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Setting the scene  

This community of practice (CoP) is a collaborative advocacy group of schools and organisations who have 

been involved in implementing student-teacher internship programmes as a pre-service training method. 

The final meeting of the Pre-service Teacher Development CoP for 2016 took forward the discussion on 

acquiring funding for taking the internship programmes to the next level. It also continued its ongoing 

discussions on features of mentorship and internship. Representatives from a number of funders or funding 

arms attended.  

Some initial remarks helped set the scene.  

 

 

 

 

 

 

 

 

What holds the CoP together is this shared aim, and the understanding that we can achieve more with this 

model as a collective without undermining each organisation’s own identity.   

 

 

 

 

Overview of presentation by Sue de Witt (Bertha Centre) and Nick Rockey 

(Trialogue)  

Nigel Richard from the Global Teachers Institute (GTI) gave a brief overview to contextualise the funding 

options for school-based teacher training internship programmes. The GTI grew out of LEAP schools and the 

South African Extraordinary Schools Coalition (SAESC), with the aim of developing leadership in member 

schools. The internship model was initially developed in six schools, but will be piloted next year in 15 

 Meeting Highlights  

Pre-service Teacher Development Community of Practice  

[Sci-Bono, 4th October 2016] 

“The multi-stakeholder nature of these two communities of practice (which include funders, teachers, 

NGOs, providers, academics, government and unions) means that we bring together all our knowledge 

and all our questions: it is our questions which make the CoPs grow.” [Lauren Fok] 

 

 We need to shift the mindset from the competition between schools to ‘attract’ the best teachers to 

one in which we as schools produce the best teachers. The distance learning framework with the 

embedded internship critically allows for trainee teachers to gain applied experience – what in 

medicine is called the ‘clinical work’ as opposed to theoretical learning. Teachers need to understand 

the network that surrounds a child in a school and affects the teaching and learning process, and an 

onsite training model gives life to real experiential learning.  [John Gilmour] 

NB: See the end of this report for a summary of the next steps to be taken in relation to 

collaboration on a funded project to pilot a replicable internship programme through 

partnerships.  

http://www.bridge.org.za/
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schools. Growth brings up quality assurance issues, and raises key questions about replicating the internship 

model at scale. The GTI and its partners have been looking into a social franchising model: this entails the 

creation of a programme which is then licensed to other entities that run the programme. The delivery agent 

has authority to deliver according to standardised guidelines. One of the benefits so far has been that GTI 

has been forced to formalise and standardise various procedures and elements in their programmes, clarify 

roles and responsibilities within different programme elements, and develop a documentary process in 

support of quality assurance. Franchising in this way increases accountability in a systemic sense. GTI is 

collaborating with other entities as it recognises strength in diversity of different models within different 

demographics and contexts, but all recognise the need for shared metrics. The task team is setting up 

common standards and milestones which will allow for some flexibility in delivery. The notion of an ‘industry 

standard’ for internship programmes becomes a key driver of quality.  

Sue de Witt took up the issue of how to turn the current work into a workable pilot in order to take the 

approach to scale.  The time is right as the challenges of attracting and retaining teachers have been 

recognised, and there is a limited window in terms of accessing Funza Lushaka funding as the scheme is 

running down.  The Bertha Centre works as an intermediary to link funders and providers together in 

collaborative partnerships, and to facilitate innovative finance models through public/ private partnerships. 

For replicating the internship strategy, they are investigating models which require funders to work together 

and provider organisations to work together as outlined by Nigel. Funders need to think about common 

disbursement principles for a diverse set of programmes that produce quality interns, while schools need to 

think of themselves as the ‘new teacher training university’, supporting learning for teachers at school level.  

 

 

 

 

 

 

 

 

 

 

Trialogue’s role as described by Nick Rockey is that of process driver, in terms of both the pre-pilot scoping 

and the pilot design and implementation. This role draws on Trialogue’s experience of working with NPOs 

and corporates. This includes its abilities to convene an audience and facilitate participation, as well as help 

participants reach agreement on pragmatic metrics and M&E processes. In the interests of sustainability, it is 

vital to bring the Department of Basic Education into the process and look to implementation and handover 

within government schools.  

The pilot needs to make an economic 

case for why the model works, in the 

sense that it needs to provide evidence 

of effectiveness such as low attrition 

and improved teaching practice. The 

collaboration model also needs to be 

tested to see if diversity and best 

practice can be balanced, and the costs 

of quality control and scale can be 

accommodated. The end goal is to take 

the concept of internship to scale and 

enable it to become embedded in the 

public school system. The pilot will help 

inform us about scale issues and costs.  
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The diagram above captures the next steps envisaged in the process, and an immediate concern is to raise 

funds for the set up process.  

Points raised in discussion  

 There are various levels to the issue of selection of schools. Partners such as GTI, Save the Children 

or ISASA might select schools, or schools might be funded directly according to criteria such as 

functionality or developmental needs. This will be an aspect of the fund design.  

 In terms of operational management of the Fund, governance and oversight, 

  processes need to be put in place; this would require setting up a separate legal entity with 

trustees, while Trialogue provides operational support.  

 There needs to be a balance between implementers and funders. UNISA’s role is important as well in 

that the academic perspective can contribute to the programme design, and the programme 

perspective can contribute to UNISA’s approach to teaching practice in its degrees. The inclusion of 

DBE from the start is also vital, in terms of scaling within the public school sector.  

 Different internship models which respond to context may have different models or costs than 

others, and these will always need to be justified.  

 

Input on the Numeric Programme by Andrew Einhorn (Numeric) 

Numeric provides an example of another approach to an on-site teacher training model. These inputs help 

us think about teacher interns as a sector, and to consider the quality of the outputs of internships. Numeric 

recruits talent into teaching through the PGCE qualification, with a focus on high school maths teachers. The 

principle of content mastery is key, as the impact of lack of confidence in a teacher’s own understanding of 

the materials plays out in an unwillingness to be observed, to receive feedback, and to allow learners to ask 

questions.  

Because of DHET’s requirements around PGCE, Numeric assumed that its recruits were competent at a first 

year mathematics level. However, the use of a Grade 9 ANA paper as a baseline assessment revealed an 

Click here to view the entire 

presentation by Sue  

http://bit.ly/2d8krsz
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average score of 53%, indicating a number of gaps in key areas. Students are incubated in an academy model 

and give extra lessons to learners while studying to improve their own maths content. Numeric has used 

teachers to design a comparable test which will be used to measure improvement, with the aim of getting 

students up to 75% from their baseline score.  

The idea suggested by this model is that the Internship Fund could consider a type of ‘bar exam’ for pre-

service interns to aspire to, which could provide a form of quality assurance and give the Internship Fund 

some kind of metric.  

 

Input from funders  

Funders represented at the CoP included the Maitri Trust, ELMA Philanthropies, Tshikululu Social Investment 

and Zenex Foundation. In the interests of mutual understanding between donors and providers, these 

participants were asked to share some of their insights and lessons learned from a funder’s perspective. 

Points discussed included the following:  

 Claire Ballantine from the Maitri Trust has been seconded to work on site at one of the LEAP schools; 

having previously worked with large corporates in a task-focused way, she has learned to ask 

different questions in the NPO context. Her learnings have been around balancing the demands of 

business and finance with logistics and implementation, and understanding the different skills 

different actors bring to a project.  

 Several funders noted that the relationship between funders, providers and beneficiaries in 

development work needs to be a match between what the funder wants to fund and what the 

provider wants to offer – it can’t be forced. A strong project may not be funded if it does not fall in 

the funder’s core area. But funders need to be open to connecting providers with other funders that 

might suit the project. Funders should not work in silos. They also have a responsibility to make sure 

that linkages are happening – for example, teacher development projects focusing on skills in 

mentoring need to be linked to projects that are focusing on research and development in 

mentoring.  

 A key lesson stressed by all funders is that time to develop trust and relationships in a project in 

order to get buy in from all stakeholders must not be underestimated. The idea of ‘quick wins’ is not 

feasible. Frequently NGOs don’t understand government constraints, and vice versa.  

 M&E need to be put right up front in order to measure progress in a project. Funders also want to 

know the theory of change on which a proposed programme is based; while they are beginning to 

recognise that context is highly influential, funders also need to consider their return on investment 

and therefore need to be given a clear articulation of what the project hopes to achieve, the 

evidence that will show this and the risks involved. This cannot be done without a theory of change 

and an M&E framework.  

 Steering committees for a project can be a vital resource; it is important, however, that the steering 

committee includes (i) decision makers; (ii) consistent representatives who understand the project 

and the implementers, not new attendees who always need to be briefed again.   
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Overview of presentation by Charles Marriott (Deliver)   

Charles Marriott made the case for the benefits of mentoring and coaching, discussing the main 

characteristics of an effective approach as well as some of the practical and logistical aspects of 

implementing a mentorship programme.  

 

 

 

 

The relationship between the mentor and mentee is crucial: mentors have to trust interns to make mistakes, 

reflect, and try alternative approaches. The feedback loop between mentor and mentee must go both ways, 

so that the mentor can also grow and reflect on his or her practice as mentor and as a teacher. As 

experienced teachers, mentors often find it difficult to let go of their own power and established skills which 

(with the best intentions) they may try and impose on their interns. Mentorship is the balance between 

sharing lessons learned through experience and allowing interns to learn their own lessons.  

For many interns or novice teachers in a challenging new environment it often feels safer to think small and 

they are reluctant to have difficult conversations with other teachers up the chain. Mentors need to be 

aware of these kinds of barriers and help mentees find their voice.  

 

 

 

 

Points raised in discussion  

 Given that time for mentoring is always an issue, one suggestion made was that teachers deal only 

with the academic side of mentoring interns and a pastoral care element was introduced for other 

issues. However, the down side to this is that talking about non-academic issues such as interns’ own 

views, beliefs, attitudes or problems is precisely what helps build up a relationship of trust between 

the mentor and the mentee.  

 ‘Culture’ as a factor in the mentorship relationship and in internship programmes more broadly was 

discussed from a number of perspectives. The cultural environment in which the school finds itself 

(that is, the geographical context and the nature of the wider school community) is also important as 

no internship happens in isolation. Different languages can also function both as barriers or 

enablers. The culture of the school itself tends to be the dominating factor.  

Mentoring involves ... 

Listening, questioning, feedback  

NOT 

Advising, telling, teaching ... 

[Charles Marriott] 

Mentoring for teacher interns needs to take a 

developmental approach. Mentorship is about interns 

becoming self-reflective and taking charge of their own 

learning, in order to foster critical teachers who are 

prepared to question, to experiment and to act.  

Schools need to see interns as 

contributors, not as visitors.   From an implementation point of view, the mentorship process 

should be consistent and regular, and mentors need to accept 

the challenge of getting schools to make the time for the 

programme. Tools and templates help make reporting easier, 

and formalise the processes for schools.  

 

Click here to view Charles’s 

presentation on the need for 

mentoring  

http://bit.ly/2d8lbO6
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 The fact that mentoring also changes the mindset and skillset of the mentor as well as the intern 

gives us a picture of how effective the pre-service on-site internship model can be for whole school 

change: pre-service interventions also contribute to INSET. Adoption of this model will increase the 

power of schools as sites of learning at many levels.  

 

Next Steps for Pre-service Internship Collaboration and for the Pre-Service CoP 

In summarising the status of the project, the following points were made.  

 The task team formed to look at standards and collaboration needs funding to continue its task.  

 Funding is also required for finalising scope and feasibility stages. Sufficient information has been 

gathered but now the fund needs to be built so that the pilot can get off the ground.  

 People need to commit to time on task for the project.  

Actions related to the Pre-service Internship Collaboration 

 A concept note will be circulated to share with those interested. Individuals/ organisations who want 

to participate in the next stage need to liaise with Nigel of GTI. The slide below shows some of the 

areas in which people can be involved.  

 

 

 

 

 

 

 

 

John Gilmour closed the CoP by noting that this is the last CoP meeting of this kind which focuses specifically 

on the Pre-Service Internship Project. Work on this will continue outside the CoP. The CoP itself will continue 

as a community of practice which shares information more broadly on areas of interest to pre-service 

teacher development.  

 


