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“A single narrative is hard (if not impossible) to develop, because teacher development takes 

different forms, takes place in many ways, and for many reasons. It includes career related 

development, development as a professional, and many other aspects.” Duncan Hindle 

 

 

 

  

 

Setting the scene  

Teacher unions are vital stakeholders in education. Over the past few years they have played an increasing 

role in teacher development and the debates around the professionalization of teachers. In its third meeting 

of 2016, the Teacher Development Community of Practice explored some themes relating to the topic of 

teacher development in the context of a presentation by Duncan Hindle, a former President of the South 

African Democratic Teachers Union (SADTU) and Director General of the Department of Basic Education. 

 

Overview of presentations 

Mr Hindle took us through a brief overview of international debates on 

definitions of ‘unionism’ vs  ‘professionalism’, as well as reminding us of 

key events in our own history of teacher development (such as the 

closure of teacher training colleges).  

He noted that because of the complexity of the context within which 

teacher development takes place, coming up with a policy framework for 

teacher development has been a challenge. 

This complex context means that:  
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“There is no need for teacher 

development to be in class on time.” 

Teacher development must be linked to accountability and backed with pay if it is to be taken seriously. It 

needs to incentivise teachers. Mr Hindle regretted the lack of a culture of accountability in most schools. He 

noted that in 2009 the department came close to a draft agreement related to a performance linked pay 

system. The proposed reward system entailed assessment of teachers every year with the possibility of 

being promoted by 1 or 2 or 3 notches. Due to bureaucracy within the hierarchies, the agreement was never 

signed.   

Mr Hindle emphasised that in addressing teacher development needs it is important to have a diagnosis 

before treatment, and made reference to the logic below: 

 

 

 

 

 

 

 

 

 

 

He looked at the different roles of key players in teacher development, including the national department, 

the provincial departments, the unions themselves, higher education institutions, the South African Council 

for Educators (SACE) and, of course, teachers themselves.  The roles are described as follows: 

- The Department (as the employer) – must provide “in-house” training, curriculum related or focused on 

scarce skills (such as management), which must be linked to some form of performance appraisal, and 

which should include an assessment of learning outcomes. Political will is needed to do the right thing in 

this regard. The department should require compulsory professional development, which should include 

compulsory long-term deployments to other schools. 

- SACE – should focus on a guiding policy framework for professional development, much like the HSPCA. 

SACE should allocate and manage PD points, and the allocation should involve a vibrant discussion about 

“what is valued by the profession”. A decision to grant one programme more points than another is a 

critical statement by the profession.  

- Individual teachers – teachers should guide their own development in terms of a career path or plan. 

They should work hard at whatever programme is selected 

and accept the outcomes of any performance appraisal, 

treating anything negative as a positive development 

opportunity. The system also needs to understand that 
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negative appraisals are an opportunity for improvement.  

- Unions – should play a limited role in professional development of teachers. They should ensure that 

professional development happens, as a condition of service, but should let professional bodies and 

relevant institutions deliver teacher development. 

Click here to see Duncan Hindle’s presentation. 

 

 

 

Discussion   

Mr Hindle’s presentation sparked a wide ranging discussion in the Community of Practice, with a number of 

different positions being put forward on who should do what, and how it should be done, in relation to both 

initial and ongoing development of teachers as professionals. Some of the key themes were:  

 Accountability resides in a number of different places and at different levels, ranging from individual 

teachers themselves to the final accountability of the Department of Education. But teachers need 

to take seriously their own accountability for their own professional development.  

 SACE’s system of CPTD points led to a discussion on tracking teacher performance in general. How to 

motivate teachers to engage in their own professional development was a key topic, with the 

question of whether or not this should be backed with pay generating different views.  Evaluation of 

teachers is in general a highly emotive topic in the profession, as there is a lack of trust between 

different circles of stakeholders (e.g. departments, unions, schools, and teachers). We need to learn 

to communicate across the circles.   

 What is the best form of teacher development? Here the focus was on the usefulness (or lack of it) 

of short-term, off-site curriculum interventions, as opposed to longer term, on-site mentoring 

models.  

 The biggest mischief identified by participants is the lack of awareness about professional 

development. The value of professional development for teachers should be clearly communicated 

with key messages such as: If I have all my points what does it mean? If I don’t keep up my points 

what does it mean?  

 The need for solutions to address the problems was also discussed. Clear definitions of the scope of 

problems should be clearly articulated. Teachers should be encouraged to voluntarily take online 

assessments to identify their weaknesses and to use the results of these for diagnosis-targeted 

interventions. Interventions need to be varied, not one size fits all. Most importantly, teacher 

development must focus on impact.  

 

 

http://www.bridge.org.za/wp-content/uploads/2016/08/Duncan-Hindle-Presentation.pdf
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Facilitator Reflection on the CoP  

Pat Sullivan as the CoP facilitator reminded the group that a task team has been formed to map the 

teacher’s journey from pre-service to possible options for retired teachers to play a role. This group began its 

work recently, and smaller task teams are in the processes of mapping different parts of the teacher’s 

professional and career journey. Pat concluded by encouraging the CoP members to work collectively by 

partnering with organisations such as SACE to spread awareness about teacher development and the points 

system. 

 

Attendees 
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Arista Bouwer IBL 

Benter Okelo BRIDGE 

Dr Themba Mthethwa Thandulwazi Maths and Science Academy 

Duncan Hindle Presenter 

Edcent Williams DHET / Independent 

Helen Sidiropoulos IEB 
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Malcolm Mooi Dr CL Smith Foundation 
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Melissa King BRIDGE 
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Mr Lesley Abrahams JET Education Services 

Nombulelo Nyathela Equal Education 

Ntshadi Mofokeng Equal Education 

Pat Sullivan BRIDGE 

Phathumusa Mdladla Sci-bono 

Sydney Hadebe IBM 

Zelda Fynn Sci-Bono Discovery Centre 

Sizakele Mphatshoe Kagiso Shanduka Trust 

Kim Draper CDE 

Sam Shapiro Equal Education 


