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Setting the scene  

This community of practice meeting was billed as a reflection and sharing space on models of on-site and 

pre-service training, with a particular focus on ways of supporting and mentoring student teachers. During 

check-in, comments focused on the hardships and challenges faced by many of those currently in school, 

which in turn has an impact on those who, themselves students, are entering the school environment for 

professional practice. While work on upskilling these emerging teachers in practical ways is valuable, we also 

need leadership in a ‘values’ revolution and a focus on giving aspiring teachers the EQ skills needed in the 

classroom. This CoP meeting explored the various balancing acts that go into providing effective and 

supportive pre-service teacher training.  

 

Reflection on the Axis Summit (Tatenda Zimano, GTI) 

The Axis Summit is an annual gathering (hosted by Global Teachers Institute and BRIDGE) of new teachers 

and other education players who come together to share new ideas and professional practices.  It began in 

2013 as the Future Leaders Conference, but has since grown to include both student teachers, novice 

teachers and in-service teachers. This year there were over 600 delegates at Wits for four days. Some of the 

pre-service sessions ran in parallel with the Educators Imbizo for practising teachers, run by the South 

African Extraordinary School Coalition.  

The Summit consists of a number of sessions on different topics, which can range as widely as preparing 

school learners to be future teachers, alleviating hunger, strategies for literacy and many others. Delegates 

reflect on their own experiences and challenges in different contexts. The mix of public, private, rural and 

urban schools expands the horizons of individual teachers, and helps us all work towards a shared vision of 

what it means to be a ‘global teacher’.  

Some of the learnings noted by CoP participants who attended:  

 It is inspirational to have so many young people there as new teachers wanting to make changes. 

 Information sharing sessions were much appreciated, and for some it rekindled commitment to 

teaching as a calling. 

 For the 2018 summit we need to use this CoP to help us think through making mentorship work in 

practical ways, and bring these ideas into the Summit.  

 Some pre-service teachers want to start their own associations or discussion groups.  

 One CoP participant noted an interesting role reversal in that teacher interns returned from the 

summit and shared learnings with older teachers at the school, who seemed receptive to this.  

 Meeting Highlights  
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 Young teachers from Chicago also attended the Summit – through a reciprocal relationship with an 

organisation called ‘Teach with Africa’ 

there are now some Coalition teachers 

visiting Chicago.  

It was noted that the majority of the Summit 

attendees are not privileged interns, and many 

come from highly dysfunctional schools. This is 

partly why the CoP brings people involved in 

internship programmes together, so that by 

sharing insights from small pilot project there 

is combined energy which can help these kinds 

of interventions go to scale.  

The meeting then reflected on the 

complexities of going to scale: if these 

programmes are only helping a small minority 

of students, how can we impact on the 

system? John Gilmour shared an approach to 

scale which he has found useful, which views 

collaboration as a scaling methodology and 

uses the concept of ‘field building’ to suggest 

ways of increasing impact. When you work with an expansion orientation you are competitive with others 

working in the same area; when you shift into the field building approach you increase the funding pile, and 

collaborate for impact.   

To read the article on scaling up, click here. 

Realema Project (Patrick Lees, St John’s Prep) 

Patrick Lees began by asking ‘What would we tell the MEC about the value of these programmes in 3 years’ 

time?’ He suggested that one route forward might be for internship programmes to work towards a ‘national 

toolkit’ for internships which supported common goals with effective resources. If government funded such 

an endeavour, this would bypass some of the issues around competition for funding and donations which 

many of these programmes rely on. If you would like to be part of this task team to compile such a toolkit 

please click here to leave your details. 

The name ‘realema’ is derived from the Sotho words for ‘grow/ sow seeds’. It started six years ago as a 

collaboration with Peter Steyn from Masibambane in Orange Farm. While the school was improving its 

matric results, the concern was ‘what then’ for those students in an area with high unemployment. At the 

same time St John’s Prep was looking for underprivileged students who wanted to enter the teaching 

profession. One successful feature of the programme is the focus on a five-year plan, which includes the 

Grade 12 year of prospective interns. Learners apply to go on the programme in their Grade 12 year, and 

then potential interns are chosen and supported throughout Grade 12. This support takes the form of life 

skills programmes, Saturday schools and a winter school which give then a taste of different areas of school  

http://bit.ly/2yqn3xa
https://docs.google.com/forms/d/19TI0Y-U18QFxHDh9wQ26qNkKlOXsGQxGtQyDG05w-Ow/edit
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life. Students then formally apply, undertake an interview process and write a motivation, after which 

appointments are made on the basis of the current budget. Students then enrol for a B Ed through UNISA, 

with assistance on the registration process. Realema is currently 

looking to partner with the University of the North West for the 

process and is also in consultation with the University of 

Johannesburg.  

Mentorship is a key feature of the programme. Each intern has two 

mentors. One is a ‘workplace mentor’, who is the class teacher for 

each year up to Grade 7: this means that each student has a different 

mentor for each year of their studies. Mentors and mentees write up 

a contract outlining mutual expectations. The other mentor is a 

‘goodwill mentor’, who helps students deal with more personal 

issues. Frequently this mentor is one of the parents at the school. 

These mentors meet weekly with their mentees, and real bonds are often forged in these relationships. 

There is also an overall academic coordinator to give guidance on academic issues in the B Ed studies. 

Schools hold mentoring workshops either separately or jointly for mentors and mentees. There are also 

monthly get-togethers with the interns from the different partner schools, who can share their experiences 

and learn from each other. Further support is given through an academic tutor who sees each intern for one 

hour a week to help with his/her studies. In addition, a resident psychologist is available for meetings once a 

month, and workplace readiness and financial management programmes are offered.  

Some comments from CoP participants:  

 The interesting thing about the model is that evolved organically from the bottom up. The growth of 

the programme should be documented.  

 Interns have a contract with Realema and an employment contract with the school at which they are 

placed. It is important to work closely with the partner school so that everyone is on the same page.  

 How are mentors chosen? In this model the ‘workplace mentors’ are not given a choice, but are 

allocated an intern. Some work had to be done on changing the mindset of some of the teachers, 

and help them understand that it is the professional duty of the teacher to develop the intern, and 

not use the intern as a drudge.  

 How is the mentorship process evaluated, from both the perspective of the performance of the 

mentor and the mentee? There are theories that the person who does the mentoring should not 

evaluate the student’s performance. Options to explore here include evaluation by another mentor, 

peer evaluation, or anonymous online surveys.  

 It was noted that feedback from interns often suggests that they learn the most from other interns.  

Inanda/Zenex Teacher Intern Programme (Lynda Swinbourn) 

This programme was inherited from ISASA, and the Inanda/ Zenex approach is more recent. The schools 

involved fall under the Ilembe district, which posted the worst matric results in KZN in 2017. The project 

involves seven primary schools, which in general are low-functioning, rural schools. The current 11 interns 

are 3rd or 4th year Foundation phase UNISA students.  
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The programme undertakes a monitoring visit to the school every two weeks, in order to coach and support 

the intern. This involves observation and a feedback session, not always with the teacher mentor in the 

school. Academic support to assist with UNISA work is given once a week. There are six instructional practice 

workshops over three terms, which are given off site. There are also holiday summits for the interns. The 

mentors themselves attend three workshops per year. These workshops are aimed at helping craft an 

understanding of what a mentor does: how do you teach someone to be a teacher? The focus is instructional 

practice, and the workshops include drawing up an action plan, 

looking at systems and procedures, and working through using 

CAPS documents.  

There have been some successes in that some of the interns have 

now decided to stay in teaching because they feel passionate 

about it, not just for the purposes of getting a bursary. Improved 

self-reflection has been one outcome, and interns feel that they 

can now analyse their own performance more effectively. In 

answer to the question “What is the one thing you would change 

about teachers?”, interns said that teachers need to love their 

students and love teaching them.  

Some of the lessons learned thus far include:  

 Mentors need coaching and support, and it is counter-productive to simply hand interns over to 

them. Even experienced teachers don’t know what to do with the intern. There should be selection 

criteria for mentors, and an action plan with specified outcomes and planned activities. This CoP 

could perhaps work on this kind of resource.  

 Mentors also need content knowledge, and sometimes have serious knowledge gaps.  

 School selection is critical, as putting interns into dysfunctional schools is problematic in a number of 

ways. For this programme schools were pre-selected. Introductory meetings are however crucial, as 

is DoE support.  

Discussion in response to the presentation focused on the desirable attributes of mentors, with some debate 

on whether content knowledge (especially pedagogical content knowledge [PCK]) or empathy is more 

important. Ideally teachers should have both; while those who have mastered content can also inspire their 

learners, intent and attitudes also affect children’s learning.  

University of Johannesburg Teaching Practice School (Sarita Ramsaroop)  

The teaching practice school (Funda UJabule School) is on the Soweto UJ campus and goes from Foundation 

Phase up to Grade 7. The UJ teaching school was started in 2010, and any lessons learned on the ground 

feed up into the teacher educator curriculum at UJ. For example, what students do in their course work must 

integrate with what they do at the school. In this way it is hoped that the theory/ practice divide - which is 

often problematic in teacher education - can be bridged.  

An illustration of this is how theories about child development can be linked to real life observation. Groups 

of 10 education students follow a group of children as they progress – that is, 1st year students observe  
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Grade Rs, in second year they observe the same children in Grade 1 and so on up the pipeline. By following 

the children they get a longitudinal understanding of how children develop.  

Education students are mentored in the context of the school. The school is a public school staffed by 

ordinary teachers, so there is no selection of mentors. However, teachers have done development 

programmes, and as UJ lecturers also sometimes sit in to observe their students there is a professional 

exchange of knowledge and experience between students, teachers and lecturers as teacher educators. 

Students attend the school in the morning and observe lessons, with teachers sometimes showing or 

commenting on specific methodologies. Students then go and attend lectures. The lecturers also need to 

model interactive ways of presenting their own programmes, and get feedback from the students about 

what they observe in action. In addition, students present ‘micro lessons’ to their peers, and then teach in 

front of the classroom.  

Students do their teaching practice in ordinary schools in the area and there has been good feedback about 

their performance. In 2019 UJ is launching an online component to their teacher education programmes.  

Some comments from CoP participants:  

 An additional benefit of this programme is that it must have an impact on the professional 

development of the in-service teachers at the teaching school, as they are exposed to a learning 

environment and are involved in giving input into a teacher education curriculum.  

 Tracking a child through its developmental years is an excellent idea, and helps make teacher 

education more real.  

 This model reflects the idea of ‘clinical practice’ as in medicine, where students get immediate and 

systematic exposure to the environment in which they will be working. The interactions between 

teachers and interns are like ‘ward rounds’ in which the more experienced practitioner has to ‘show 

and tell’ a number of interns what the issues are. The principle here is to learn professionally 

through horizontal engagement, and with other interns so that peer learning can happen. 

To see a presentation that was done at a previous CoP on this project, click here. 

There were many research articles written on this project. To read these please click on these links: 

Establishing teaching schools in South Africa http://bit.ly/2ymmO64 

University-affiliated schools as sites for research learning in pre-service teacher education http://bit.ly/2yl9P3R 

 

Thandulwazi Trust (Loredana Borello) 

The Thandulwazi Intern Teacher Training Programme is hosted at St Stithian’s College, and is privately 

funded. Applicants to the internship programme apply in their matric year, and then follow a screening and 

interview process. Next year there will be 46 interns at the five schools on the campus, with 8 or 9 interns at 

each school working in Foundation phase up to the FET phase. Interns are registered with UNISA either for 

initial teacher education or as PGCE students. They enter into a contract with the college to attend 20 hours  

http://www.bridge.org.za/knowledgehub/student-teacher-learning-collaborative-program-university-teaching-school/
http://bit.ly/2ymmO64
http://bit.ly/2yl9P3R
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a week in the classroom, while the rest of the time is available for study. Interns give back to the programme 

by teaching at Saturday schools focusing on maths, science, English and accounting.  

These interns are previously disadvantaged, and the aim is for them to return to their own communities 

once they are qualified. During their studies they often do their practicums at the schools they came from, 

and not at the training schools.  

Teachers at the campus schools are allocated interns and don’t choose whether or not they want to mentor. 

Therein lies both a gap and an opportunity. The programme includes a mentorship programme which helps 

teachers with their own pedagogical content knowledge, and looks at ‘learning how to teach people to 

teach’. One of the key lessons learned is that when mentors are experienced teachers (as is the case in this 

context), their own teaching practices become automatic; teachers often don’t know how to make their own 

tacit knowledge explicit. This suggests that mentorship programmes need to build in self-reflection by the 

teachers who plan to be mentors, so that they can draw out and describe what it is they do when they teach 

and share this with their interns.   

Click here to link to a resource on the project. 

Some comments from CoP participants:  

 The gap in many of these programmes seems to be the connection with the university. Mentors are 

not able to do enough to help interns with their university commitments.  

 We have to understand where many of these interns come from. Student teachers (and many 

teachers themselves) have done ‘an apprenticeship of observation’ of their own twelve years of 

schooling, and often replicate the way they were taught.  

 
Save the Children: DBTRS Mentorship Programme (Nqabakazi Mathe) 
 

The District Based Teacher Recruitment Strategy in the Orange Free State is a DBE initiative for Funza 

Lushaka bursary holders, with the intention of improving the competence of these teachers. It is being 

piloted in high performing schools, and lessons learned will inform the model to be scaled up nationally.  

The Save the Children involvement focuses on the mentorship programme for those selected to mentor 

student teachers. Save the Children has spent 2017 reflecting on the lessons learned from the model used in 

previous year/s, and has identified a number of limitations to the approach. The model is being ‘rebuilt’ on 

the basis of these lessons. The approach involves external mentoring through visits, and classroom 

mentoring by class teachers. Various checklists of activities had been built up.  

Nqabakazi noted that the review started with the questions ‘What does it really mean to give students 

support and guidance?’ They found that many of the classroom teachers simply went about their normal 

business, with interns just sitting in and watching. Evaluation of the model suggested that mentoring (both 

external and internal) was being done in a superficial way. Sometimes students were left alone in the 

classroom to supervise homework and that was called ‘teaching’. Verbal feedback from students on the 

mentor teachers found that not much happened with those who were not trained in mentorship. Review of 

the mentorship process led to a deeper and less administrative approach, centring on the idea that teachers  

http://bit.ly/2zwVMHa
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who stay in the system need to have emotional maturity and resilience. These are learned through 

experience, and potential mentors need to build this and learn how to share this journey with interns. 

Another finding was the realisation that student teachers needed more support with the academic side of 

things, as they need to finish their degree. One discussion with UNISA has centred on the difficulties of the 

generic English module; a clear need has been identified for an ‘English for teaching’ module instead. The 

ultimate aim is to keep teachers in the system. 

The deepened approach moving away from the administrative, checklist approach is captured in the 

following slide.  

 

 

 

 

 

 

 

 

 

SCF then started engaging with North West university, which offers an accredited mentorship programme 

which includes practical and applied activity-based learning. Some of the teachers are currently being 

trained on this programme while others are not, and a comparative evaluation will be done. Next year one 

hundred B Ed Foundation phase teachers will be enrolled in the programme.  

 

Some comments from CoP participants:  

 This kind of open and honest sharing of learning from mistakes is what this CoP is all about. A shout 

out to Save the Children’s Fund! 

 The importance of getting structured feedback from a range of different players in any review 

process is clear.  

 Continued evaluation can only improve programmes going forward. We are all ‘riding the bus as we 

build it’.   

Click here to see the entire presentation. 

 

 

http://bit.ly/2yRTHII
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General Discussion  

 It could be useful and important to have a common way through which to track the progress of 

graduate interns from the various programmes. These teachers could form the basis of professional 

networks as well as becoming a pool from which mentors could be drawn. It was noted that in some 

US models there is an obligation for young teachers to come together on a regular basis and talk; 

first they do this as compliance and it later is voluntary as they see the benefits of collaboration.  

 Improved self-esteem seems to be one outcome of some of these intern programmes. This means 

that it is important that the internship/ teaching practice is realistic (for example, you can’t ask 1st 

year students to present a whole lesson). It also suggests that we need to look at ways in which pre-

service internships could in fact happen in more dysfunctional schools.  

 As regards the teaching practice component in higher education degrees, we need to recognise the 

realities that universities are facing: they are dealing with budget cuts, and if anything the quality of 

mentoring from the university side has gone down. Due to budget constraints, school visits have 

been cut. With some exceptions university teacher educators are also isolated from the realities of 

schooling as they don’t go into classrooms often enough to understand what is happening. It should 

be noted that one lecturer deals with large numbers of students.  

 In response to this, it was noted that this makes it all the more important for NGO-initiated models  

of pre-service internships to grow and to feed into government-funded initiatives.  

Gerrit Coetzee from DBE then shared some updates around policy thinking with the CoP. Some of the 

feedback around teacher competence in general (e.g. Council of Higher Education Report 2010), as well as 

SA’s performance in SACMEQ and TIMMS lists, suggests that our Initial Teacher Education is not good 

enough. At the same time, however, there are indicators suggesting that there is a difference between the 

competencies of new entrants into teaching compared to older teachers, and that this points to 

improvements in our teacher education system.  It is generally accepted though that teaching practice / 

work-integrated learning (WIL) is an area of weakness.  

Against this background the Department of Higher Education is partnering with the European Union on an 

overall teacher education capacity building project called TLDCIP (Teaching and Learning Development 

Capacity Improvement 

Programme).  

 

 

 

In July a Round Table discussion was held, the main outcome of which was the conceptualisation of a 

teaching practice platform and a process towards putting it into place. The four focus areas are as follows:  

 Teaching Schools/ Professional Practice School 

 The WIL Curriculum  

 ICT Platforms  

 WIL Policy and Implementation protocol 

One of the workstreams deals with primary school teacher 

education and is focused on the improvement of teacher educators, 

with a focus on the teaching of maths and languages, linked to 

overarching streams of assessment and teaching practice / work-

integrated learning (WIL).  
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To see Gerrit’s presentation click here.  

Essentially the DBE and DHET are looking to broaden the concept of teaching schools. As we have already 

heard from the universities, however, teaching practice requires time, money and political will. Funding will 

be a problem and the government will be looking to partnerships.   

Given that approximately 60% of all our teachers study through UNISA, there is an understanding in teacher 

education that we must get distance education right, and look at WIL models that can be accommodated by 

distance education as well as face to face tuition.  

The Mentorship Resource (Melissa King, BRIDGE)  

Because there were a number of new participants in the CoP, BRIDGE took the opportunity to highlight the 

fact that many useful resources can be found on the BRIDGE website. Mentorship as a critical topic in 

education is often discussed in BRIDGE’s other communities of practice as well as in the Preservice CoP. 

BRIDGE has collated many of these valuable models, 

practices and insights from across the work done by BRIDGE 

CoPs over the past few years into a resource called 

Mentorship in Teacher Development (click here to go to the 

Resource). The document summarises approaches to both 

school-based induction programmes and mentorship 

practices, and sets out some key feature of good practice. It 

also provides links to a number of useful presentations and 

resources that have been shared over the past few years.  

BRIDGE also asked that any CoP members who use the 

Resource provide feedback through the link given in the 

document. 

The CoP going forward 

 It is essential that we take stock of how many teacher interns are currently in our programmes to get 

a sense of cumulative programmes.  

 CoP members could develop a coherent answer to the question “what would we want to tell the 

minister of education that we should do to improve initial teacher education in South Africa”. 

 Teachers of African languages are in short supply in South Africa. One suggestion put forward was 

the implementation of an institutional audit of matric classes in KZN. A number of these learners are 

first generation Zulu speakers and we should explore ways to encourage them to teach African 

languages and mitigate the languages crisis. 

 We could work towards putting together a national toolkit for initial teacher education programmes. 

Click on this link if you would be interested in assisting this CoP with this project. bit.ly/2yvjJ1n 

 

The final meeting was truly a space for sharing and we look forward to taking this CoP to the next level 

next year and our focus could be on ways to influence policy. 

http://bit.ly/2ywHqGQ
http://www.bridge.org.za/knowledgehub/mentorship-teacher-development/
https://t.co/bmgrEkD4NQ

