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HOW DOES BRIDGE 
IMPROVE THE QUALITY OF TEACHING AND LEARNING IN SA?

WE LINK 
people in education 
through reflective 

learning forums and 
through project-based 

partnerships

WE SHARE 
knowledge products such 

as tools, resources and 
learning briefs

WE SUPPORT 
communities of practice 

that meet and share 
knowledge, resources and 

working practice

BRIDGE is recognised as an organisation that collaborates 
with others to deliver services, resources and products 
that are useful to the education community, and that can 
have an impact on practice. 

BRIDGE’s core functions include:  
• facilitating and convening reflective engagement in 

communities of practice
• partnering with others in education interventions 
• creating and sharing knowledge management products. 

BRIDGE CORE 
FUNCTIONS

CONVENING 
COMMUNITIES 
OF PRACTICE

KNOWLEDGE 
MANAGEMENT

Our vision is one of an education community which is connected, 
engaged and actively working together to improve the quality of learning 
outcomes. Through collaboration and the sharing of knowledge and 
working practice, the education community can promote improved 
system performance to benefit learners. Our mission is to provide 
the platforms and develop the resources that support these goals. 

BRIDGE believes that solving complex problems in education 
requires the views of diverse stakeholders, who all have a role 
to play in systemic improvements in education in South Africa. 
BRIDGE stakeholders include representatives from civil society, 
government, funders, educational practitioners, learners, teachers, 
principals, parents, research organisations, universities and unions. 

While this Annual Report covers the reporting period August 2017 
to July 2018, BRIDGE’s financial year remains July 2017 to June 2018. 

VISION AND 
MISSION 

E V E R Y  L E A D E R 
E V E R Y  T E A C H E R
E V E R Y  L E A R N E R

SCHOOL 
LEADERSHIP

TEACHER 
DEVELOPMENT

EARLY CHILDHOOD 
DEVELOPMENT 

LEARNER 
SUPPORT

CROSS-CUTTING THEMES 
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SCHOOL LEADERSHIP
Effective leadership is the foundation for successful learning in schools. 
Principals are key agents for change in the school environment and are 
vital to the improvement of our nation’s schools. BRIDGE believes in the 
transformative power of the principal to reshape a school, and to this end 
supports and capacitates school principals in their instructional leadership 
role.

TEACHER DEVELOPMENT
Competent and motivated teachers are arguably the most important school-
related factor influencing learner performance. Understanding the challenges 
teachers face is vital to developing and supporting an effective teaching force 
in our country. BRIDGE is committed to capacitating educators and works with 
a significant number of teachers and teacher development organisations  that 
use our forums to reflect on practice, to learn from each other and to share 
solutions.

EARLY CHILDHOOD DEVELOPMENT 
The early years of life are crucial, not only for individual health and physical 
development, but also for cognitive and social-emotional development. 
ECD is prioritised in education policy in South Africa, but its actual provision 
is fragmentary and functions to some extent in competitive silos. BRIDGE’s 
ECD communities of practice at a national level and in the Western Cape and 
KwaZulu-Natal work to understand provision and increase quality in this vital 
sector.

LEARNER SUPPORT
South African learners face numerous challenges, and therefore require a 
diverse range of support interventions. BRIDGE facilitates learner support 
in various ways; for example, by mapping and making information on 
various forms of provision and support services for learners accessible, by 
sharing resources and important lessons in relation to a range of topics and 
programmes, and by promoting collaboration between providers and funders. 

CROSS-CUTTING THEMES 
Where ideas, topics or dynamics are relevant to a number of aspects of 
education, BRIDGE describes these as a cross-cutting theme. Monitoring 
and Evaluation (M&E) is a major area of interest in which M&E approaches 
and tools relate to projects in any of the four focus areas. Another example 
of a cross-cutting theme is Information Communication Technology (ICT). 
Advances in ICT have dramatically changed the learning and teaching process; 
the many dimensions to using technology in education play out in all subject 
disciplines and stages of the education process, making this field a key theme 
across all four focus areas.

OUR TEAM

Knowledge Manager  
Sarah Lubala

Knowledge Manager 
Margie Vorwerk 

Knowledge Management 
Co-ordinator
Jade Pieterse  

Intern
Thando Moeng 

Chief Executive 
Officer
Vuyiswa Ncontsa

Senior 
Project Manager 
Benter Okelo

Senior 
Project Manager 
Patience Voller 

Project 
Manager
Kaley Le Mottee

OUR BOARD

John 
Gilmour

John 
Volmink

Teboho 
Mahuma

Shafika 
Isaacs

Samuel 
Isaacs

Nonhlanhla 
Masina 

 Alastair 
Campbell

Project 
Manager
Hassiena Marriott 

Project 
Coordinator
Ongeziwe Nxokwana 

Strategic 
Information Officer
Craig Johnson

Knowledge 
Manager
Melissa King 
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• Darryl Boswell 

• Peter Glover

• Thiru Govender

• Jeff Ilsley 

• Chimwemwe Kamanga 

• Zarina Khan 

• Charles Marriott

• Cynthia Moeng 

• Pat Sullivan  

BRIDGE FACILITATORS 

PROVINCIAL CHAMPIONS

Zoe Mann 
(Ikamva Youth) - Western Cape Provincial Coordinator

Patsy Pillay 
(Director of New Beginnings Training and Development Organisation) - 
KwaZulu-Natal ECD Champion

Mandy Le Grange
Western Cape Project Manager

8

CHAIRPERSON’S STATEMENT 

John Hattie claims that 
“… the greatest influence on student 
progression in learning is having highly expert, 
inspired and passionate teachers and school 
leaders working together to maximise the 
effect of their teaching on all students in their 
care. There is a major role for school leaders: 
to harness the expertise in their schools and 
to lead successful transformations. There 
is also a role for the system: to provide the 
support, time and resources for this to 
happen. Putting all three of these (teachers, 
leaders, system) together gets at the heart 
of collaborative expertise.” Extract from John 
Hattie, What Works Best in Education: The 
Politics of Collaborative Expertise. 

This continues to be the applied focus of the 
work of BRIDGE!

An additional reality rushing at all of us as we 
are thrust into the 4th Industrial Revolution is 
that the use of new technologies in education 
implies new teacher roles, new pedagogies 
and new approaches to teacher education. The 
successful integration of ICT into the classroom 
will depend on the ability of teachers to structure 
the learning environment in new ways, to 
merge new technology with a new pedagogy, to 
develop socially active classrooms, encouraging 
co-operative interaction, collaborative learning 
and group work. This requires a different set of 
classroom management skills. 

This continues to be the exploratory focus of 
the work of BRIDGE!

The work of BRIDGE is gaining significant traction 
through the development and co-ordination of 
action-based research methodologies, applied 
and tested within the safely held frameworks 
of communities of practice. Furthermore, 
through the distillation and dissemination of 
useful knowledge, BRIDGE draws people and 
ideas together to help to address the extreme 

inequity that is so embedded in our educational 
reality. Through this work BRIDGE takes part 
in the paradigm shift needed to ensure good 
preparation for 21st century reality.

BRIDGE remains committed to convening 
communities of practice, and developing and 
supporting the work of these communities, in the 
interests of transforming education in South Africa.  
BRIDGE continues to create, serve and support 
collaboratively within many shared platforms 
and directly with many partner organisations and 
institutions. 

In the past year, Vuyiswa Ncontsa and her 
team have deepened this work of collaborative 
knowledge creation and management. The voice 
of BRIDGE is now leading the national discourse on 
the effective creation and positive consequences 
of the approach of establishing and developing 
educational ‘Communities of Practice’.

Thank you to each member of the BRIDGE team 
for your commitment, creativity, focus and 
energy! Thank you, Vuyiswa, for all the bridges you 
continue to build in this fragmented educational 
context. The growth and development of the work 
of BRIDGE is real testament to your clear, directed 
leadership. 

Thank you to a dedicated BRIDGE Board team for 
taking fiduciary responsibility and enabling and 
inspiring the important work that we are all doing 
together to ensure that our children are loved 
and cared for and well prepared for the emerging 
uncertain 21st century challenges.

John Gilmour
BRIDGE CHAIRPERSON
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If ever there was a time when South African 
citizens needed to collaborate more and support 
work that seeks to improve education outcomes, 
it is now. The lack of faith in political systems, 
the rise of populist movements, the increase in 
service delivery protests – these have all been 
fuelling unrelenting deep societal fears. All these 
challenges have a direct impact on education, a 
societal responsibility identified as an apex priority 
for the South African government. The 2017 
Edelman Trust Barometer found that, globally, the 
South African government was the least trusted 
by its people, with only 15% of citizens affirming 
their trust in the government. In the study, 56% 
of respondents trusted business, 39% trusted the 
media and only the NGO sector was stable with 
trust levels of 58%. These trust deficits fuel beliefs 
that the system is no longer working: the study 
shows that 59% of its respondents would rather 
believe a search engine than a human editor, 
and are nearly four times more likely to ignore 
information that supports a position they do not 
believe in.

Harold Duarte-Bernhardt rightly says that trust 
is involved in all the basic elements of a healthy 
relationship: love, respect, consideration for 
another person, communication, commitment 
and honesty. Capitalising on the perception of 
civil society that NGOs are more trustworthy 
than the other pillars, BRIDGE has a role to 
play in facilitating collaboration among other 
stakeholders who would not necessarily know 
how to partner with others. No assertion was 
clearer than that made by a government official 
who recently acknowledged that they do require 
assistance in eliminating silos among government 
departments.  

We would also like to thank all those who gave up 
their time and expertise to share presentations 
and insights at community of practice meetings. 
Presenters are experts in their fields, and 
during this period have included government 
representatives and officials, academics, NGO 
and private provider representatives, teachers, 
principals, and other education practitioners of 
various kinds. 

Not all organisations or individuals who presented 
during this reporting period can be mentioned by 

name. All presentations and related discussions 
are, however, captured in community of practice 
Meeting Highlights reports, available on the 
BRIDGE website: we hope that members of 
the education community will use the BRIDGE 
Knowledge Hub to explore what has been 
discussed in their areas of interest over the past 
year. 

We also thank our community of practice 
members for their continued support. 

BRIDGE is grateful to our funders for their support during this 
period. We would also like to thank those who supported us by 
offering venues for community of practice meetings. 

Across all its stakeholders, BRIDGE has invested 
heavily in building trust and a sense of common 
purpose. Letting go of the need to control the 
outcomes, painstakingly building trust over time, 
and trusting the process have been critical in 
doing our work in a sustainable manner. Over 
the past year, BRIDGE has tirelessly worked on 
strengthening existing stakeholder relationships 
as well as establishing new ones for the 
sustainability of our work. This is evidenced by 
the number of donors who have committed to 
partner with BRIDGE for multiple years. Other 
partnerships, such as that with the South African 
Monitoring and Evaluation Association (SAMEA), 
will strengthen BRIDGE’s accountability metrics 
and systems at organisational as well as at project 
level. This cooperation is also evident in our M&E 
CoP members, who have developed feedback 
loops that report on progress made with tools 
shared at the M&E CoP meetings. 

BRIDGE would not be able to effectively do its work 
without its talented staff, its supportive board and 
the funders whose investments catalyse change in 
education. For this we are grateful and indebted 
to all our stakeholders.

Vuyiswa Ncontsa
Chief Executive Officer

MESSAGE FROM THE CEO
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THANK YOU

BRIDGE’S FUNDERS 
2017-2018

• Anglo American Chairman’s Fund
• Anonymous Donor 
• ApexHi Charitable Trust 
• Barloworld 
• Deutsche Bank
• European Union 
• Gauteng Educational Trust 
• Grindrod Family Centenary Trust 
• JET Education Services
• Old Mutual Foundation
• Oppenheimer Memorial Trust 
• Penreach
• Rand Merchant Bank Fund
• Sasol Social and Community Trust 
• Telkom Foundation
• The Standard Bank Tutuwa Community 

Foundation
• Zenex Foundation 

VENUE SUPPORT 
2017-2018

• Barloworld
• IBM Offices 
• JET Education Services 
• Matthew Goniwe School of Leadership 

and Governance 
• Rand Merchant Bank 
• READ Educational Trust 
• Rodean School 
• SASOL Global Foundation 
• Tshikululu Social Investments
• Telkom 
• Wits School of Education 
• Zenex Foundation 

Go to the Knowledge Hub on the BRIDGE website to find all our Knowledge Products and Meeting Highlights.  

1110

http://www.bridge.org.za/knowledge-hub/
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Through funding from one of BRIDGE’s donors, 
BRIDGE commissioned an independent Outcome 
Harvest1 Evaluation, which investigated the 
extent to which BRIDGE was meeting its strategic 
objectives. This evaluation found ample evidence 
that BRIDGE is filling a unique gap in the education 
space. Furthermore, BRIDGE was found to be 
successfully fostering collaboration, sharing on 
a large scale, as well as connecting people who 
otherwise would not have had an opportunity to 
exchange ideas. These connections were found to 
lead to a variety of manifestations of the BRIDGE 
high-level outcomes in different contexts. BRIDGE 
is indeed linking policy and practice, maximising 
resources and reducing duplication, and spreading 
effective practice in each of its focus areas. 

In the Early Childhood Development CoP context, 
examples of linking policy and practice were 
found. These include the ECD CoP’s coordinated 
response to the government proposals for the 
Integrated National Early Childhood Development 
Policy, and its submission on the occupational 
ECD qualification at NQF Level 4. The CoP has 
also developed a Quality Reflection Tool for 
ECD practitioners that the members themselves 
piloted and started using – an excellent example 
of how BRIDGE harnessed the social capital in 
the CoP to ensure that a better understanding of 
quality in ECD is available.  

In the Learner Support focus area, the joint 
mobilisation of resources manifested in the 
development of a post-school access map, which 
highlights the various pathways that an individual 
could take when transitioning from school to 
further education or the world of work. The 
access map has influenced practice in various 
ways; a donor noted that it clarified their view 
of existing provision, and an implementer noted 
it enabled them to refine their intervention 
strategies.  Another notable example of this CoP’s 
contribution to the spread of effective practice is 

The evaluation also found that BRIDGE is 
reaching a remarkably large number of people 
with highly valued inputs, given the size of its 
staff complement. That said, BRIDGE’s reach is 
too concentrated in Gauteng, and the Western 
Cape. A tremendous opportunity exists for 
BRIDGE to extend its footprint across the country. 
This suggests that BRIDGE should explore how 

the school profiling guideline, which helps those 
interested in starting an intervention in schools 
understand the context and characteristics of the 
school. Interviewees who used the resource said 
it helped them to enhance their school selection 
strategies. The Monitoring and Evaluation CoP 
within the learner support area has also had 
success in linking with another network, the South 
African Monitoring and Evaluation Association2  
(SAMEA). 

In the area of Teacher Development, working 
practice has been shared in a number of ways, 
both through CoP meetings and through special 
projects. Through a joint effort between School 
Leadership and Teacher Development, CoP 
members set and shared a common mathematics 
assessment across schools. After the assessment 
was conducted and marked, the CoP members 
conducted a joint analysis of the findings. Through 
this process, the analysis capacity of participating 
schools was built, useful data was obtained that 
could be used to intervene in classes, and the 
discussion of the CoP could be targeted further 
based on the identified gaps. The assessment 
results illustrated areas in which learners 
struggled, which was especially useful in helping 
teachers plan remedial lessons. 

The School Leadership CoPs provide a safe space 
for principals to share their challenges, and 
conduct joint problem solving. The CoPs not only 
offer an opportunity for exchanging ideas, but also 
a platform for mobilising resources. In one school, 
a feeding scheme was reinstated with donations 
from other schools. With input from CoP members, 
BRIDGE developed a principals’ planning tool to 
help principals to respond to the annual School 
Self Evaluation process. BRIDGE also provides a 
unique response to a policy imperative: in BRIDGE 
CoPs, principals accrue points for Continuous 
Professional Teacher Development purposes with 
the South African Council of Educators (SACE). 

technology could be used to bring education 
innovations closer to less resourced settings, 
especially the rural provinces.  Additionally, 
social network analysis also provides an exciting 
opportunity to extend BRIDGE’s understanding 
of its impact, and the use of this form of analysis 
is being investigated as part of strengthening the 
organisation’s M&E initiatives. 

EXTERNAL EVALUATION OF BRIDGE  

1.  A six -step evaluation process with a strong focus on verification of information through detailed beneficiary interviews.
2.  An evaluation network that is broader than the education sector, where BRIDGE contributes education specific input into the SAMEA 
     network, and SAMEA contributes evaluation specific input into the BRIDGE M&E CoP

BRIDGE STATS   AUG 2017 - JUL 2018

ORGANISATIONS
1264

MEMBERS
3384

CoP MEETINGS 
106 4 696 028 

BENEFICIARIES

WEBSITE PAGE VIEWS

58 257
WEBSITE VISITORS

26 558
FACEBOOK FANS

1 289
TWITTER FOLLOWERS

10 004
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NATIONAL
• Principals Upfront Dialogues  

PROVINCIAL
• Western Cape School Leadership Community of Practice

LOCAL
• Ekurhuleni North 2 Principals Community of Practice
• Ekurhuleni South 1 Principals Community of Practice
• Ekurhuleni South 2 Principals Community of Practice
• Gauteng East 1 Principals Community of Practice
• Gauteng East 2 Principals Community of Practice
• Gauteng East 3 Principals Community of Practice
• Gauteng East 4 Principals Community of Practice
• Sedibeng East Principals Community of Practice
• Sedibeng West Principals Community of Practice

The nine local communities of practice for principals are 
supported by the Gauteng Department of Education. The 
CoPs meet on average six times per year and are hosted by 
the participating principals on a rotational basis.  A concerted 
effort has been made during this period to encourage 
and capacitate principals to use the Data Driven Districts 
Dashboard effectively, including downloading reports and 
interpreting the data. 

ACTIVITIES

KEY TRENDS

During this period the main focus continued to be on 
practical management in relation to prioritising areas for 
school improvement.  This included planning and a drive 
towards using data effectively.  

 

Local Principals Communities of 
Practice  

1

Thank you so much for the Dashboard 
training. My HoDs were busy with 
possible retention schedules this morning 
and I gave them a quick tour of the tools 
available on the Dashboard.  Not only 
were they impressed with me, but with 
the Dashboard as well, and will be using 
it from today, making their lives easier! 
The CoPs are the most useful meetings I 
have been to in a while.
SEDIBENG EAST PRINCIPALS CoP MEMBER

During this period, the Western Cape School Leadership CoP 
continued to zero in on transformational leadership practices. 
CoP members recognised that a leadership framework, no 
matter how detailed, could not adequately cover all situations 
school leaders may find themselves in. Schools operate in 
different contexts and thus require situational awareness 
when thinking about school leadership solutions. The CoP 

concluded that in such circumstances, developing a list of 
guiding questions for principals to consider would be a more 
powerful tool than working from a prescriptive framework 
that could not cover all eventualities.

Western Cape School Leadership Community of Practice 2

Principals Upfront delivers a series of public dialogues 
aimed at developing a deeper understanding of the role of 
principals as key agents of success in our schools, and of 
what their needs might be. Attended by principals, NGOs 
that work in school leadership, academics, government 
representatives, funders and others involved in education, 
the dialogues enable the voices of principals to be heard, and 
serve as a platform for sharing lessons and exploring some 
of the challenges and successes of school leadership. 

The Principals Upfront seminars are presented by a 
partnership comprising the Matthew Goniwe School of 
Leadership and Governance, Wits School of Governance, the 
Catholic Institute of Education, the Sasol Inzalo Foundation, 
and BRIDGE.

• The third Principals Upfront Dialogue of 2017 launched Dr 
Allistair Witten’s inspiring guide to school leadership, Shifting 
Paradigms: Changing Practice – Values-based instructional 
leadership in schools. This occasion celebrated the values 
of collaboration and partnership in the launch itself, in the 
work that led to the writing of the book and in the guidance 
given to school leaders. Professor Mary Metcalfe’s keynote 
address highlighted many elements that resonated with 
BRIDGE’s approach to improving educational performance, 
such as recognition of individual agency, the value of 
sharing and self-reflection, the importance of creating 
support networks, and the management of change and 
complexity.   

Principals Upfront Dialogues 3

Values form the glue that 
holds the school together 
and allows it to function 
effectively.
PROFESSOR MARY METCALFE

Change … starts here … with 
us … with what we have … 
and then others.
DR ALLISTAIR WITTEN IN 
SHIFTING PARADIGMS
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• Against the background of increased violence in South 
African schools, 2018 saw two Dialogues focussing on the 
importance of providing physically and psychologically 
safe environments for teaching and learning, and ways 
of achieving this.  The first of these dialogues, Creating 
Safe and Supportive Learning Environments in our 
Schools, explored the negative effects of violence and fear 
on learner performance and unpacked ways of countering 
them, with a particular focus on overcoming bullying 
and gangsterism.  The second, Restorative Justice: 
Doing Discipline Differently, focussed on the process 
of implementing restorative approaches to discipline, 
highlighting the benefits and challenges encountered.  Both 
seminars underscored the importance of an integrated, 
whole-school response, involving respect and dialogue to 
build relationships and accountability.

16

Principals Upfront Dialogue 8: Partners and speakers at the launch of Shifting Paradigms

Principals Upfront Dialogue 10: Keynote Speaker Anne Baker of the Catholic Institute of Education presenting on restorative discipline

We can’t solve all society’s 
problems, but we can make 
our schools into places where 
learners can feel safe in a broken 
society.
DR ANUSHA NAIDU, MATTHEW 
GONIWE SCHOOL OF LEADERSHIP 
AND GOVERNANCE

The message we are hearing is 
that we need to respond, rather 
than react, to our children.
MDUDUZI QWABE, CATHOLIC 
INSTITUTE OF EDUCATION

BRIDGE is in the process of developing a map 
of organisations involved in school leadership 
development and education support. The map 
provides information on the scope, distribution 
and focus of a range of organisations, and aims 
to increase the alignment and coordination 
of efforts, reduce duplication and close gaps 
within the sector. The map can be viewed here, 
or you can find it on the BRIDGE Knowledge 
Hub. 

School Leadership Map4 This major resource has been shared with principals through 
the Principals CoPs, where it has been discussed and 
debated.  

The Toolkit is designed to help school leaders plan, 
schedule and monitor activities required for effective 
school functioning and compliance with departmental 
requirements. The supporting tools dealing with educator 
and HoD job descriptions have proved to be popular 
resources.   Principals grappling with staff accountability have 
used them as valuable guides to aid performance appraisal 
in conjunction with the IQMS appraisal system. 

The Toolkit is available online here, or you can find it on the 
BRIDGE Knowledge Hub. 

Update on the Principals Planning 
Toolkit 

5NEW INITIATIVE

http://www.bridge.org.za/knowledgehub/school-leadership-map/
http://bit.ly/2fCIa7Z
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The Guide gives summaries and links to a number of 
different types of resources, including key government 
policy documents, planning and implementation tools 
and resources, and texts of conceptual interest. A guiding 
principle for selection of these knowledge products has 
been relevance and application to the Department of Basic 
Education’s Nine Key Areas of Whole School Improvement. 
The Guide also provides an overview of processes required to 
obtain SACE CPTD points, and suggests how to use the Guide 
to this end. 

Read the Guide to Tools and Resources for Principals here, or 
find it on the BRIDGE Knowledge Hub.

The Department of Basic Education’s Nine Key Areas of Whole School Improvement 

6
NATIONAL
• Teacher Development Community of Practice
• Pre-service Teacher Development Community of Practice
• South African Extraordinary Schools Coalition (SAESC)

PROVINCIAL
• Western Cape Teaching and Learning Community of 

Practice 

KEY TRENDS

A key theme to emerge during 2017 was the potential for 
collaboration to enhance the value of improvement projects 

• An exploration of the facts, figures and trends in corporate 
social investment (CSI), led by Trialogue, highlighted 
the growing importance of collaboration in accessing 
CSI resources in the education space. Collaboration is 
gaining recognition as a way of maximising impact and 
increasing the return on investment through its potential 
for replicating good practice, scaling up and bringing about 
systems-level change. CSI has become more strategic 
and focussed, which has strengthened the need to align 
approaches for funding of developmental interventions 
with the strategic CSI positioning of targeted companies, 
and of working with funders as partners.

• Further exploration of the collaboration theme 
unpacked both theoretical and practical perspectives, 
and underscored the need to manage collaborative 
processes effectively. Lessons distilled from BRIDGE’s 
work on collaborative projects in the ECD field and from 
the experiences of Performance Solutions Africa provided 
valuable insights into the key enablers, benefits and 
challenges of effective collaboration. These emphasised 
the importance of relationship building and clarity on roles 
and areas of responsibility. 

ACTIVITIES

Teacher Development Community of Practice1

To collaborate well, one needs to be able 
to listen to others.
CoP PARTICIPANT

in the teacher development space. The CoP explored various 
aspects of collaboration, ranging from the theoretical 
underpinnings to the dynamics of successful collaboration in 
a variety of contexts. 

During the second half of the reporting period, the CoP 
focussed on the teaching of reading in response to the finding 
of the 2016 Progress in International Reading Literacy Study 
(PIRLS) that eight out of 10 South African Grade 4 learners 
were unable to read at an appropriate level.

 

New Resource: Guide to Tools and 
Resources for School Principals

http://www.bridge.org.za/knowledgehub/sace-principals-resource/
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• Ways of improving the quality of reading was a key theme 
during this period, both at scale and on the level of the 
individual. This topic was explored in relation to an input 
by Class Act on implementing better practices for teaching 
reading in very large projects by first changing teachers’ 
practice and then building their theoretical knowledge.  
A second input by Edna Freinkel focussed on a multi-
dimensional method that develops reading and cognitive 
skills while building a positive self-image. Despite their 
different drivers and contexts, the two approaches overlap 
in emphasising the need for routine, for children to 
learn to think and to question as a basis for developing 
comprehension skills, and in using stories to broaden 
children’s awareness and develop values.

• The theme of reading-for-meaning was extended to address 
the role of textbooks in promoting quality education and 
the significant implications this has for both textbook 
development and teacher education. Improving the quality 
and effective use of textbooks would strengthen teachers’ 
content knowledge, guide inexperienced teachers and 
promote equity and inclusivity.  This session also explored 
the use of audiobooks to encourage interest in reading 
and support reading development. 

It is heart breaking but true 
that our teacher training 
is not properly equipping 
teachers for the reality of 
the classroom.
PENNY GROOME, CLASS ACT

A good textbook by itself 
does not result in quality 
education … quality teaching 
and learning only happen 
when a good quality textbook 
is used effectively by teachers 
and learners – as both a 
resource and a tool.
DR CHRISTIAAN VISSER, CoP 
PARTICIPANT AND PRESENTER

A Teacher Development CoP session in progress 

The Pre-Service Teacher Development CoP was established 
in June 2015 as a networking and collaborative advocacy 
group of schools and organisations involved in implementing 
alternative pre-service teacher education and induction 
programmes. In the past three years, the CoP has shared 
different models of school-based internships for student 
teachers. Their work represents a wealth of ‘lessons learned’ 
about a number of facets of pre-service teacher education. 
These range from implementation challenges and successes, 
to the central role played by mentors, to attitudinal changes, 
and to the benefits of collaboration in terms of funding and 
scaling.  

Members of the Pre-Service CoP will continue to collaborate 
in developing their internship programmes. The knowledge 
legacy from this CoP will be taken forward into a new 
community of practice, the Initial Teacher Education CoP, 
through which universities as well as interested organisations 
from the Pre-Service CoP will work together, share their ideas, 
practices and innovations to help to improve the training 
and management of all student teachers during their work 
experience component. 

Pre-Service Teacher Development Community of Practice 2

I feel that we are at a crossroads 
in teacher education: these 
conversations show that it is not 
‘business as usual’.
PRE-SERVICE CoP MEMBER,  
MEETING OF APRIL 2018

We have all understood the 
challenges for a long time; now 
we need to look at solutions. We 
must have conversations with 
those who think differently to us.
JOHN GILMOUR, PRE-SERVICE CoP 
FACILITATOR

As with any educational intervention, communities of 
practice have a life cycle: they either come to a natural end 
when they outgrow their original purpose, or they reconvene 
with a change of direction. The National Pre-Service Teacher 
Development Community of Practice (CoP) has reached 
a transitional stage in its development and will no longer 
convene in this form. 

Life Cycle of Communities of Practice: cited in BRIDGE 
Evaluation 2014, Khulisa Management Services. 
Reference: Building Communities of Practice, A summary guide. 
Prepared for INK ABM/URP, Ethekwini Municipality by Pioneers 
of Change (www.pioneersofchange.net). Illustrations / visual 
language by Bigger Picture (www.biggerpicture.dk). July 2005. 
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South African Extraordinary Schools Coalition (SAESC)3

The SAESC is a community 
of practice facilitated by 
BRIDGE, comprised of school 
leaders and teachers from 
a group of over 20 schools 
around South Africa that 
define themselves as ‘impact 
schools’. Impact schools are 
high-quality, achievement-
orientated schools that provide 
disadvantaged learners across 
South Africa with affordable 
access to quality education. 

Since its inception, the Coalition has remained a collaborative 
space for the personal growth of its members, the schools 
they work in, and the improvement of South African 
education more broadly. During this period, the Coalition has 
continued to focus on improving instructional practice, but 
has also turned its attention to improving learner outcomes 

THE AXIS SUMMIT 

The annual Axis Education Summit is a four-day gathering 
of students, teachers and education leaders from across 
South Africa and around the world. The Summit allows a 
variety of educational stakeholders at any stage in their 
career an opportunity to collaborate and work towards a 
new vision for education. The 2018 Axis Summit was entitled 
‘Aspire. Build. Collaborate.’ and explored how new trends, 
processes and systems are rapidly developing in the digital 
age, and what educationists can do to keep up. Teachers, 

in Maths and Science, to the importance of literacy, and 
to the innovative use of technology and digital learning in 
education.  

SAESC continues to grow and has welcomed a number of 
new members during this period, indicating that the work 
and knowledge of the Coalition is spreading. 

schools and organisations must aspire, build and collaborate 
to bring a new educational story to reality.

A key outcome from the Axis Summit is the creation of 
knowledge products developed by BRIDGE from the inputs 
shared at the event. These are useful resources for teachers 
and school leaders looking to improve their practice and 
learner outcomes in their schools. 

Western Cape Teaching and Learning Community of Practice4

In the last reporting period, the Teacher Development CoP 
had re-configured itself as the Western Cape Teaching and 
Learning Community of Practice, and attracted significant 
new membership. The CoP has continued to grow and 
has honed in on promoting improved working practices 
in this focus area. The group has made good progress on 

a document articulating what good teaching and learning 
looks like. The document, titled Elements of Quality Teaching 
and Learning, is intended to be a resource for NGOs and 
other educationists, as well as a tool to communicate the 
goals of the CoP to prospective funders.

NATIONAL
• ECD Community of Practice

PROVINCIAL
• Western Cape ECD Community of Practice
• KwaZulu-Natal ECD Community of Practice 

KEY TRENDS

During this period the National ECD CoP kept a balance 
between practical aspects of ECD on the ground (such as the 
importance of early literacy, and ways of addressing barriers 
to learning) and major policy issues. The latter focused 
on the drive to professionalise the sector, and the role of 
qualifications in this aim.  

• The CoP continued to showcase various organisations 
as part of its commitment to sharing information and 
supporting networking between different players in the 
sector. During this period, there were inputs from Nal’ibali 
on promoting reading, on the Montessori Association, 
and on ECD initiatives from Penreach in Mpumalanga. 
A highlight was a session held with Care for Education, 
at which CoP participants were able to be very hands-

on with learning opportunities presented by using Six 
Bricks. This CoP also held a ‘marketplace’ session at 
which various initiatives were showcased – for example, 
PIFF, which tackles barriers to teaching and learning, put 
CoP participants through sensory experiences to mimic 
barriers faced by learners with disabilities. Other market 
place presentations included Tools for Schools and an 
online PLAY programme. 

ACTIVITIES

National ECD Community of Practice 1

A CoP member experiences what it is 
like to be a visually impaired learner 
through an activity facilitated by PIFF. 

CoP members experimenting with Six Bricks: the blocks should become 
a familiar piece of ‘stationery’ for kids, as they assist with numerous 
developmental exercises. When learning is made fun, learning is retained.
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• A panel discussion on the topic of ECD centre registration 
helped illuminate some of the many dimensions to 
the registration process, the number of departments 
involved and the many steps that are required to 
register. The panel presentation stimulated discussion 
on the difficulties encountered by (in particular)  

• The issue of qualifications and career pathways for ECD 
practitioners is another topic that gets ongoing attention 
from the CoP. The CoP was involved in the development 
of the Occupational Certificate: Early Childhood 
Development Practitioner, NQF Level 4, SAQA ID 97542, 
and frequently considers emerging concerns in relation to 
this qualification and its articulation with higher education. 

under-resourced centres serving disadvantaged 
communities. The issue of centre registration and its 
complexities is an ongoing topic in CoP meetings. In 
addition, it is one that has been taken up by the Inter-
Sectoral Committee on which the ECD CoP is represented. 

The Department of Higher Education and Training (DHET) 
presented its new Policy on Minimum Requirements 
for Programmes Leading to Qualifications in Higher 
Education for Early Childhood Development Educators 
(Government Gazette No. 40750, 31 March 2017) to the 
CoP as part of this debate. 

Centre Registration Discussion Panel Members with facilitator Zarina Khan: Jade Trueman (social worker in the Department of Social 
Development), Lisa Januário (ECD Upliftment Projects), Nomusa Buthelezi (Network Action Group), Busisiwe Masemola (Ekhurhuleni Metrol City 

Planning) and Abram Kakgari (Oratile ECD Centre in Diepsloot, and Chairman of the Diepsloot ECD Forum which comprises 133 ECD centres). 

I am excited that there is finally a 
qualifications pathway for those 
who have been working in the field. 
We have found that when we push 
practitioners beyond Level 4 the 
logical next step is to go into Grade 
R teaching; now there are options 
for remaining in the Birth to 4 space.

We must deal with the gap in the 
conversation that relates to those 
practitioners in the field who are 
not able to pursue a qualifications 
pathway: they too need to be 
considered as ‘professionals’ in the 
field, and have their experience 
and training recognised.

Some perspectives from 
CoP members on the 

qualifications debates. 

• An exciting development has been the interest expressed 
by the CoP in monitoring and evaluation (M&E) in relation 
to ECD programmes and interventions. At the start of 
2018 BRIDGE identified M&E as a cross-cutting theme 
across all focus areas, and introduced the topic into ECD 
CoP meetings. An example of an ECD-related evaluation 
was presented by Tshikululu Social Investments, and the 
CoP engaged in an interactive session on M&E activities 

facilitated by Khulisa Management Services. An important 
contribution to measuring ECD provision and its quality is 
the Early Learning Outcomes Measure (ELOM), which was 
presented to the CoP and its applications explored. One 
NGO (Cotlands) shared its own experience of using ELOM 
to evaluate its programmes. 

The CoP gave members an opportunity to consider how to evaluate the effectiveness of their own 
programmes through M&E tools such as ELOM. 
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Western Cape 

KwaZulu-Natal Community of Practice

2

3

In the Western Cape CoP the focus was on the changes in 
the governing framework of ECD work, namely the new ECD 
qualifications and the new ECD programme registration 
process. While CoP members received input about the 
changes and the progress of the process in meetings, the 
group expressed concern over the impact and consequences 

The KwaZulu-Natal ECD CoP established early in 2017 has 
been very active, holding regular meetings covering a range 
of topics. It has been actively engaging with government at 
both a provincial and national level, in relation to information-
sharing and collaboration. Other topics discussed have 

of some of these. To that end, the group has resolved to 
play a pro-active role, and has subsequently arranged a 
stakeholder meeting of the wider ECD community in the 
Western Cape (not just the BRIDGE CoP members) later in 
2018 to discuss the results of these sectoral developments.

included sharing strategies for fundraising, creating a ‘local’ 
knowledge hub, and showcasing best practices. Like the 
National ECD CoP, the issue of qualifications, articulation and 
professional pathways is an ongoing topic. 

Participants at the KZN CoP share ways of making resources from everyday items. 

NATIONAL
• Maths and Science Community of Practice
• Post-school Access Community of Practice

PROVINCIAL
• Western Cape Post-school Access Community of Practice  

KEY TRENDS

The Learner Support communities of practice cover a variety 
of themes and topics.  The Maths and Science CoP has shown 
an enduring interest in exploring approaches to strengthening 
teaching and learning so as to enable increased numbers of 
learners to take these subjects forward successfully into the 
FET Phase and beyond. In the Post-school Access CoP, there 
has been a particular focus on youth employability, from a 
variety of angles. 

• The importance of developing learners’ number sense, 
core fluencies and understanding of key concepts was 
highlighted by OLICO Education, who shared valuable 
lessons derived from their experience of after-school 
programmes combining tutoring with technology. This 
included the significant role that language plays in 
maths education and performance, and the need to give 
learners the courage to persist until they find meaning in 
mathematics. 

• Dr MJ Maboya, the Deputy Director General (Curriculum) 
in the Department of Basic Education (DBE), analysed 
the issues influencing the quality of learner outcomes in 
Senior Phase maths and science, and offered important 
insights into the holistic, innovative approaches being 
considered by the DBE to address the problems. These 
include reducing curriculum overload, promoting active 
pedagogies and prioritising the professional development 
of Senior Phase teachers.  

• The potential for technology to increase access and 
advance educational prospects was explored in two very 
different contexts.  The first focussed on the Harambee 
Youth Employment Accelerator’s web-based second 
chance matric programme that repurposes existing 
resources to assist young people to improve their marks 
in key subjects, including maths and the physical sciences. 
The second focussed on demonstrating the capability of 
innovative technology such as virtual reality (VR) to expose 
learners to educational experiences that would otherwise 
be out of reach. 

ACTIVITIES

Maths and Science Community of Practice1

We have found the sharing of ideas 
at BRIDGE CoP meetings to be very 
rich. A lot of the ideas that we have 
incorporated in our work have come 
through the sharing that happens in 
the BRIDGE community.
DR LYNN BOWIE, OLICO EDUCATION
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CoP participants trying out cardboard VR headsets

Panel discussion: what my school maths and 
science did (or did not do) for me

A Maths and Science CoP session gets underway

Dr Ahmed Bawa of the HRDC 
addressing the Maths and Science CoP

• The importance of maths and science education for 
economic growth and the need to increase the number 
of students qualifying in these and related fields is an on-
going theme. Dr Ahmed Bawa, of the Human Resource 
Development Council (HRDC) examined the status of 
maths and science education from the perspective of 
enhancing human resource and economic development, 
and shared some key debates and proposals on these 
issues.  This session also explored the impact of school 
maths and science experiences on subsequent career 
pathways and working lives. This emphasised the 
importance of nurturing positive attitudes towards these 
subjects, managing the transition from primary to high 
school maths, teaching in context, and providing relevant 
subject and career guidance

This Community of Practice – where 
people come together on a structured 
basis, with a certain agenda and a set 
of rules – is such a great idea. This 
could be something to take more 
effectively into the system.
DR AHMED BAWA, COMMENTING ON THE 
BRIDGE MATHS AND SCIENCE CoP 

CoP participants engage with the DDT Toolkit.

• A session dedicated to reflecting on CoP activities 
and revisiting the Post-school Access Map confirmed 
a continued interest in conversations addressing the 
employability of learners and ways of keeping them in the 
system. This community shares a strong interest in the soft 
or cross-cutting issues affecting young people, despite the 
diversity and fluidity of participation.

• The implications of the Fourth Industrial Revolution for education 
and skills development were explored in a session led by Suzanne 
Hattingh, who presented on the speed and extent of changes 
expected in the world-of-work and the challenges these pose for 
individuals, society and the economy.  Key issues included how to 
prepare learners for the future work environment, and the need 
for education and training strategies and systems to become more 
responsive to change. 

• Youth unemployment has become a critical challenge, and a 
lack of work readiness is widely recognised as a major barrier to 
employability. The Demand-Driven Training (DDT) Toolkit is a digital 
resource designed to assist education and training institutions, 
employers and other role players to bridge the gap between skills 
acquired in education and those required for employment. The CoP 
engaged with the Toolkit, which outlines the processes required, 
identifies best practices and provides a set of resources to assist in 
expanding and scaling up work readiness initiatives. 

Post-school Access Community of Practice2

What is stunning about this map is 
that it doesn’t belong to a company, 
push a particular agenda, or benefit 
a particular institution. This makes it 
attractive to those who would love to 
truly share this information as far and 
wide as possible.
CoP PARTICIPANT

The challenge – and the opportunity 
– that the CoP gives us is a chance 
to ask: What can we do jointly if we 
engage with others in the room, that 
we couldn’t do on our own?
CoP PARTICIPANT

Visit the Post-school Access Map here,  
or you can find it on the BRIDGE Knowledge Hub. 

http://bit.ly/Postschoolmap
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• The provision of effective career information and 
counselling was explored in a session addressed by 
Letshego Mokeki, Director of Career Development Services 
(CDS) in the Department of Higher Education and Training 
(DHET). The CDS is broadly inclusive, offers innovative 
services and resources through a multiplicity of contact 
channels and places particular emphasis on providing 
support to Life Orientation teachers.  The National Business 
Initiative (NBI) provided a practical perspective, sharing 
lessons on the value of giving learners early exposure to 
workplaces and industry, which enables them to be better 
informed and better prepared to make subject, study and 
career choices.

Students need to understand that 
career development is life-long, that 
their initial career choice need not 
be forever, and that making a choice 
doesn’t mean they cannot continue 
to grow and change, or bridge to 
another path.  Students also need to 
know that career paths need not be 
one-dimensional and that there may 
be several routes to the same point.
CoP PARTICIPANT

EXAMPLES OF LEARNER SUPPORT KNOWLEDGE PRODUCTS

The Fourth Industrial Revolution: Preparing 
the workforce for the new world of work

Getting youth into employment: Scaling 
work readiness initiatives with the Demand-
Driven Training Toolkit

This resource highlights key aspects of the debate on how to 
prepare learners for the future work environment. Click here 
to view the resource, or find it on the BRIDGE Knowledge 
Hub.

This resource provides information on the Demand-
Driven Training Toolkit, which provides a framework of key 
processes, together with best practices and links to additional 
resources, required to prepare youth for employment. Click 
here to view the resource, or find it on the BRIDGE Knowledge 
Hub.

Western Cape Post-school Access Community of Practice  3

A key achievement in the Learner Support area in the last 
reporting period was the launch of a post-school access 
community of practice in the Western Cape. The CoP has 
since grown and has turned its attention to making the 
BRIDGE Post-school Access map more widely available. 
Members affirmed that valuable information is available 
on the map, but this does not reach its intended audience. 
A second concern relating to the map was that it does not 
cover all that is required for 21st century career success. This 

observation prompted a discussion about the possibility of 
supplementing the map with a parallel and complementary 
21st Century skills map to ensure that learners, as well as 
teachers and parents, are sufficiently prepared for the world 
of work. 

Visit the Post-school Access Map here, or you can find it on 
the BRIDGE Knowledge Hub.

Monitoring and Evaluation (M&E) Community of Practice 

A key trend in M&E is the move away from lengthy, 
text-based evaluation reports to more visual and 
concise capturing of data and its analysis. This 
was highlighted at a CoP meeting where Data 
Innovators led participants through an interactive 
session and ‘modelling’ of data visualisation 
techniques. 

View this report on the BRIDGE Knowledge Hub, 
or click here.

CoP participants work on their data modelling concepts

http://www.bridge.org.za/wp-content/uploads/2017/11/Meeting-Highlights-PSA-CoP-171012.pdf
http://www.bridge.org.za/wp-content/uploads/2018/03/PSA-CoP-Meeting-Highlights-15-02-2018.pdf
http://www.bridge.org.za/wp-content/uploads/2018/03/PSA-CoP-Meeting-Highlights-15-02-2018.pdf
http://bit.ly/Postschoolmap
http://www.bridge.org.za/wp-content/uploads/2017/08/ME-CoP-highlights-and-tools-resource-20170808.pdf
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At the start of 2018 BRIDGE and the South African 
Monitoring and Evaluation Association (SAMEA) 
launched a partnership for the M&E Community 
of Practice (CoP). Both organisations recognised 
common aims in their work: to share information, 
resources and knowledge about M&E, and to build 
capacity around M&E in the education sector.  The 
multi-stakeholder nature and the mixed profile of this 
CoP is a key feature of the community as a space in 
which to learn; while those who have not had much 
exposure to M&E as a discipline can learn from the 

professionals, it was equally acknowledged that M&E 
professionals can learn from implementers who 
share context dynamics as these affect M&E systems. 

During 2018 the CoP has been on a journey to 
become a ‘learning space’ for both beginners and 
professionals, covering practical topics such as the 
timing of evaluations, how to set up internal M&E 
systems, and what to do with evidence provided by 
evaluations. 

A new direction for the M&E Community of Practice 

NEW INITIATIVE

Left to right: Zarina Khan (BRIDGE CoP Facilitator) Asgar Bhikoo (SAMEA Board Member) Jerusha Govender (SAMEA Board 
Member) Kate Mwaura (SAMEA Coordinator) and Benter Okelo (BRIDGE M&E CoP Project Manager)

World Café style participation at a workshop to collect 
input for designing M&E tools from principals and HoDs

BRIDGE has formed a partnership with the Standard Bank 
Tutuwa Community Foundation to implement an innovative 
5-year programme that seeks to support a group of nine 
public primary schools in the Ekurhuleni North District to 
improve learner outcomes. 

The programme targets both school leadership and teacher 
development.  It aims to strengthen school leadership by 
mentoring principals on transformational leadership, 
and to improve the quality of teaching and learning by 
supporting and empowering HoDs and subject advisors 
through professional learning communities (PLCs) focussed 
on pedagogy and methodology.  These interventions will 
lead ultimately to the implementation of a peer review 
process aimed at developing and sharing best practice. 

The programme draws on several key elements:

• BRIDGE’s experience of convening and facilitating 
communities of practice and other collaborative 
initiatives in the areas of school leadership and teacher 
development

•  Educational practices, processes and resources developed 
by the South African Extraordinary School’s Coalition 
(SAESC), including the Peer Review process, which will be 
adapted collaboratively for this programme

•  The receptive environment of this cluster of schools, where 
BRIDGE’s first CoP for principals supported 
the development of a peer learning and 
support network amongst school leaders

•  The support of the Standard Bank Tutuwa 
Community Foundation whose aim of 
creating significant, enduring social impact 
by harnessing the potential of South Africa’s 
youth is reflected in this programme, and 
of the Gauteng Department of Education 
and the Office of the Chief Director of the 
Ekurhuleni North Region. 

There have been two main areas of activity 
since inception.  The first involved hosting 
advocacy meetings with the various 
stakeholders to build trust, support and 
understanding of the programme and the 
proposed activities. The second involved  
working with an independent evaluator 
to design and conduct interviews and 

assessments to establish a baseline for the programme’s 
monitoring and evaluation framework, and to provide 
feedback to schools. 

The programme launch took place on 9 July 2018 at the 
Wits School of Education, with all the key partners in 
attendance and with the Director for Teacher Development 
Implementation in the Department of Basic Education, 
Phillip Dikgomo, delivering the keynote address.  

BRIDGE and Standard Bank Tutuwa Community Foundation School Leadership Programme

1

BRIDGE and the Standard Bank Tutuwa Community 
Foundation have developed a 5 year programme that seeks 
to support schools in improving learner outcomes. The 
BRIDGE-Tutuwa programme will empower school leaders 
and HODs to implement quality educational practices 
and processes through a combination of mentoring, 
professional learning communities (PLCs) and peer review.  

The Peer Review Process has been developed by the
South African Extraordinary Schools Coalition (a group 
of low-fee independent schools that work together to 
share best practice) and their learnings and resources 
will be adapted for use in this programme.

The programme targets 9 primary schools in the 
Ekurhuleni North District:

• Actonville Primary School
• Benoni  Primary School
• Ekukhanyeni Primary School 
• Isaac Makau Primary School
• Kgothalong Primary School
• Lesabe Primary School
• Magalelagase Primary School
• Pioneer Primary School
• Solomon Motlana Primary School

Tracking & documenting processes, challenges & successes.
Adapting, developing & sharing tools & resources.

Mentoring of 
principals

Supporting & 
empowering 

HoDs through 
PLCs

Changing culture 
& sharing  / 

developing best 
practice through 

Peer Reviews

The Standard Bank Tutuwa 
Community Foundation aims 
to harness the potential of 
South Africa’s youth through 
investing in early childhood 
development, schooling and 
youth work opportunities to 
create significant, enduring 
social impact.

WHAT IS THE BRIDGE-TUTUWA PROGRAMME? 

WHO IS THE PROGRAMME FOR? 

HOW WILL WE ACHIEVE THIS?

For more information email Hassiena Marriott 
hassiena@bridge.org.za 

To find tools and resources visit
 www.bridge.org.za or www.saesc.co.za

Increased collaboration 
within & between 
schools as a team

More efficient & 
effective school 

management 

Change in culture & 
climate in teams & 
schools. Increased 

evidence of status of 
Peer Review domains

Increased # of Peer Reviews 
actioned/taken place (PR tool 

adapted through collaboration)

Peer review process 

Increased # of HODs attending 
PLCs focusing on pedagogy and 

methodology

PLCs with HODs 

Increased # of Principals /
Deputy Principals mentored on 
Transformational Leadership 

Mentoring of Principals

MENTORING 
which could increase/improve

• self-confidence in leadership 
role & as a mentor

• self-awareness of own 
leadership approaches

• school status in assessment 
domains

• application & implementation 
of Transformational 
Leadership Practices

• mentoring modelled from 
Principal to HODs.

PLCs 
which could increase/improve

• access to tools & resources on 
Transformational Leadership 
Practices & pedagogy & 
methodology

• access to assessment 
feedback by individuals & 
groups

• understanding of learner 
status

• awareness & understanding of 
HOD roles & responsibilities

• ability to develop remediation 
strategies.

PEER REVIEWS 
which could increase/improve

• the school management team’s 
implementing/conducting of 
guided PR process

• use of Peer Review feedback to 
improve school 

• knowledge, skills & understanding 
of the process

• professional development 
strategies.

MAIN GOALS

OUTCOMES

ACTIVITIES

OUTPUTS

THEORY OF CHANGE

The Tutuwa programme brochure can be viewed here, or 
you can find it on the BRIDGE Knowledge Hub. 

http://bit.ly/2NUa8YO
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BRIDGE’s partnership with The New Leaders Foundation has 
entered its second year. The joint objective is to promote 
principals’ use of the Data Driven Districts Dashboard by 
strengthening their ability to navigate between pages and 
to identify, access and interpret relevant reports, and by 
encouraging them to engage in facilitated discussions with 
their SMTs to promote greater participation. All BRIDGE 
School Leadership facilitators have undergone refresher 
DDD training in order to facilitate the training of principals.

BRIDGE continues to be involved in a project focused on 
mitigating the high levels of youth unemployment in South 
Africa. The project — which commenced in 2017 and will 
come to a close in 2018 —  is led by JET Education Services, 
in collaboration with MSC Enterprise /Artisan Academy and 
the Catholic Institute of Education (CIE), with support from 
JP Morgan Chase & Co ( JPMC). The intervention aims to up-
skill youth in Orange Farm, a densely populated formal ‘new 
settlement’ comprising low income households. The area 
is South Africa’s first global innovation site for simulated 
workplace based learning of the New Skills for Youth 
initiative.

BRIDGE’S specific role has been to build a community of 
practice for key stakeholders in Orange Farm, so that project 
partners and others can reflect on the process and share 
any lessons learned.  In addition, BRIDGE has developed 
knowledge products that map the story of the intervention, 
so as to inform others who wish to set up a similar process. 

The overall objective for this project is to identify and replicate 
the most promising approaches related to workplace 
learning, focusing specifically on the delivery of short-term 

qual i f icat ions . 
A sustainable 
model for 
c o m m u n i t y -
based skills 
d e v e l o p m e n t 
that is data 
driven and 
aligned with 
g o v e r n m e n t 
strategy is 
envisaged as 
a key outcome 
of the project. 
The project has 
already begun to 
impact youth in 
the Orange Farm 
community and 

has the potential to be replicated across South Africa. 

BRIDGE has continued to perform the role of implementing 
partner in the Telkom High Schools’ Support programme, 
running school leadership CoPs for principals in the 
Garankuwa district of Tshwane and Nelson Mandela Bay 
district of Port Elizabeth. 

In March 2018, BRIDGE’s role was expanded to Supporting 
Partner, assisting in Knowledge Management and 
Collaboration in the High Schools’ Support programme. In 
this capacity BRIDGE is using the concept of a community 
of practice as a mechanism for communication and 
collaboration between Telkom and the nine implementing 
partners involved in the programme. These partners 
play varied roles in the programme, and through the 
Implementing Partners CoP will share what they learn 
about being part of a complex and multi-stakeholder 
project such as this, and reflect on how working together 
benefits the Telkom Foundation’s long term strategic goals 
for this initiative.

Update: New Leaders and BRIDGE partner 
to deliver Data Driven Dashboards

Update: Youth Skills Development in Orange Farm 

New developments in the Telkom 
Foundation Collaboration 

2

4

3

BRIDGE’s partnership with Penreach in Mpumalanga has 
continued with the training of change agents, principals and 
SMTs in the setting up and functioning of school leadership 
communities of practice. Three school leadership CoPs 
have been launched under the banner of the Penreach 
Courageous Leadership Development Programme (PCLDP), 
funded by the Roger Federer Foundation. These CoPs are 
peer facilitated for sustainability, and it is intended that 
BRIDGE’s supportive role will diminish over time. 

Update: Partnership with Penreach

Here are some examples of the knowledge products that have emerged from this project:

5
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Prior to 2016, Inanda Seminary’s social development 
programme involved the school working in two primary 
schools running an afternoon oral literacy programme 
and bringing in FET science and maths learners from a 
neighbouring high school for Saturday classes.

At the same time, the matric results of the learners in the 20 
Inanda North High Schools had been generally poor and the 
Seminary had received ongoing requests from neighbouring 
schools to develop principals, staff and students wherever 
possible.

The Khanyisa Inanda Community Project (KICP) was thus 
birthed officially at the beginning of 2016 and includes the 
following interventions:
• A fully operative Saturday School Programme providing 

maths, science, and English classes for high school 
learners

•  The SMILE primary school oral literacy programme
•  Professional development for teachers from community 

schools
•  Teacher-intern programme in Ndwedwe
•  ICT access for high school learners – they are busy 

building a new computer centre which will also house the 
new offices for KICP. 

The purpose of the Khanyisa Inanda Community Project is to 
provide high-quality education to disadvantaged learners, 
and professional development to interested teachers, and 
leaders in public schools in the greater Inanda area.

BRIDGE has 
p a r t n e r e d 
with Khanyisa 
in the area of 
profess ional 
t e a c h e r 
development 
and created 
a mentorship 
guide. This 
guide captures 
how the KICP 
trains veteran 
teachers as 
mentors who 
then go on 
to support 
new teachers 
in their 
r e s p e c t i v e 
schools. The 

resource includes a step by step guide on how to mentor, 
a chapter on common challenges to mentoring and their 
solutions, and resources to help teacher mentors work 
more effectively with their mentees.

Update: Khanyisa Inanda Community Project (KICP)
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BRIDGE staff members participated in a number of forums and conferences during this period. 

• Axis Summit 10-12 July 2018 
• Education Innovation Summit May 2018
• SARAECE Conference May 2018 
• Eduweek 15 June 2018
• St Benedict’s Conference 15 - 16 March 2018 
• Data Visualization 01 March 2018
• International Education Funders Group (IEFG) conference convened by the Zenex Foundation February 2018 

The PIECCE consortium which began 
its work in January 2017 continues 
to evolve. The Project for Inclusive 
Early Childhood Care and Education 
(PIECCE) will result in new educator 
programmes for ECD practitioners 
in the Birth to Four space. BRIDGE is 
one of the partners in a consortium 
made up of ten universities and four 
NGOs in a three-year project funded 
by the European Union and the 
Department of Higher Education and 
Training. In an effort to contribute 
to the professionalisation of the 
sector through increasing access to 
training, consortium partners are 
working collaboratively to develop a 
Standardised Programme Framework 
for the ECCE Diploma and Bachelor 
of Education at NQF Levels six and 
seven. 

PIECCE has completed Output 2, a 
research review of a representative 
selection of existing ECD and related 
capacity building programmes, and 
is in the process of finalising Output 
3, a standardised programme 
framework for the ECCE Diploma 
and Degree. The consortium is also 
working on developing an illustrative 
set of support materials for teacher 
educators. One of BRIDGE’s outputs 
in this project is the development of a 
Collaboration Model for Programme 
Design. This model is evolving 
throughout the project through a 
process of reflection and feedback 
from all consortium members. The 
elements of the model are captured 
on the poster shown here. 

Update: Collaboration in ECD through PIECCE  
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To see the PIECCE brochure, click here. 

http://www.bridge.org.za/knowledgehub/piecce-brochure/
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