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Setting the scene  

Setting the scene 

As this was the final Teacher Development Community of 

practice for 2016, we went through an overview of the topics 

explored by the COP during 2016, calling to mind the speakers 

and some of their key ideas on the dynamics of teacher 

development.   

John Gilmour took the first step on the ‘staircase’ when he 

described LEAP’s pre-service teacher training programme – and 

set the tone for ensuing discussions by placing the child at the 

centre and emphasising the need for school leaders and teachers to have ‘heart’.  In describing LEAP’s 

teacher training programme, John noted the importance of addressing all aspects of the young prospective 

teachers’ needs, including the self, the brain and how they learn, their culture and the values they derive 

from it, and the social systems or environment that impacts on them.   

The second CoP featured a number of valuable ideas and approaches. Marina Burger focussed on what was 

needed for effective orientation for novice teachers, including the importance of integrating it into the staff 

development programme, aligning it with the “real” systems and procedures, and ensuring that it helps 

novice teachers find meaningfulness in their work.  

Dr Hanno Prins of Lebone College explored some of the theoretical underpinnings of mentoring, while 

providing some very practical suggestions for mentoring as an integral part of teacher induction and 

development. These included the value and importance of collaboration, of building trust and respect, of 

allowing for trial and error learning, of acknowledging and giving feedback on strengths and weaknesses, and 

of reflection.  

Dr Zorina Dharsey described the model used by the Joint Mentorship Project to support first time teachers, 

developed by the Western Cape Primary Science Programme (PSP).   This focusses on building pedagogical 

content knowledge through classroom observation and support, together with reflection based on 

individually defined criteria, by external mentors over a period of two years.  

The third meeting of the year hosted Duncan Hindle, the acting Director-General of the Department of 

Education, who stressed the need for improved teacher education and development to improve teacher 

performance and bring about improved learning outcomes. He stressed the importance of teachers taking 

responsibility for their own development. While unions had a role to play in ensuring that professional 

development takes place, professional bodies and relevant institutions should deliver teacher development.  
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Overview of presentation 

This session looked at the role of teaching schools in teacher development, in the context of a collaborative 

programme between the University of Johannesburg’s Department of Childhood Education and the Funda 

UJabule Primary School, a teaching school 

established on UJ’s Soweto campus.  

The presentation by Gadija Petker, who lectures 

in the Department of Childhood Education, traced 

the genesis of Funda UJabule Primary School and 

described how the programme is impacting on 

the quality of student teacher learning by bridging 

the gap between theory and practice.   

The Funda UJabule School is a partnership 

between the Gauteng Department of Education and the University of Johannesburg. It is a public primary 

school serving children from the surrounding area of Soweto, as well as a research and teaching school.  The 

teaching school and the teacher education programme reflect the approach used by the University of 

Helsinki, which is recognised internationally as a leader in teacher training. 

The school opened in 2010 with its first cohort of Grade R’s and has grown incrementally by a grade per 

year. There are two classes per grade, one for children who speak isiZulu and one for Sesotho speaking 

children, with a maximum of 30 learners each.  UJ’s Department of Childhood Education prepares student 

teachers for either the foundation or the intermediate phase.  The intake is limited to 120 students per 

phase per year.  Foundation phase students in their first year work with Grade R learners, and move up a 

grade with the learners each year.  Intermediate phase students do the same, starting with Grade 4 learners.  

Students are also assigned a particular child whom they observe throughout their four years of study, which 

enables them to more effectively study the development of young children as they learn, change and 

develop over time. 

Teaching practicum for students in UJ’s Department of Childhood education has three components: teaching 

school activities, service learning and work integrated learning at other, partner schools. 

Students spend a number of weeks throughout each year at the teaching school, during which they observe 

and engage with the day-to-day activities of the classroom, assist the teacher, observe the child they are 

paired with and complete assignments, and are involved in supervised lesson planning and micro lessons 

with their peers, together with reviews, reflection and mentoring, which builds up to lesson presentation in 

their fourth year.  This gives students a better understanding of the content that is taught at the university. 

Each content module has an associated methodology component which ties in with the work done at the 

teaching school.   

Service learning is tied to a curriculum module and relates to participation in service experiences within the 

school and in some instances the broader community. Using recycled and naturally occurring resources, 

students plan, organise and present sporting events, creative arts and crafts, plays, storytelling and a ‘tower 

garden’ project.  

The third component is work integrated learning (WIL) during which students are placed at partner schools.  
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Gadija concluded by highlighting some interesting preliminary research findings which confirm the value of 

the teaching school. These findings indicate that, although university coursework continues to be seen as 

being detached from reality, the practicum becomes a source of knowledge and a form of knowledge-

making for students.   

The service learning aspect of the practicum is proving particularly effective in enriching student learning 

with respect to reflection, collaboration and general pedagogical knowledge, as well as fostering a better 

understanding of the teacher’s role.  Working with the same mentor teachers at the teaching school over a 

sustained period of time has also had a positive impact.  

 

 

 Discussion   

CoP members considered the following questions: 

 What are your reflections about Teaching Schools 

within the context of developing the teaching 

profession?  

 What roles could Teaching Schools play in the broader 

teacher development field? 

Participants were invited to share their reflections about 

teaching schools within the context of developing the teaching 

profession: 

 The teaching school model is the ideal – but it is expensive. The impact is also quite small in terms of 
numbers, and given the great need for development, how can this be scaled up? We may need to 
have a ‘lite’ version, i.e. a diluted, more cost effective version which takes forward those aspects 
that are non-negotiable. 

 Teaching practice is the weakest aspect of pre-service teacher development – so teaching schools 
have value to the extent that they address this.   

 The teaching school model has a strong focus on observation which supports learning and research 
relating to child development. 

 One of the clear benefits of the UJ teaching school model is that it incorporates work integrated 
learning and service learning with the academic component, to which it then adds reflection.   

 Teaching schools are able to provide the kind of all-round support that enables student teachers to 
develop a caring and professional outlook, for e.g. the service learning component that raises 
awareness of issues of social justice.  

 The model’s linking of theory and practice is evident in its emphasis on developing reading skills in 
student teachers, as well as in learners.  

 Given that Grade R can be ineffective if children are not stimulated in the right ways prior to 
entering Grade R, what is the likelihood that this model will be expanded to include ECD?  It was 

To view Gadija’s presentation 

click here 

http://bit.ly/2ehgZsI
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noted that UJ is currently in the process of developing a short learning programme for ECD, and that 
the availability of funding would be a factor in whether a nursery school section could be built.   

 There should be a conscious effort to create links between the teaching school and the reality of our 
schools, to safeguard the new learnings and practices and ensure that they are not just swallowed 
up by the system, and instead lead to positive change.    

 The idea of teachers as lifelong learners who are responsible for their own development is also 
pertinent for raising the standard of teachers and teaching.  Does the model create lifelong learners? 

 There may be a need to re-orientate people’s thinking around why they go into teaching.  Selection 
should possibly be made more stringent, and it should not be a given that all who train and graduate 
will become teachers.  

 

   Commentary from Task Teams within CoP 

An important aspect of the CoP during 2016 has been the formation of task teams that are working towards 

analysing and mapping what is happening in education in terms of teacher development. A group is looking 

at Pre-service models and the second is gathering information about induction models. 

The team lead by Charles Marriott is looking at onsite induction for new teachers.  They have sent 

questionnaires to six schools and have collected rich information.   

The team lead by Marina Burger is looking at actual induction that is taking place in schools for both novice 

teachers and teachers new to the school.  Responses to questionnaires describe a process that typically 

covers a 1, 3 or 5 day period, is presented by management, addresses mostly operational issues, tends to be 

very mechanical (‘no heart’) and does not address the culture.  

 

Next steps and the way forward 

Some ideas and suggestions for 2017 are: 

Task teams, to look at for instance: 

 Teacher development courses are being offered, what formal teacher training is taking place, and 

who is providing services. 

 Retirement, whether there is a role for retired teachers, and what this role is. 


