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  Setting the scene  

At this community of practice meeting Knowledge Manager Asgar Bhikoo and Education Specialist Phillip 

Methula of Tshikululu Social Investments shared lessons learned through a meta-evaluation of a range of CSI 

funded educational interventions. The audience comprised implementing agencies and providers, funders, 

monitoring and evaluation specialists and academics.  

 

Lessons learned across CSI funded educational interventions   

 

 

 

 

 

 

 

As part of its research function, Tshikululu has recently undertaken a dive into some of the interventions that 

have been co-designed, and completed a meta-evaluation across twenty different types of evaluations, 

focusing on those located in primary and secondary schooling. The aim was to extract some key lessons to 

inform future planning. 

Programme interventions can focus on different strategic areas (those that happen within the school 

context, those that address the learners’ wider contexts, and those that focus on the broader educational 

context, and those that include a mix of these different areas). Within the school context interventions could 

focus on leadership, teachers, learners, infrastructure and the school culture in general. Clearly, many 

interventions will combine some of these elements. Tshikululu plays the role of Management Agent, working 

with the Implementing Agent/s and reporting to the funder.  

Asgar shared four examples of the programme evaluations which were drawn on, all of which were cross-

cutting in the sense that they targeted a number of beneficiaries.  

 

 

 

 

Meeting Highlights: Monitoring and Evaluation Community of Practice  
 

Lessons learned in CSI-funded Interventions    
 

7 November 2017 

 

Asgar Bhikoo gave a brief description of 

Tshikululu’s role as a fund management 

agency. Tshikululu works with corporate 

funders in education to develop 

strategies for channelling funding 

effectively. It helps co-design 

interventions, manage implementation 

partners, and takes part in programme 

evaluations.  

 

http://www.bridge.org.za/
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From the meta-evaluation, a range of success factors and challenging factors were identified for 

programmes in both primary and secondary schools. Click here to view the full presentation: slides 13 to 16 

list all of these factors. Selected learnings are highlighted below.  

 

Primary schools:  

 Primary schools lay the foundation for literacy and numeracy, which enables progress through the 

schooling continuum – but many foundation phase teachers do not know how to teach these key 

areas.  

 Recognising barriers to learning – and putting measure in place to address these – is crucial to 

successful interventions. However, many primary school teachers are not well-versed in recognising 

barriers, addressing these or referring children for support. In addition, funders and implementers 

need to understand how learning barriers manifest in order to structure their interventions; 

provision of nutrition, for example, may be more easily integrated into a programme that other 

resources linked to barriers.  

 With the dropping of the ANAs, the lack of standardised assessment makes it difficult to track 

progress and areas of weakness.  

Secondary schools:  

 Experiential research from various sources into different maths teaching approaches has shown that 

innovative methodologies can improve outcomes.  

 An orderly and disciplined school environment enables successful interventions.  

Some of the lessons learned apply to both primary and secondary schooling. Importantly, an understanding 

of the broader context in which a school is operating is crucial for all types of interventions. Tshikululu uses a 

school functionality assessment tool to analyse changing conditions in environments so that programme 

partners can then home in on specific contextual factors which could help adjust the interventions. Getting 

buy-in from district officials is also vital, so relationships need to be clearly defined and established at the 

start of any project.  

Teacher support in the form of mentoring, coaching or pairing inexperienced and experienced teachers can 

also yield benefits, if sensitively done. Human resources is an issue at all levels of schooling. Some interesting 

observations on former Model C schools were made – many of these school are battling with transformation 

http://bit.ly/2hQdMFe
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issues, and there is a high staff turnover rate. A worrying trend is that many functional schools are in decline, 

as their numbers increase because they have had a good reputation in the past.  

Finally, sustainability issues affect all projects. There are trade-offs that sometimes have to be made; a 

particular type of intervention may benefit one group of learners but not necessarily the next group. Projects 

need to explicitly consider sustainability issues.  

 

 

 

 

 

 

 

 

 

Finally, Asgar shared a slide providing an interesting overview of some international research setting out 

various categories of interventions in terms of their perceived ‘workability’. These findings were mainly in 

agreement with Tshikululu’s research, apart from the school leadership approach which is generally 

perceived to have had some success in our SA context. To access the full research report on The impact of 

education programmes on learning and school participation in low- and middle-income, click here. 

 

 

 

 

 

 

 

 

 

 

 

This slide provides 

an overview of 

success factors in 

relationship to the 

various intervention 

types and contexts.   

http://www.3ieimpact.org/media/filer_public/2016/09/20/srs7-education-report.pdf
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Discussion  

 Baseline studies should always be undertaken as good practice, as this facilitates measurement 

towards project outcomes, but this does not always happen. Sometimes it depends on the client’s 

willingness to pay. However (depending on the nature of the project), the validity of M&E process 

can be compromised without baseline studies.  

 ‘Ownership’ by beneficiaries of the project is often stressed; most programmes should begin with 

community and stakeholder engagements.  

 An interesting point was raised about the need for an ‘EQ’ component in any project, in terms of 

both support required by teachers and learners, and in terms of helping teachers develop their own 

EQ skills. It was noted that in a normally functioning system some of these needs could be taken care 

of through Life Orientation; however, it is acknowledged that the subject is sometimes not well 

taught. While an explicit focus on EQ may depend on the project purpose and outcomes, both 

speakers noted that Tshikululu was becoming more aware of the importance of this factor. Inclusive 

education organisations such as those working in the Vestas programme are bringing this element 

in, with some success. It was agreed, though, that interventions in general need to take into account 

the issue of ‘well-being’ of teachers and learners, and how to evaluate this in the context of a 

programme. This area needs more research and explicit acknowledgement by all involved in 

education interventions.  

 

 

 

 

 

 In relation to the well-being of learners, it was noted that sometimes teachers or project 

implementers are ‘afraid to open that can of worms’ (such as initiating conversations about rape or 

other abuses). Project managers of implementing agencies may feel that they do not have the skills 

and expertise to address psychological impacts that may be have evolved as barriers to learning. 

While this is acknowledged, ‘opening the can of worms’ is also a driver of inclusive learning. 

Different categories of problems can be identified; those which are academic in nature can be 

addressed, while there needs to be a system in place which will enable learners to be referred to 

appropriate help for those which are not academic. Teachers need to be coached in using these 

systems. Unless we ‘open that can of worms’ we will not progress towards improving such support 

and referral systems.  

 There was a strong feeling in the room that often interventions need to start with the social / 

behavioural skills, then focus on academics. As programme designers we need to push back at 

funders and insist on incorporating EQ and other elements into programmes.   

“Often the focus on learner achievement is to the detriment of other 

key skills like emotional well-being and critical thinking; these tend to 

be pushed underground in favour of academic performance.”   

[Phillip Methula, Tshikululu] 
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 How does one measure improvement in teaching practice in relation to the influence of leadership 

and management? Some of these programmes include forms of assessment as well as self-reflective 

assessment on improved practice.  

 The concept of ‘grit’ - referring to passion, perseverance and resilience in learning and life contexts – 

is coming to the fore in education. We are sending messages about the development of such 

attributes, and therefore need to take seriously the idea that we can measure progress towards 

these. While there are formal tools that come at a price, there are also ‘proxies’ such as teacher 

retention and other indicators of the culture of the school. Some system indicators used by 

corporates can be adapted and applied to educational contexts.  

 A school exists in a ‘nest’ of systems from district right up to national. When developing indicators, 

we need to look at all levels of these. But a key element is to increase the agency of the teachers 

themselves, linking this to improved morale and long term benefits. It is problematic that funders 

frequently focus on short terms gains and immediate improvement in learner outcomes.  

 SACE accreditation and CPTD points were discussed as measures for driving teacher professionalism. 

SACE has updated its guidelines on CPTS points and processes for getting programmes endorsed, 

and this information is on their website. Tshikululu is beginning to insist that its implementing 

partners get SACE endorsement, which is a less onerous approach than SETA accreditation.  

 Schools sometimes become sites of multiple interventions, and this can become counter-productive. 

Sometimes schools need support in change management in order to deal with the results of one or 

more interventions. 

 

Group Report Backs: Sustainability   

Groups were asked to discuss the question ‘How can programme intervention/effects be sustained within 

the educational context in general?’, with reference to their own contexts as applicable. Below is an 

overview of report-backs.  

 Once the project is over and the funding is no longer in place, it is critical that beneficiaries can hold 

on to any progress or outcomes that have been achieved. In some past projects beneficiaries never 

even receive feedback from an evaluation, and it has been observed that it is very easy for teachers, 

for example, to revert back to their previous practices as a default position. Some providers build in 

a post-project consultation period, which could include ongoing observation of practice if 

beneficiaries agree to this.  

 For funding to be sustained in subsequent phases, there needs to be evidence of progress which in 

turn demands monitoring and evaluation of longitudinal journeys.  

 It is also important to help beneficiaries reflect on their own change journeys if they are going to 

internalise new approaches or attitudes or methodologies.  

 An ecological systemic approach is needed, which recognises that a school is a system within a 

bigger system. Interventions need to be linked to a broader vision in order to be sustainable.  

 Some of the challenges of getting buy-in from officials at district level are often noted; however, 

their involvement and commitment is vital to sustainability. A project needs to ‘sell itself’ to the 

districts in relation to the criteria on which district performance is judges. It must be noted that 

different levels of engagement need to be carefully crafted, so that the right people know what is 

going on at different stages in the project.  
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 Another key to sustainability is that the initial needs analysis should not be superficial; it must be 

based on a real and identified problem, not just crafted around a solution that looks good. At the 

same time, we need to be realistic in our expectations and understand adoption cycles.   

 

 

 

 

 

 

 

 Partnerships and collaborations can often support sustainability; the issue here is that frequently the 

‘costs’ of collaboration (time and human resources) have not been included in a project budget.  

 Identifying project ‘champions’ and brining project alumni into the programmes is a way of 

supporting sustainability.  

 Sometimes sustainability only comes with the evolutionary growth of certain types of interventions, 

where experience begins to shape long term benefits.  

 Government interventions are often ‘blueprint-driven’ and don’t allow for adaptability and 

flexibility, which are key features of sustainable projects.  

How do you judge if the impact of a programme has been sustained? Some suggestions:  

 Has skills transfer been successful? Have individuals such as principals or HoDs met new targets?  

 Have systems and processes changed? A successful programme should leave behind a set of systems 

and processes which have become routine. This is a mark of sustainability.  

 Sustainability needs to be mapped against a clear Theory of Change.  

 

Closing thoughts   

 One participant noted that it is very easy to draw up a list of things that make projects effective and 

sustainable, but these are not so easy to implement. In her context, for example, she often has to 

work with teachers who do not want to do the additional work but have had no choice in the matter. 

She felt strongly that we need a ‘follow-up’ group sharing session to talk through some of the 

challenges that implementers face.  

 In relation to the benefits of a needs analysis, it must be acknowledged that sometimes people don’t 

know what their needs are. If a need is identified, the intervention has to be ‘sold’ to the beneficiary 

as it is counter-productive to force professional development on anyone.  

 ‘Sustainability’ of the M&E Community of Practice is itself an issue, and we need to consider how 

best to serve our different target audiences within our membership.  

Make things routine  

Leave behind systems & 

processes  

Find champions who will 

sustain change  

Build in post-project support 

and monitoring  

Involve the district in a 

defined role  

Understand the system 

so that linkages can be 

made  



7 
 

A BRIDGE Community 

of Practice  

 CoP members should take the opportunity to engage in networking to share some of their 

challenges; the energy of the CoP is not only about the meetings but also about what happens in 

between meetings.  

 

 

Annexure

 

 

 

Name  Organisation Name  Organisation

Adele Ivy New Leaders Foundation Leticia Taimo Khulisa Management Services

Anona Ah Poe Inclusive Education SA Lizanne Van Wyk BrainBoosters

Anthea Cereseto Independent, Retired from Parktown High 

School

Lynn Bowie OLICO

Arista Bouwer Institute for Balanced Living Maggie Josko Kgothalang Primary / Wattville

Asgar Bhikoo Tshikululu Social Investments Megan Rademeyer SchoolNet SA

Benita  Reddi JET Melissa King BRIDGE

Benita Williams Independent Morongwa Magongoa Ndlovu Care Group

Benter Okelo BRIDGE Mothusi Massive

Bongani Matlebe United Church School Mpona Bereng CDE

Cynthia Malinga Sasol Inzalo Foundation Naomi Thomas Wits

David Semela PROTEC Nicola Matthews Tomorrow Trust

Douglas Chirwa Marojaneng Primary Nkokone Sehoole PROTEC

Duduzile Ngoepe PROTEC Omashani Naidoo School Net

Edwin Madisha Sasol Patrick Tshikane Kutlwanong

Evalisa Katabua PILO Phillip Methula Tshikulullu Social Investments

Fatima Adam Zenex Foundation Randy Mremi Funda Afrika

Franck Katalayi Mpoyi Dinoto Technical School Raymond Nettmann

Helenne Ulster United Church School Renée Meyer

Jade Pieterse BRIDGE Sancha Hein BrainBoosters

Jonas Motloung Morojaneng Primary Sandile Mthanti Sci-Bono Discovery Centre

Karina Strydom BrainBoosters NPC Takalani Muloiwa New Leaders Foundation

Komcilla Sewram Girls & Boys Town Yvonne Pennington Independent

Lennox Tapera BrainBoosters Zarina Khan Facilitator


