
1 
 

A BRIDGE Community 

of Practice  
This work is licensed under a Creative Commons 

Attribution-ShareAlike 4.0 International Licence 

 

 

 

 

 

 

Setting the scene  

This community of practice has functioned as a collaborative advocacy group of schools and organisations 

who have been involved in implementing student-teacher internship programmes as a pre-service training 

method.  

Going forward into 2017, it will broaden its scope as a community of practice which will embrace all topics 

relevant to pre-service teacher development. BRIDGE will continue to play its role as an enabler to connect 

actors across unlikely boundaries, and CoP members may share the facilitation role.  The principles of the 

CoP are to exchange and share information both formally and informally, and to take forward work outside 

the CoP. The CoP does not have to be measured on ‘what the CoP did’ but on how many opportunities it 

creates.  

Check-in thoughts of recent insights into pre-service teacher education were shared, and a running list of 

issues was kept. These helped inform the potential lists of topics for the year as set out in Section “Next 

Steps for the Pre-Service CoP “ Some examples are:  

 Recognition that students can’t do pre-service training through distance education on their own; 

contact with others is vital. For those involved in pre-service distance education (DE) programmes, 

this means that it is vital that there is close and regular contact with the university.   

 What drives the on-site pre-service model is that 70% of teachers are graduating through distance 

learning, and yet the biggest critique of distance education is the lack of work-integrated learning.  

Relationships are key to teacher development, but distance education works against relationships. 

Collaborative discussion and problem-sharing is an essential foundation for teacher development.  

 Recognition that interns often struggle due to personal issues as well as academic needs, but they 

need to be encouraged to speak out so that they can get the emotional support required. Mentoring 

of students is non-negotiable. 

 Recruitment strategies are vital – so many people enter teaching because in many instances the 

admission requirements are lower, it is seen as an easy route to a qualification, and there are more 

funding options for the profession. In addition, screening to ensure a fit for the profession is difficult. 

This CoP could look at issues relating to teacher screening, profiling and criteria 

 The low status of teaching as a profession needs to be challenged. We live in a branding world, and 

need to have advocacy campaigns to change the image of teaching and to present teachers as 

leaders.  
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[Sci-Bono, 24 January 2017] 



2 
 

A BRIDGE Community 

of Practice  
This work is licensed under a Creative Commons 

Attribution-ShareAlike 4.0 International Licence 

 As the internship route to qualifying new teachers becomes more common, it would be interesting 

to compare its success and retention rates to the more traditional route:  how could we undertake 

comparative evaluations of the two routes?  

 We have always noted the tension between practice and application and theory and knowledge, and 

mentoring has been seen as a major way of helping to integrate the two. But it is also becoming 

clear that we need to prepare the mentor for this role:  mentoring is a lot more than simply 

cheerleading, and includes diagnostic and many other skills. Mentors need training for 

transformative impact.   

 It is also becoming clear that no ‘one size fits all’ model is appropriate in site-based teacher 

development, as context plays a major part in how a model unfolds.  

 Department of Basic Education holds the biggest chunk of teacher development: this CoP needs to 

ensure that there are links with what DBE wants, and how DBE perceives its relationships with NGOs. 

What streams of work could come out of this CoP that could link to DBE?  

Update on Teacher Development Fund (Nigel Richard) 

 

 

 

Various organisations such as GTI, Save the Children, Prestige, Inanda Seminary , Numeric and ISASA shared 

information on their Internship model of training preservice teachers in schools through distance education 

and mentorship during 2015 and 2016.   

The idea of matching innovations in teacher development with innovationist funding led to the involvement 

of the Bertha Centre and their sharing of the Social Impact Bonds model, an outcomes-based funding model. 

An offline working group has been exploring the setting up of a fund to collect sums of money from different 

stakeholders then disburse to programmes that met certain criteria, and do quality control and fundraise for 

them. The principle is to take innovations, improve and support them, take them to scale, and allow them to 

be independent but also aligned to certain quality principles.  

GTI has been researching what is working and what is not working in its own work, in order to come up with 

a set of indicators for quality assurance and standards for pre-service internship teacher development 

models. The next piece of work is to reconvene that committee and finalise the metrics. 

                

              Discussion  

 Difficulties in recruitment of schools to take part in pre-service internships programmes noted, 

especially when funders come with their own agendas. The Social Impact Fund concept does create 

a bit of a buffer between schools and the demands of individual funders.  

“The commitment is not only to a fund but also to innovation and collaboration in order to improve 

existing models.”  
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 Noted that the impetus for this collaboration of organisations seeking funding for pre-service models 

came about because big funders are no longer so keen to fund separate little individual projects. 

ELMA, for example, has been very pragmatic in asking for a more scaled structure to make their 

investment more effective.  

 What kinds of schools are best for pre-service internships? We need to note that ‘the best school’ 

for a programme might not necessarily be the school with the ‘best results’.  Schools need to be 

willing to become ‘tertiary sites of learning’ and be willing to reflect on and adapt their practice. 

Schools focused on matric results may not be willing to do this. Schools based on rigid hierarchies 

also tend to work against producing a learning environment. In addition, the whole school needs to 

be committed to the model, and schools need to be upfront about this when teachers join the 

school.  

 

 

 We need to accept a diversity of pre-service models and programmes: for example, Save the 

Children works with very different schools to the ISASA programme. The fund needs to accept 

diversity in the types of schools linked to the fund but keep the entities bound into collective 

knowledge sharing.  

 This CoP should link into work done on teaching schools such as the University of Johannesburg. To 

find out more about this school read our meeting highlights by clicking here.  

  Update from Save the Children’s fund (Nqabakazi Mathe) 

This project between Save the Children, ELMA, DBE and UNISA is a distance education pre-service internship 

programme for teachers of Foundation and Intermediate phase. It began with recruitment in July 2015, 

using Harambee’s teacher profile tools. The presentation reflected on the lessons learned from the 2016 

student intake (50 students), and how to build on these lessons for planning and rolling out the next student 

intake in 2018 (another 50 students). 

 

 

 

There were many mentorship issues as they wanted teachers in schools to continue with daily work and 

model best practice, and bring in additional mentors to attend to academic and other issues. They learned 

that there is a need to prepare and train mentors. Mentors must have basic guidelines; otherwise they just 

became empty cheerleaders. There was also a lack of coaching noted. 

 

 

 

“We could create a vision of a school as a tiered learning environment for children, new teachers, 

experienced teachers, mentors and leaders.” John Gilmour 

 

“The exposure of our students to ECD sites had surprising effect – this helped many of the students fall in 

love with children, and therefore with teaching.” (Nqabakazi Mathe)   

 

 “The UNISA English module is generic across all academic faculties; what has become clear is that there 

needs to be a teacher-focused English module that is adapted for teachers of different phases.” 

 

http://www.bridge.org.za/knowledgehub/national-teacher-development-cop-meeting-highlights-october-2016/
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To see Nqabakazi Mathe’s presentation click here.  

 

              Discussion  

 A key lesson learned appears to be the importance of clear 

communication with the university involved, in this case UNISA. 

Communications should not just be with administrators involved 

in the project, but also the lecturers and tutors.  

 An interesting aspect of the project is the inclusion of male 

teachers, which is unusual for Foundation and Intermediate phases. Some parents may struggle with 

this and see this as a risk to their children. There is a debate around the breaking down of gender 

stereotypes in teaching, but we also need to link this to a bigger debate around accountability in the 

profession in general.  

 What was also clear from this presentation is the level of detailed engagement and support that 

many of the students required in order to manage their studies, and how positively they responded 

when they got this support.  

 

        Update from Global Teachers Institute (Nigel Richard) 

The GTI‘s future leaders programme aims at producing a replicable model of a ‘teacher training programme 

in a box’. Last year’s research phase focused on looking at quality indicators, as noted above, and this year’s 

plan is to move towards a scalable model.   

The evolution of GTI’s programme has been to move towards capacitating people located in the school in 

various different ways, rather than the programme personnel. This is in the interests of enhancing the 

growth in order for the footprint to increase, and to retain the skills within the schools.  

GTI have found that they need to deepen the mentor level.  They have included a site manager who is a 

member of staff as liaison to mentors . At the same time this is developing the schools own school 

leadership capacity – ie a whole school approach. GTI aims at the end of the day to step away from the 

school and the school is self-directed as a teaching school.  

 

            Discussion  

 The key aspect of this work is that it is providing benchmarking for standards.  

 It would be very worthwhile to have university input on what they would like teaching schools to 

offer.  

http://bit.ly/2l3AB7o
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 GTI is investing in FLIP (Future Leaders Information Portal) for the M&E aspect of the programme. 

This comprises a suite of monitoring tools that have to be filled in, a google classroom and an 

information portal.  

 What is important is not so much what they come in with but what they 

leave with – ie. how do we measure the performance of ‘the new 

teacher’ who has gone through this process? This is also a qualitative 

question as we are still ‘counting what we can but now what we want to 

count’ – we would like to evaluate the impact of experiential learning on 

values and attitudes.  

 The GTI M&E framework does include qualitative indicators such as self-

awareness and commitment to being a change agent. Currently this is a 

work in progress but will be shared at a later stage.  

 There was a debate on the links between the initial teacher education 

curriculum (ITE) at universities, and the skills and knowledge needed by teachers on the ground. 

Schools blame universities for sending them under-prepared teachers, and universities blame 

schools for sending them under-prepared school leavers. HEIs have been focusing on the role of 

content/ subject matter expertise, as there are so many criticisms on teachers’ shortfalls in this 

regard. This means that sometimes process skills and the emotional aspects of teaching may get lost; 

curriculum designers in HE have to select what universities can cover in the time available, and may 

have expectations about  how schools need to induct teachers into the profession. Some other 

aspects to this debate include the following:  

o Teachers experience a high level of anxiety about balancing content knowledge with 

emotional skills, as well as dealing with all the administrative aspects of teaching. Teaching 

practice often becomes a matter of survival.  

o While curriculum mastery is essential, we must ask ourselves if we want teachers to 

understand ‘the curriculum’ or ‘a curriculum’ – ie, how can we give them metacognitive skills 

so that they can respond flexibly to both curriculum and context changes?  

 A related debate is the influence of context on a teacher’s practice. Can an ITE curriculum prepare 

teachers for different teaching contexts? Considering the range of contexts in the South African 

system, in terms of wealth and resource inequalities as well as provincial differences, this is unlikely. 

Metacognition skills might help ensure the flexibility required to deal with contexts which may not 

match policy directives and systems expectations. It should also be noted that one of the features of 

learning through an experiential, on-site internship model is that it breeds commitment to that 

context: the downside of this is that this may cause blockages in transferability of what has been 

learned.  
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Next Steps for the Pre-Service CoP 

In closing, John Gilmour noted that this CoP is committed to engagement and action. To this end, 

the CoP itself needs to decide on its meeting agendas going forward.  

The table below captures areas and topics of interest noted by CoP members. All CoP members are 

requested to add to this list if needed, and to suggest any useful preparatory readings that could 

inform discussion. We would also appreciate any suggestions on potential speakers who may be 

able to address the CoP on any of these topics. You can do this by ..... 

Theme  Related questions   

Recruitment  How do we improve the ‘brand’ of teaching as a profession?  

What are the available profiling tools for teachers? (e.g. Harambee – see 
Meeting Highlights of xxx) 

What else do we need to do to attract the right kinds of individuals to the 
profession?  

Can we survey our CoP members’ recruitment policies and practices?  

Teacher competence 

framework with a 

transformative focus  

What are the links between ITE and experiential TD? 

How do the university curricula/ impact of CAPS/ and experiential curricula 
affect each other? 

How do we prioritise/ select in curriculum design in any of these stages or 
models?  

What do new teachers need to know before they start teaching? 

What are the main features of teaching practice required to transform the 

profession?  

What do we identify as key elements for a transformed teaching 

profession? For example, if reflective practice is identified as a central 

element, how do we teach it?  

How does professional accountability link to teacher competence?  

Where does ICT knowledge and skills feature in ITE and Pre-service models?  

...... 

Gender  How do we explore and address stereotypes linked to gender in teaching, 
especially at the lower levels where male teachers are rare? 

How do we link professional accountability to gender stereotypes in 
teaching?  

...... 

M&E  We may need to consider M&E at various levels: for example:  

How do establish benchmarks and measure growth in values and attitudes? 
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How do we evaluate the success of different pre-service models? 

Can we survey our CoP members’ M&E policies and practices? (e.g. bring 

together the M&E frameworks for programmes that present to the CoP into 

a knowledge product) 

...... 

Integrating INSET and 

established teachers 

How do we ensure that making schools ‘tertiary teaching sites’ for pre-

service training does not alienate the current staff? 

How do we draw on current staff expertise without overwhelming them?  

…… 

Context  How do we prepare teachers for different school contexts?  

How do we ensure that an understanding of the impact of different 
teaching environments is built into teacher development?  

What are the teacher competencies needed for contextual understanding 
(e.g. flexibility in own practice; empathy for understanding the contexts of 
others)? 

...... 

Going to scale  How do we achieve replicable models to enhance growth of professional 
capacity amongst new teachers?  

Can we identify elements of models that we want to replicate? (e.g. 
reflective practice as a core ingredient of all successful models.)  

How do we achieve replicable models to ensure better retention of 
teachers?  

……. 

The CoP should consider the 
ongoing lessons of all –service 
models as they evolve and 
how these link to achieving 
improved teacher 
competence. 

[Standing agenda item] 

How do we continue to improve our mentorship models for 
transformation? (This includes training of mentors, supporting of mentors 
and monitoring and evaluation of mentors.) 

How do we integrate ICT and blended learning into pre-service models?  

...... 

 

Our next CoP will be on the 15th March 2017 at Sci-bono Discovery Centre. 


