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Model of the Joint Mentorship Project (JMP) for first time teachers 

developed by the Western Cape Primary Science Programme (PSP)



INNOVATION 

PROJECT

• Initiating and facilitating regular 

courses in Natural Sciences & 

Environment, Mathematics, 

Language and Social Sciences 

to build teacher knowledge and 

skills

• Developing innovative 

classroom methodologies

• Developing high quality 

classroom resources

500 teachers   /   63 schools

CLUSTER

PROJECT

• Two-year intensive school-

based teaching & assessment of 

NST curriculum integrated with 

Maths and Language

• ‘Counting with Coronation’ in 

Foundation Phase

• Working with small groups of 

primary schools in urban and 

rural areas

• Regular classroom support

• Resources provided

208 teachers   /   18 schools

JOINT 

MENTORSHIP

PROJECT

• Two-year cycle of first-time 

teacher training and mentorship 

to bridge the gap between 

theoretical HEI education and the 

practical needs of the classroom

• SMTs & Districts drawn in to 

support induction of novice 

teachers

• TeachSmart- A practical guide 

for first-time teachers and 

schools developed from pilot

30 mentees   /   15 schools

W E S T E R N  C A P E  P R I M A R Y  S C I E N C E  P R O G R A M M E  ( P S P )

C o r e  P r o j e c t s

WCED COURSES

On request: A range of Natural 

Sciences & Tech courses

in Education Districts

HOEP COURSES

Hands-on-Environment courses, 

bringing learners to Edith Stephens 

Wetland Park

ADDITIONAL FIRST-TIME 

TEACHER COURSES

Accommodating large numbers of 

novice teachers
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In-Service Teacher Development, Training & Classroom Support



BACKGROUND
TEACHER TRAINING & SUPPORT

TRAINING COURSES: develop 

curriculum and content knowledge

INTENSIVE IN-CLASSROOM SUPPORT:

Strengthen teaching skills 

RESOURCES: 

enhance 

teaching and 

learning



BACKGROUND
 A plethora of studies have identified various challenges for 

first-time teachers (FTT)

 Teachers leaving the system (Ewing and Smith, 2003; 

Lunenburg, 2011; Fantilli & McDouglas, 2009)

 In agreement to Ewing and Smith‘s (2003) study, 

participants revealed the schools’ induction to have been of 

little value, and that they receive little or no internal school 

support



BACKGROUND
 SMTs acknowledge that novice teachers have great 

difficulties at the start, and are aware it’s their responsibility 

to induct and mentor them, but time is a constraint

 Well designed mentorship programme is fundamental in 

inducting novice teachers, and keeping them (Arends & 

Phurutse, 2009)

 PSP’s innovative mentoring project is aimed at addressing 

this need



BROAD AIMS OF THE PROJECT

 This innovative programme mostly targets & supports novice / new / 
beginner teachers from primary schools in previously-disadvantaged 
communities

 Best support teachers to effectively deliver quality teaching and 
learning through strengthening their content and teaching skills

 Respond to teachers’ needs and build their confidence through 
tailored support focusing on: 

Focused curriculum implementation

Classroom management

Managing administrative tasks

Building positive relationships

Understanding the culture of the new school



Novice 
teacher

Mentor

District 
officials

HEI

School

BROAD AIMS OF THE PROJECT

 Connect the role-players in a collaborative forum of engagement

 Describes how best the participants can work together around the national 
priorities, clarifying their roles and responsibilities



ROLE PLAYERS & RESPONSIBILITIES

Novice teachers

 Novice teachers 

voluntarily participate in 

the project

 Commit to project for 2 

years

 Attend training courses

 Engage with mentors 

during the monthly 

school visit

Schools

 To assign an SMT 

member to participate in 

the project

 To support the 

mentorship work at 

school

 To provide access to 

equipment at the school 

for the mentee

Education districts

 Assist with negotiations 

with schools & the novice 

teachers to participate in 

this programme

 CAs to liaise with PSP to 

support the novice 

teachers 

 Assist with any problems 

that may arise in the 

school from the 

mentorship programme



PSP (NGO)

 Co-ordinates the project

 Develop and deliver the programme 

around the needs of the first-time 

teachers

 Liaise with and report to the other role 

players

 Social networking platforms for 

teachers in the project

 Present a novice teachers’ (mentee) 

experience and learning at 

conferences (e.g. SAERA, SAASTE 

and AMESA Conferences)

HEI

 To identify researchers, supervise and 

monitor the research of the programme 

/ project

 Report research findings (articles, 

meetings, seminars, workshops to a 

wider audience)

 Review the curricula offered in various 

subject areas (in the university or 

schools)

ROLE PLAYERS & RESPONSIBILITIES



DESCRIPTION OF THE PROJECT

 The JMP targets novice teachers from previously-

disadvantaged schools in 5 districts in the Western Cape 

Province

CYCLE NO. OF 

MENTORS

NO. OF MENTEES RECEIVING 

WORKSHOP & TRAINING

NO. OF MENTEES RECEIVING 

EXTENSIVE SUPPORT

2011-2012 9 23 (14 schools) 23 (14 schools)

2013-2014 5 50 (29 schools) 24 (15 schools)

2015-2016 5 77 (36 schools) 31 (16 schools)

Good support improves the likelihood 

that new teachers will stay the course.



FRAMEWORK OF THE JMP MODEL

 The JMP extends on Anderson and Shannon’s (1998) proposed model by 
including workshops as an additional component

 Participatory Action Research (PAR) approach is used as a strategy to 
streamline the project’s processes

 The PAR is a cyclic approach involving continuous action/reflection spiral of 
planning, through action, observation, reflection, and re-planning, and so 
forth (Bell et al., 2004)

 Fluid model designed to be adjusted to match any context of South African 
teachers

 Consists of 7 steps which include workshops, and classroom visits to 
monitor implementation



FRAMEWORK OF THE JMP MODEL



FRAMEWORK OF THE JMP MODEL
 Teachers are supported in their classrooms monthly for 2 

years to help bridge knowledge & skills acquired form 

workshops into practice in their own context—promoting 

good practice

 Another baseline assessment at the beginning of 

classroom support visits, helps promote active self-

reflection during the mentorship period [and beyond]

 Support involves observation; demonstration lessons and 

team teaching, which are all followed by reflection and 

constructive feedback



EXTENSION & EXPANSION
 Extensive support over-flows to other FTTs [and 

 senior teachers] at the schools

 Each one teach one programme

 Success of this project has seen districts approaching 

PSP to present workshops to their novice teachers on 

certain topics

 Increased orders of PSP’s TeachSmart flagship 

handbook for first-time teachers



Critical self-reflection can lead directly

to improved learning in a new teacher’s

classroom.

Teaching Is Unique: “In no other profession other than teaching are

inexperienced, untrained, and untried beginners left to their own devices and

allowed to have autonomous responsibility to make substantive 

professional decisions.

“With a lawyer, doctor, reporter, or peace officer, there is a structure that 

provides training, daily guidance, tutelage, and supervision.”

Dennis Evans. Univ. of Calif. at Irvine

“Assistance for Underqualified Teachers.”

Education Week, February 3, 1999. p. 35.



FINDINGS FROM THE PROJECT

 Addressing specific needs and supporting teachers in their 

own contexts appears to be one of the strong pillars of the 

programme

 Among 78 beneficiaries of the JMP to date, 2 left the 

country, NONE left the teaching profession; and have kept 

relationships

 High numbers of FTTs are showing continued growing 

interest in the programme, unfortunately the number of 

mentors is a constraint.



FINDINGS FROM THE PROJECT
 As a result, we offer workshops to the masses, but this 

does not guarantee that they easily effectively implement 

learnings back in their spheres

 Contradictory to Ewing and Smith’s (2003) study, the 

majority of FTTs involved in the JMP indicated that they feel 

pre-service training did not equip them sufficiently for the 

realities in comparison to support rendered by the project

 Consistent with other studies, novice teachers experience 

problems with classroom management; teaching Maths & 

Science; and managing admin tasks 



 Lack of curriculum and content knowledge is one of 

the biggest challenges

 SMTs are witnessing an accelerated development 

of the teacher’s practices & professional growth 

compared to those not receiving any support from 

the JMP

 The current model has the capacity to inform the 

DBE on how to support & retain FTTs

FINDINGS FROM THE PROJECT



FINDINGS FROM THE PROJECT

 The Participatory Action Research (PAR) approach helped 

fine-tune the JMP processes through constant evaluation, 

and adapting accordingly

 Further research needs to be done to seek understanding 

of the learnings gained by the FTTs as a result of mentoring

Thank you 



I never teach my pupils. I only attempt 

to provide the conditions in which they 

can learn.

Albert Einstein

US (German-born) physicist (1879 - 1955)


