 

be linked to the results desired, which in turn may be based on a needs analysis, baseline data and a 

theory of change. There are lists of generic indicators which could be used or adapted for specific 

projects, and slide 18 gives a useful list of links to information on these. 

 

Tshikululu uses the CREAM indicators and has developed a rating scale (see slide 17) to determine 

whether or not these are appropriate. Nyaradzo gave an example of an inappropriate indicator for the 

Epoch and Optima Maths Challenge Project: ‘Number of Teachers in SA’. This indicator would be given 

a low rating as it is not relevant to this project: it is not a change measurement tool, and would not in 

any case yield useful information in relation to improved learner maths performance, one of the goals 

of this particular project.  

 

She then discussed the need for indicator protocols, relating to the ways in which data is collected, 

documented and reported on, and the quality of the data. In essence, indicator protocols help to 

quality assure data in terms of its validity, reliability, integrity, precision and other criteria. Protocols 

are important for accountability if there are different service providers involved in a programme. In 

addition, they ensure consistency of collecting and reporting on data by different field officers, and 

thereby support sustainable evidence collection in a project. An example of a set of indicator protocols 

is given in Appendix 2.   

 

Finally, Nyaradzo discussed the concept of setting targets; without targets, there would be no 

indicators, as indicators measure progress towards targets. Targets need to be relevant and realistic 

in relation to the project context and its overall goals. Targets can be developed from a number of 
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sources, such as primary research (e.g. census data), or government goals, needs analyses, 

information from prior projects and so on.  

 

 

 

DISCUSSION   

 

Here is a summary of points made from the floor in relation to the presentation, and on the theme in 

general. 

 

 The choice of using CREAM over the other models such as SMART or SPICED might depend on 

the organisation, or funder requirements, the nature of the project and the sector in which it 

takes place, and the type of data required. There are overlaps between these different 

models.  Some differences were however noted. SMART indicators tend to be linear and 

directive, driven by a sequential log-frame mentality. The orientation of the SPICED model is 

different, being more nuanced and participatory, bringing in qualitative aspects which might 

be more appropriate for social change interventions. CREAM has an additional focus on cost. 

 

 We should not ignore the idea of ‘drivers’ of human behaviour when thinking about indicators. 

There are always intrinsic dynamics driving an outcome as well as external factors. Logic 

models are often very linear, but we need to recognise that change is complex and iterative. 

Certain types of drivers may fit into the Theory of Change.  

 

 Quantitative indicators are easier to develop than qualitative ones, but both are necessary. 

Quantitative indicators (e.g. uptake of a service, or attendance figures) could be used to infer 

qualitative change (e.g. more positive attitudes towards a service, or participation in an 

opportunity).  

 

 Some of the difficulties of measuring changes in attitudes were discussed. Frequently this is 

done through survey questions or focus groups, but it could also be done through observation 

of behaviour. It was noted that evaluators should be careful of self-reported data.  In addition, 

we need to be aware that people are sometimes coached in projects about how to respond 

to M&E questions, and there needs to be some cross-referencing to check this kind of data. 

Some pitfalls can be avoided by asking questions in open ended ways: for example, presenting 

scenarios and asking opinions on what is right or wrong, rather than direct questions where 

the expected/ desirable answer is obvious.  

 

  It was also noted that sometimes our monitoring questions do not give people the scope to 

tell you what they might wish to share; for example, asking ‘Was this useful?’ may not be the 

best way to find out what the respondent actually needs. In addition, there may be language 

issues which interfere with genuine responses. One way of opening up the scope of responses 

is to bring ‘learning, reflection, planning, action’ cycles into data gathering from beneficiaries 

or other participants. Questions here are generic and open (e.g. what happened? How did you 

feel? What would like to change? What are you going to do about it?), thereby giving scope 

for people to express themselves, and (hopefully) building in future action.  It must stressed 
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though that these broader ways of gathering direct data from beneficiaries or other 

stakeholders are more time consuming and thus more expensive, and also yield diverse data 

that is less easy to categorise.  

 

 As soon as you measure or research a system this itself has an impact which causes change. 

This links to the general problem of attribution in projects.  Other issues related to attribution 

include the need to take into account the impact of other variables, such as parallel or similar 

activities going on (e.g. other STEM programmes in the same schools), and community factors 

(such as socio-economic factors which might impact on student attendance). The use of a 

baseline, and the use of control schools, can help with identifying attribution. We also need 

to be mindful of attribution when reporting on our projects. Note that attribution was 

discussed extensively in the previous M&E CoP of March 2019; click here for these Meeting 

Highlights.  

 

 While monitoring (as the regular gathering of project information) is ongoing, some evaluation 

activities can also be done during project activities instead of a final assessment at the end of 

a project. Even in a workshop session, evaluation questions can be asked at the start, middle 

and end of a session (as in the reflection/ action cycle noted above). Both monitoring and 

evaluation should be embedded in a project, with enough time allocated to cycles of reflection 

in a project.  

 

 Implementers and evaluators don’t always have control over indicators, as funders sometimes 

require certain indicators to be met, while the programme context may not allow for this. In 

addition, funder protocols sometimes focus on factors such as frequency, inclusion and 

exclusion, but may neglect more qualitative measures. For example, the success of a training 

intervention should not be measured simply by attendance numbers, but also by completion 

and some form of value assessment. Funders therefore need to understand the sector they 

are supporting. However, it is important that funders have well-structured indicator protocols 

as they may need to ensure that multi-partner projects (or even different projects in a sector) 

are collecting indicator data in the same way. One example of what appears to be a minor 

difference in data collection was given: collecting beneficiary data through ‘date of birth’ as 

opposed to ‘actual age’ during the project could skew data in longitudinal tracking later on 

down the line.  

 

 

GROUP WORK  

 

Aim and context  

The aim of this activity was to give CoP participants an opportunity to engage with different types and 

levels of indicators in relation to a Theory of Change (ToC) and project outcomes. To this end, groups 

were given a ToC and a set of indicators for a specific project, asked to develop their own indicators 

for this project and then reflect on the given project indicators. This activity is also aimed at generating 

reflection on how indicators relate to participants’ own work.  

          

           

http://www.bridge.org.za/wp-content/uploads/2019/04/BRIDGE-ME-CoP-Meeting-Highlights-019-03-19.pdf


 

6 
 

M&E CoP 19-03-2019 

Participants were given the Epoch and Optima Maths Challenge Theory of Change (see Attachment 3 

at the end of these Meeting Highlights) and an illustrative set of indicators and protocols for the 

project (see Attachment 2). Rhulani Ramela from Tshikululu gave the CoP a high level overview of the 

programme to give context for this activity.  

 The overall goal of the Maths Challenge programme is to improve maths performance in the 

Grade 12 NSC results, in order to increase access to higher education institutions (HEIs) for 

STEM diplomas and degrees, in particular for African students. Improved maths outcomes are 

based on other targets such as higher enrolment in mathematics instead of mathematical 

literacy, and the achievement of quality passes (that is, 60% and above) to ensure that learners 

who enter HEIs will cope with their degrees.   

 Funding for 67 schools has been in place for the past 12 years. The project takes a schools-led 

approach in that schools assess their own needs and requirements to improve their Grade 12 

learners’ maths outcomes, and present their project budgets to Tshikululu to approve 

disbursement for specific inputs (e.g. additional teacher or materials).  

 Thus far Tshikululu has worked with Quintile 4 and 5 schools (mostly former Model C schools 

in urban areas) on the assumption that better results will be achieved in functional schools, 

and that these schools also sometimes need assistance in improving their outcomes.  

 While the goal of increased participation in maths instead of maths literacy has been reached, 

the quality of passes has declined, with a number of possible reasons such as curriculum 

change identified for this trend. In addition, the maths competence of learners who enter at 

Grade 8 is frequently not up to standard, which is problematic for progression. The pipeline 

from primary schools into Grade 8 has been identified as a problem.  

 Tshikululu is currently developing a new strategy, which includes the selection of six primary 

schools for an intervention in the maths pipeline, and adds in some Quintile 1 to 3 schools.  

Group work report backs  

 

Some general feedback from discussions: 

 The problem statement in the ToC – ‘Lack of capacity to deliver quality education’ – was seen 

as a good place to start discussion, in the sense that knowing what to solve helps shape targets 

and indicators.  

 It is important to understand the difference between assumptions, indicators and outputs in 

this ToC. One way of clarifying some of the statements would be to link increases to a 

percentage (e.g. ‘20% more African learners choose maths in Grade 10 from year x to year x’).   

 The condition ‘manageable class size’ is seen as key to success, but how is this measured and 

how does it relate to attribution? 

 There is a need for a baseline assessment at Grade 8 as a starting point. The baseline and 

proposed activities will help determine indicators.  

Some comments on the indicators:  

 In the context of this programme, the role of educators is key. One group felt that there should 

be a set of indicators relating to the quality of the teaching, such as:  
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o Upskilling teachers in their content knowledge and in their understanding of how to 

teach it (pedagogical content knowledge or PCK). Indicators could relate to the 

number of interventions for these purposes.  

o Teacher motivation and engagement which translates into better teaching practice 

and learner engagement. Indicators could relate to measurement of ‘buy-in’, 

continuity of presence and hours of active contact time in the classroom.  

 Groups felt that indicators relating to other subjects were important (e.g. indicators 2, 3, 5 

and 6) on the given list. Other subjects will affect a learners’ Academic Points Score (APS) for 

university entrance; English is the medium of instruction and assessment; and other STEM 

subjects provide the context for access into tertiary STEM programmes.  

 Indicator 11 (eligibility to apply for science-related tertiary studies in Grade 12) is key to 

confirming whether the intervention and the intermediate measurements work.  

 The idea of a ‘quality pass’ rather than just a pass should be clearly expressed in all indicators.  

 Should there be indicators relating to drop-out rates in Grades 10, 11 and 12 once maths has 

been selected as a choice?  

 Success at university in STEM subjects is not only related to the achievement of high marks in 

NSC results, but also the ability to apply concepts. Is any follow-up tracking done on retention 

in STEM subjects at university?  

 

TOOLS AND RESOURCES 

 

Jerusha Govender from SAMEA pointed to the following:  

 The Better Evaluation website https://www.betterevaluation.org/ is a good starter resource 

and contains links to measure and indicators.  

 Search indicators on the website https://www.intrac.org/. 

 Come to the SAMEA conference for face-to-face input in October 21st to 25th. SAMEA members 

get a discount on conference fees. The theme for this year is ‘Shaping M&E for a Sustainable 

Future’, and includes workshop and presentations around the following themes.  

 
Click here to see the conference brochure, and go to the SAMEA website https://www.samea.org.za/.  

  

     

                

https://www.betterevaluation.org/
https://www.intrac.org/
http://www.bridge.org.za/wp-content/uploads/2019/04/7th_Biennial_Samea_Conference_2019_-__First_Announcement_km.pdf
https://www.samea.org.za/
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APPENDIX 1: SOME BASIC M&E TERMS  

 

Monitoring 

Collecting project information regularly to measure the progress of your project or activity. This helps 

to track performance over time and to make informed decisions about the effectiveness of projects 

and the efficient use of resources. 

 

Evaluation 

Evaluation measures how well the project activities have achieved the project’s objectives and how 

much changes in outcomes can be directly linked to a project’s interventions. Together, we will refer 

to monitoring and evaluation as M&E. 

 

Data 

Data is the information that we collect about our project. Data can be collected in many ways, 

including with surveys, interviews or research. Data is used for both monitoring and evaluation. 

 

Indicator 

An indicator is a unit of measure that demonstrate change. Indicators show how successful your project 

is. Indicators DO NOT include the specific numbers or percentages that you would like to reach. Examples 

of indicators include: 

 The number of children who receive vaccines. 

 The number of students graduating within record time. 

 The percentage of learners passing matric.  

 The percentage of donated funds that reach families. 

Results  

These are the numbers or percentages that you have already achieved. Once your project is over, you will 

probably share results with funders, partners or interested stakeholders. Examples of results include: 

 987 children received vaccines in 2017. 

 35 students graduated in record time. 

 70% learners passed matric. 

 82% of all funds donated this year reached families 

 

Quantitative Indicators  

An indicator is quantitative if it measures a number, percentage or ratio. Quantitative indicators answer 

questions about “how much” or “how many.”  The examples used above are used below.  

  987 children received vaccines in 2017. 

 35 students graduated in record time. 

 70% learners passed matric. 

 82% of all funds donated this year reached families 

 

Qualitative Indicators 

An indicator is qualitative if it measures what people think, believe or feel. For example, how much a 

poor community is empowered may not be measurable in strict quantitative terms. But they can be 

graded based on qualitative finding. 

 



 

9 
 

M&E CoP 19-03-2019 

Indicator Tips 

 

Tip 1: Each indicator should measure only one thing. 

Incorrect 

- Number of teachers trained, and career guidance resources distributed 

Correct: 

- Number of teachers trained 

- Number of career guidance resources distributed 

Tip 2: Mix monitoring and evaluation indicators 

 

Monitoring Indicators 

-Monitoring indicators are on Input and Output level. 

In general, indicators that measure inputs and outputs will help you with monitoring. We often call these 

kinds of indicators process indicators. Process indicators tell you whether services are being delivered, 

whether participants are showing up, and whether staff are doing good work. Monitoring this kind of 

information is really important for decision making. 

 

Evaluation Indicators 

Evaluation indicators are on Output and Outcome level 

Will indicate whether an intervention made a difference or reached its intended objectives  

 

Tip 3: Mix quantitative and qualitative indicators 

Indicators can be divided into two types: quantitative and qualitative. Your M&E plan should include a 

mix of both.  

Quantitative indicators measure numbers. Let’s say that your team would like to provide a safe, positive 

space for youth to gather. An example of a quantitative indicator would be the number of youth who 

show up to your space every week.  

Qualitative indicators measure what people think, feel or believe. Let’s take the same example of an 

organization that would like to provide safe, positive spaces for youth to gather. A qualitative indicator 

would be how participants respond when they are asked: “what words best describe how you feel about 

this space?”  

Qualitative indicators sometimes get the reputation of being less valuable or accurate than quantitative 

indicators. This is incorrect. True, quantitative indicators have some advantages: for example, they are 

often easier to collect and interpret. However, qualitative indicators tell you different kinds of 

information. You will never find out whether your space really feels safe and positive, for example, by just 

recording how many people show up! A complete M&E plan will collect both types of information: 

quantitative AND qualitative. 

 

Tip 4: Research the indicators that other projects use 

Don’t invent your own, research indicators that have been used elsewhere.  

For example, the organization Demographic and Health Surveys, which operates in many countries 

around the world, has already created a sophisticated indicator for measuring wealth called the Wealth 

Index. -https://www.indikit.net/ - For Relief and Development Projects 

https://dhsprogram.com/topics/wealth-index/
https://dhsprogram.com/topics/wealth-index/
https://www.indikit.net/
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Targets  

These are the numbers or percentages that you would like to reach and the dates on which you would 

like to reach them. For every indicator, you will have at least one target. Examples of targets include: 

 900 children will receive vaccines by February. 

 30 learners will graduate in record time. 

 60% learners will pass matric. 

 85% of funds donated will reach families in 2019 

Inputs 

These are the resources that go into your project. Examples include: 

 money 

 activity space 

 an expert’s time 

Outputs 

These are the products or services that your project makes. Examples include: 

 homes built 

 loans given 

 workshops held 

 books printed 

 

Outcomes 

These are the positive effects of your project. Examples include: 

 participants learning new skills 

 the rate of an illness going down 

Impact 

This is the large positive change that you hope your project will create for the world. Examples include: 

 improving the health of a target population 

 improving the education performance of a target population 
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APPENDIX 2: INDICATOR TABLE for MATHS CHALLENGE THEORY OF CHANGE 

The table headings give an example of possible protocols.  

Indicator Description Data Source Frequency of 
Data Collection 

Responsibility 

1.Grade progression of 
learners 

The proportion of learners who 
participate in the intervention 
who are able to pass their grade 
and progress to next grade 

Grade 
academic 
results 

Annual  Programme 
Partner 

2.Average learner 
academic performance 
across subjects 

Learn performance is compared 
across subjects and the number 
of learners receiving the school 
intervention 

Grade 
academic 
results 

Annual Programme 
Partner 

3.Number of learners 
passing English (from 
Grade 8-12) 

The number of learners who 
receive the intervention who are 
able to pass English  

Learner 
academic 
results 

Annual Programme 
Partner 

4.Number of learners 
passing Mathematics 
(from Grade 8-12) 

The number of learners who 
receive the intervention who are 
able to pass Mathematics 

Learner 
academic 
results 

Annual Programme 
Partner 

5.Number of learners 
passing Science (from 
Grade 8-12) 

The number of learners who 
receive the intervention who are 
able to pass Science 

Learner 
academic 
results 

Annual Programme 
Partner 

6.Number of learners 
taking Science in 
Grade 10 
 

Number of learners who take 
Science as part of their subject 
choices 

Learner 
academic 
results 

Annual Programme 
Partner 

7.Number of learners 
taking Pure 
Mathematics in Grade 
10 

Number of learners who take 
Pure Mathematics as part of 
their subject choices 

Learner 
academic 
results 

Annual Programme 
Partner 

8.Number of learners 
obtaining quality 
passes in English from 
Grade 8-12 

Number of learners receiving the 
intervention achieving an 
English mark above 60% from 
Grade 8-12 

Learner 
academic 
results 

Annual Programme 
Partner  

9.Number of learners 
obtaining quality 
passes in Science from 
Grade 8-12 

Number of learners receiving the 
intervention achieving an 
English mark above 60% from 
Grade 8-12 

Learner 
academic 
results 

Annual Programme 
Partner 

10.Number of learners 
eligible to apply for 
Science-related 
tertiary studies in 
Grade 11 

Number of learners who meet 
the entrance requirements for 
Science-related disciplines at 
university level at the end of 
their Grade 11 year 

Questionnaire 
(Survey) 

Bi-Annually in 
the Grade 12 
Academic year 
of learners 
receiving the 
interventions 

Programme 
Partner 

11.Number of learners 
eligible to apply for 
Science-related 
tertiary studies in 
Grade 12 
 

Number of learners who meet 
the entrance requirements for 
Science-related disciplines at 
university level at the end of 
their Grade 12 year 

Questionnaire 
(Survey) 

Bi-Annually in 
the Grade 12 
Academic year 
of learners 
receiving the 
interventions 

Programme 
Partner 

12.Learner knowledge 
transfer 

A due diligence check at the end 
of a weekend session provided 
by the service provider that 
illustrates key lessons (in the 
words of the learner) that have 
been learned during the session. 

Photograph 
and self-
reported group 
learning 

Bi-annually Programme 
Partner 
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LIST OF PARTICIPANTS  

Facilitator: Margie Roper- Khulisa Management Services
Surname Organisation Email

Abram Kgari Oratile ECD Centre kakgari@yahoo.com

Akona Maja Instill Education akona@instill.education

Amkelwa Mapatwana JET Education Services amkelwa@jet.org.za

Arista Bouwer IBL bouwera@mweb.co.za

Benter Okelo BRIDGE benter@bridge.org.za

Caitlin Sidebottom The Philile Foundation caitlin@philile.org

Carmen Adams - Hoffman Early Care Foundation carmen@earlycarefoundation.org

Charne' Haak St Stithians College chaak@stithian.com

Christine Boxall Edunova Christine@africandet.org

Cullen Mackenzie CIE cullen@cie.org.za

Dineo Monye Sparrow Schools dineo.monye@sparrowportal.co.za

Dudu Makhari 18AEA Education dudu@makhari.co.za

Dumisani Dlamini dpdlamini@icloud.com
Edna Freinkel Readucate Trust freinkel.e@gmail.com

Freda Walters Save the Children Fwalters@savethechildren.org.za

Hazel Ncube Funda Afrika admin@fundaafrika.org

Jacob Peetja Tshikululu Social Invesment jpeetja@tshikululu.org.za

Jade Pieterse BRIDGE jade@bridge.org.za

Jenn Coles The Philile Foundation jenn@philile.org

Jenny Dry Institute for Balanced Living jennyjd@inst-bl.co.za

Jerusha Govender The Data Innovator jerusha@thedatainnovator.com

Junius Malema Readucate Trust ishe.malema@gmail.com

Keiana West keianarwest@gmail.com

Kelsay Correa CIE kelsay@cie.org.za

Khanyisa Saba Data Innovator info@thedatainnovator.com

Kopano Bokaba Tomorrow Trust hsp@tomorrow.org.za

Mandla Nkosi Greater Soweto Association greatersoweto4ecd@gmail.com

Lisa Januario ECD Upliftment Projects lisa@ecdupliftmentprojects.co.za

Lawrence Leseka JAMSA lawrence.leseka@jamint.com 

Melissa King BRIDGE melissa@bridge.org.za

Mmapula Raphotle Assitej SA mapularaphotle@gmail.com

Margie Roper Khulisa Management Services mroper@khulisa.com

Mary Webber Sparrow Schools mary@sparrowportal.co.za

Maryla Bialobrzeska SAIDE marylab@saide.org.za

Mthandazo Khumalo Phakami Academy mthandazo@kdis.ac.kr

Mthusi Morebodi Study Trust m.morebodi@studytrust.org.za

Nkhensani Baloyi BRIDGE nkhensani@bridge.org.za

Nobuntu Lange VW South Africa lange01@vwsa.co.za

Nomvuyo Munyu siyakholwatrans@gmail.com

Ongeziwe Nxokwana BRIDGE ongeziwe@bridge.org.za

Paul Fotoh CIE paul@cie.org.za

Paul Mukwena Norwood Primary paulkwena@gmail.com

Philani Hlengwa mothers2mothers philani.hlengwa@m2m.org

Randy Mremi Funda Afrika randy@fundaafrika.org

Reabetswe Modikwe Tshikululu Social Invesment rmodikwe@tshikululu.org.za

Rhulani Ramela Tshikululu Social Invesment RRamela@tshikululu.org.za

Sharon Ramborosa Study Trust s.ramborosa@studytrust.org.za

Sharon Ries jnhssa@gmail.com

Simangele Mphahlele eThuta sima@ethuta.com

Smangele Mathebula Help 2 Read smangele@help2read.org

Sive Nodada sive.nodada@gmail.com

Takalani Muloiwa Wits University takalani.muloiwa@gmail.com

Tanya Nel ECD Upliftment Projects and 

Consulting

tanya@ecdupliftmentprojects.co.za

Teboho Letuka t.dletuka@gmail.com

Tinashe Dzvoti SA Partners tdzvoti@sapartners.org

Tsholofelo Shounyane Theatre 4 Youth jhb@theatre4youth.co.za

Xolile Zondi Tshikululu Social Invesment xczondi@tshikululu.org.za

Zinhle Mkhabela New Leaders Foundation zinhle@newleaders.co.za
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APPENDIX 3 MATHS CHALLENGE THEORY OF CHANGE  


